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ATHeTS fahTe T ST FTATEfHAT 387 g 963 |
gargfior Wity fre afafawt [, 2015
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P fauer (AR 9T) I== AATAE [qgarad (Aifa) a1 AEREd (@) AAHE Tah
AT 76T TARN I (TN AR ITT) TATE AT W@l | TAMT HH TRIAT AUHT
BT FTIRA RTeTehes qeaiedd qedl deell HEATHT TgTgT JRT § WIAT B | AR
T HIATHE T Tehl ReTehepl TORTT afed et I) =R T a8 gis - aawee,
e, fqer, ¥ fasroe | fafae gerepes, W T AHAGR BT T, SASSAT, FRIT,
aifed ¥ fagandiesdl Suaierdrs R Al RIeTFewd! agal ¥ TR T4 Jradr
s B | AfTedr a1 99 AFEdr qUET Riedes qEdtedd dedl f@al agar gq A
ggA | fagardy & QuR Aot Ry feremedr @it Rietel =aaH angan
RreATeTTEHT THIOTS T AT RTeTe TATT BIET Rt 3= "I tHeE [OTeAr Q1 T
EAIT WAl dTebebl G | RT&TF g AT AMPUS ARAAT T ANMAT THUH! ATdd IR
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foreter qut N - AR it draarer dfdtad tE av R o #E s |
atferw : Rreres faepraer e AT xR ’ear g | Rraor faegesr avmaeear
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AT F=ATA g ATLITIA ANAH AT BIAT [AUHT I | FEARA RIeThAedaTe
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ATAHT RTEAT, FoTel e RreAr ARTeRT faaror, 099 &0 glqaaad Riets sqaearaet
FATNT T TV TEAA T T | TFHAT RIAT FeAT T GRS (0T (b1 ATTAHaTe
g, forers g9 caaattae aifaw faq o, free dereT e aReAd g e, freres
faehTeT 31 g9 U, TerSH e Ut He¥ ANF SEEER Pl dnd® feq o,
faTeTehel ATReTS AR febTa T T BT Joet@ TRl B | GiTaaepl AT AT I
faTeeE AeaTe ReTs grte T [qieedrs aiaaare yaraeTer Riesd g rsT 78 9=
el g | fagandier faerg Suafer aeq a1 e ger fTeear =t Rreas 5 9w,
iferer ATATERT T AT ARTGT FATST fTEEaT qfe et quar e S e
foreter AT, e ¥ faepraaT Tote gitaoT SE@TUe 3 |

ATt afte forer afafaer fard, R09s o &4 fawoa @deeedrs fFas Tuw
fafqer w Fufas arfqd fad AT FTHAT TMSH, Folol AF Tolcbadd RTeqo fafy
(HATSTCATSN) | SIVaTs &H AR (auaar g fad Ioomg T et gamer anfn
faeeraeq®! A 359 ITATHEGATH TEH F |

ity frer qegiaet AIsT 0% o R1&TH gATeT AT FFaledd deehl ~AATH
frerepeears fae arfaw fa, i svara ¥ emdive Rremer arfaders af&m T,
rEdiad fquger fr a1 fewmr yraq T SAfadewdrs Rreer afvwre daraw fog
Araaiiae erE aAre, AT afadeedrs RIeeEHT F TET TS RIS AT I
Jedg TRl ¥ fRrererert @it faerw arferw fawr, emdifee srvame ¥ arfew sifama T ¥
EdTas Rreddrs aitad & JEeadar Heqd Whl g |

forerer AT fATETEer 048 o R AT YEINT, TIde ¥ TATARcaR TS
qifers fAUsr A, RTeMr e sd q ASHT AT AATT ARATHHT ATAT ThTeATS
Trafera AFaar e Wty o wied arfe fod 9 e W g | g9ere Rrar
IMEAT IATETATS ATEAH T AT g9 HIRAT I[URATH GWRIAT g7 T T [augaeqar
Te Rrerpert 9fd g9 #feq dfEwg | R0%c A AeA q @ UTAtHE dEeRl RTeTe
ATNT AT THIOT 95 a7 A AREH] g4 T FATH ARl Ja1d TRUH B | JHale
THTALTH] JAATHT TGl AAAT AU ik T Hb Taebl QT AT ATaIAD §A
HEHH Tl qTe |

[T & |aR ATST 0%5-R09R o AMEUST ARIAT I AMNAH GRT THUHT ATRTeATS
f1eTeF g ART FHI, TTATHeE TEHT R1eTeh I=of ATeATHS 16T a1 JaIvrar JHI9 99 d8
I T A I & I, TAUAT A0 75 277 gl L AUNTT qlfpUshl =aas
AT qRT I 94, ATEATHF Tehl [27e7eh gATew! 1T R1eTe JaRI HE [aUHl T THUS
a1 Al WEH ARIAT g1 I IadT aTd Heedhl [NT&h ARG Id HUH T Rreror
[EepTget AT BTl ATl (auaeas A0 AUHl Heqd THl TS | TH ATS(ATe
T AUH RTEAF TAT BT IaUTT TR T TehT WTeThes T FATHAIATIHRHT AT
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foteres AT B A TETE BTl ANFAT T AN Uh IUNHErE G et
foreama orael qfte el B | WIS A0S ¥ THUSH W I TR J&T AT
gifae JUarer af 9 auedT et T B faq 99 grEade a6 I TR ETAd]
dUE TAT TATS IUMT BTfFel TXehT Afaaers fTeT Seehl ATITAe /T ARIAT T
AT UM FAed T g Wbl B | a¥ Wiisteh ARIar T fiTeter Ay weg
FTH AT AT o WISd ARadT afae Tt Hed freter gt MY et qandy
P ITAS TRIGA [TTTHT ATTAT ATHAT A=A 3, |
I et ToATs T difpUal T+ AR [XTeTh 91 T [ R1eTF 97 TR J97eh
ATALIHAT ATARH ANAH fa5 RTeTF TAR T A [0 AT [a-Teqest ArdnT qor Arsrran
YR TE TRUH] &G | T8 [TAATGATHT qHBTRT AT T AT [eTUept safaqenrs
farerer BrteAT FEwnit RIGR yfqeqeiere Sl T Tee TRUST B | ETeehl AT
faTeTer BFITe TTaT F9Tel SATeAT X A AR (ATl TG & Aqebebl T AUTLTT FedTad
T eI Joca fiTereh AU freter faept ¥ cUEwaTad W gER T 9 Heqd ged
T 91 3fag | FaAe R fae T Saearaaer gEeregar fatae gfatear s
TS,  AAHT RTeTheedl [augas] T80T FHSR 8, RIa qUeene Icdatad STAeraden!
faToEaqet 3e9dT Ak HUGR B, RIET AR AT R AW AR qURT T,
FSAHT AT RTeTHRT AT IFHIARFT AT 6T ATRTHI AT B, 16T AU T
T AATEAH AhRTHF ATAATEHT AT, RTET0r TAqrers g qwa1 SISueh! Tar AU
B, TUHT (AT TITTHT Gerehl RIEAT AT TATAHHAT [quga] T e A1 3, Rrer
TRl HATGT HAH RIS Hiod AUH B, a9 fagareaesr seaa fagandiers frewar
AUV T AA(BUHT FTT B, fagardier fawrg Iuateaafa Rerarr arg T frereer
gara g, Rreror Ygrar gafia Reteer wata @, RIeTERl TSH UTSTART qV AT
=TT TEH G, AATIT ATHTIAR] FALITIT FAGR B, [T AT ATH T THAH
STFRAT WA, ALATIT ATAT TF I ataqebl A, fad T gafeqan =gAar @, e qard
7 TeTRHAT ETeTehT UgAiael THpTgdt 9Taresr ¥ fava 9feaeTert JaTsue Ieama T "9
FHAAT B, MURAT 16T U g bl @, ITAAA RTeTFR! AARATIT g AARE!
HAEAT B, YTATHE deehl 18T HIT HUH [aqTaAdel [FF HAIATHE T ATATHE Teehl
fIeaTerd F=aTe T T AfqS @ierdl SR HArerd T4 qawdr g, aniq | A7 gfatmaes
Ifeer ATTHT B3 | TXAT IR ATER T TedT I B | AT safera gfdiemar ¥ faretrer
TUTEARHT TR AU NRTEaeer! THE FRT fireteh qam<r ¥ faeprg 7 &1 9w fspear
I A HGRI HI T |
y. adi féem
wify Sfeafad aHeaTEE®l THEM T e fagaras frer S9eed Wred e
FHINTH F T 97 faws;
1. fava fagameged seaw fagandiems sredur 9 T Rrevers ASTedl TET aAre
THTT TEHT ATHUHT A=T d¢ qedl Tl J&TT T
R RTE T FEHT A1 T AT US[hAAdTE AFIAT T T AT HHTIAAT AATT T
T KT JATSASHT ATNT Teb (epiaqwrept fareter Fite wishar sraereasr T
ETAR] ALATIT ATHIT TARI FALATATS @IS T
¥, Rrers grte yiwarar Rrerr fafa 7 gfafuer faweresq wwre, fawama v
AT freted Bt T

P
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1.

faoaTd faooaeaa T FHSR JATSEE BAE g9 A9 T A, faw qar gt

AT, Aiferer g7 fasiaTede Jeaw AT+ J9 9 qaR AT T

foreres FaAT ATANTETE BAE WS ARINE WUHT Rrerhewars wegAr faren fasrrer

i 9am MY q qWHT T FAT JAL AMAH ITA RIS

TagaefT RreTheEars god difay famer AT arerer Siferd STt faera bt

AT qivaae R feretes Rrem gfqwe se s, qui srartay aifad gsarad T

ATALTF G AaA TFI TRIIA

q a9 AT a9 AfAH MR FE=aae! &l T+

%) ufedl g5 AfeqT aRiE =amaw, fata= go (didad, Tead, s, A
ATE, FULT, UAATCHT ATG) B FATE, ForTebelt, aTqaaTad, Icd, STeids, drer,
AIER(aF FUHH, T8 AT AfqRad fwareddry, ersfeg, Yo, Tafasd IR,
AEAEed Tod dMad ITded RIS

@) I faa Afesr fre wefasmE, Rrerer o, fawreg qaitase, faere fagar,
I, ST &I, TRIET, HeATghd, M=y HATSah Juret, RIeTor Jrsi,
Siferer arasdY, Rreror fafer e wfaf, Rrerorar g qor gs=r gfafasr yam,
famerma foreror afeet, SUemTcHe foretor, Wex FeteRr Qi womelr aTfaeRr
eivder T TANICHE AT FALATIT TS

M) UF AfeAT IqH [AATATRT AqATRA FH, TRATSTAT 1, FATAF AT,
HIHAT AT, & FH ATE TR IqaaT TARN T TEIATRLIT T A3

") faq Afeqr arwr o A fagareadr TR geaAtaT T, AedE AT
T, [aeamadsl JaraTeaTIedl Todel MIRTHMET 95A91ed 9, qaiaeTshe
FARAETIHT FRATE T

T) g3 AieAT AT AfaewR, STer BAT faepTs, queRied oy, dgiiTe qwdT ¥ AT,
AT AFRTcHE [a9a, agaTius Rier, ea ardg, a9 smaeasar
FrRFFad HEEE® dgd [quaHT AeRiBdATcHE HAFHH, Jiqasd d@d
STET fRaTehdTT ¥ & ¥ IR0 gferendiere UHaier wraHdd AT T
Rreror fgeprsd T Trafead TaHTar g Tad AR TH TS | T JAR TR
JIAaGARl AESTE AaTs THA RIS

=) Rt svrE, S q9r 99 AlEATe difdAee [Fael FREEER A9
ATSTAYETH T, FEHT T4, a= fan, fafa= grarare Arasiqeeeor T

) FARAS FHIAR ¥ &7 tj:qr' fa&qd 92& (Comprehensive Examination)
AT T, IS AT ATIH RTETHHT AT T TZehehl ATLAT T

9 A ATT AR AIEATHT O YT FA9T ANAH TGS EGHT GIAT, T ANTIART

TFIOT SARAT T FoaTed T O | FOT ANAT TS FATHTART el 2Iel Teprw

AT g1 O | fafaeT feeprgar Fesiieeor 9 ¥ [9ergAT JedinT T+ aifad Jeras

FRATHT ATH FATATT, AT AT, AT TR FeT, b dT g I |

gRTendieRr frafaa qearesa g U9 | UeATgHd M q9T AR d 39 &

O | AT I T FATH 0 Jqdqd A ead Tl g I |

O | A FST ATLTEAAT Foared T I
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2. ATMTH Foaad radl qNIRE AT, T T TARIH TR TR T I T
AT & O | AMfAH FoAred 6l (8 & aeiare IR T 99 | faemer i 9
HUITH AT EAH qRIRE ATIH RIS I | ARINE AT, TAks T Ak
AT AT FRAGHHAT BT GRTeTar T T I | T JieTershelrs (e faepres
PP IO THERT RIS 94 | AENGT AMAHAT o3 GRIEndT Riemsresias s
qAT AR AH FIAHHET TALTAHE ITANTAT FoATeAT T T

ﬂi.WWW?WWWWﬁﬁIW
WHW%W@WWM?WM EIEIRIE
T el TG i@ T I | aferamdfer gre e SYeaEErs AT G
TR fagandie g el AGHHT ATTRHAT &R IR T 949 | &Y =0 (3ATH)
N AMAHAT Fepse AT AT FRTendl Rierepars w@o uges faq oo | arfersar
TRTET UTeT el TRaTs foTeaT RTeT #rarery, Rrer faamr, Rrem a=raa afaa
AT fqUX IcaH Rrerehars Ie=aTaar gar drcdred fadqae | gfereror qemaae=md
TEETIATRT ATHT R1eTr faamT qorgT o+ | Rre faumrer  smaedsdter  ATaRAT
TR fara=T et R1eT e S=aid JaeaTadTeRl AT 9513+ 9 |

% faewy

farzrame Rieres FaTdr ¥ faehraer UHpISAT TATSSTRT AN STEeTe Rl R1eres Iearad g+

T | Afgerepl RTeTeh BricerT T AMepTr T, diferd T RTeror AAfq e et

AT fATETeRepT STeT I Afepae | RTemar Qo T &7 ¥ fagandierr fasrget T SRy ™

mwaﬁwmﬁrwwmwwaaﬁ|wwwwﬁﬂmaﬂm

wﬁ%&mmnﬁaﬁam%waw&?ﬁmwamwwﬁaﬁﬁwﬁwmw
fepTedT QR ATSeT | SUTeRT RTeTeheb! TURARET Wt Reror faehgerr ToRAR g7 T |

FHSR TAN ¥ IR HAGHd Iediad RTetehel U T IcATel [aaandl Icdmed

T FekeA | Remar Far T &1 s frere qandr ¥ faramr e afvadd T e g )

THHT AN 39T TAR & AELAF B, | AT TR & AaTAF G | AT &b ay RTETR

TR UA A TPATST aATed A I o | g% {7 @ o fraror faeerga

PR 9Ea | R1eted TART ¥ faehTadT 281 egaTe ISl AT &l 9 el 33 IRl RTER

P! ATH AT S&T AL TS S | AT [aaareres He el e gvsd |

TSI RTETer THISTATS 9T ToTaess faeaie fafem g4 S | 99 oRawr e faemers AT

o AR 1eTer T T [IehadT A 21 A daci el gehd a&T dTed &, d7I4T AT TGl

faee® ©R Fea AT g |
oGl Jraraft
Feererg Aftad Rrer AT gfdase 04y | Ivaead i iy freAr S | FreHTet
. g®

AT WHR | AurerAr fren, augrer ftew firen SRRt fa@wun, 3099 | HISHTST ¢ el
A TAHA, TG

AT ¥ BT AFR, RT6AT, AR TIT FHIST HedT0 T | qieg firetr srawrent gfaaes
R0%¥R | FISHTST : T@h

forerr FeATerY | faqame &3 AT T9HT 0%%-R09R, Fdigdor Uiy fren afrfear o,
R095 | FISHTST © @

T TXER | fnen 0/, 03z, firetsw G s st 0y ¥ frer famt, 2049 )
HISATS! © AT (haTd HaeT AT, TG
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A1 onfor Rign v Rigaciidol

GAOAR] IRONS

o AR

9 IR¥T AT HOHRT A AFUFRHR fagaeamdt Siomoset ar 2% AT qoere fagamea
T qeA AfaeR T grafw fren fuoges T st @@ o e gffieaaed S
TR © | T8 qrafiaes agwt frereng fagaeandt saan qrafasramn T araditeaed st
TaE fasi T TXHT B | T o000 AT ANWTAHT T ITERTCAT Terht AT fvetrswr
AIVAT IIIIEERA T WUH! faza firenn a@iemes sraeaifigaeaeee wMirage
T™ gfqegeaar AR WAl | T8 Ifqagediatg qifegsl anqg €Hys avqe 9 AU
af @erepr afr firenm Tfgw FEASAT (R009-2014) AT AU T TGRT FATFATTRT
AT FerhT AT e qe TETEA (Ro0¥—00R) FT LU FIHHH FHFATTHT =T |
Faa fTaca €01 g fagued & gYR AW (R0%5-309R) FEFETEHT B |
Fopt AT e AW WY avEE Wi favewor et s afawae smwa atga
FEAT THAT HAT gA Tt qfred &, 090 AT 9g.9 gfawa T © | fad. Roov
qfem ffere Suafeeardi fagummt Suafsy qemt met Searadg wifa s A afeo |
BT fagumema e T fa#g T gecauut Wi @ Afgen firerwent sima 2ai
HTIRHA TEAT 4.5 Tfowra, faeq Arenfas fagamem qgan vy fia T weafre qgan
u.¥ Ffed Tl B | @Ry fagurdiwr WAt gfawa 837 @9 R00¥ AT @E WAT X ¥R
gfeera et WA a8 090 AT GT WA Tt g SR THEHT /Y.& fawa Tt © |
AR FTHAATET FHET q AT HSV TTAATARTHRT T T 005 AT 35,3 By W &7
093 A FAw S we. gfowe I@mat © sy arafaEE WAl g aeates qEs
fem wAleR ve.v IfERH T | AR @HaT T9%F (Gender Parity Index) AT e
U We Jrafad a8 o.}R, fF wreafia q.03 T Areufie @2 q.0R T AT A<y
AT & Jfaagear afiom™ qoan 3 Famsl afci® aganTal qiaweasht T
fow afFo |

fau=r uaer

“Rerearepr faeaedt qeg T T Y9 EeT ASiaeE geerfe =nfevs ¥ awer i
e ®IHT T GTHTF THEE®HATS TATAT THIEs” AT FA1g TF 000 AT FAITAHT
AT STHRAT AR faqea Rreqr qFaeel ITUTEA HHHAT JATAH LT gl
JSATE THT WUHT 21 | ETHl oAbl qH TRIATTHT a1 a1 Araivd ¥ ANEe®
T IS | G 9R¥c AT AUR AT ATIERE! fqeaeard aruomaTel gRT % /T
qoars fagarerd 9H 9red Afger g | matas Rren fares 7 afEm g 7
TUTEA HAA T % T@r T A ATIPR §75 AT Il Tl G | THHl THATS FETI
T RITEIETRAT favrd arHT gHastg fafa=r smees g1 91T | 79 faafaar aq
980 HT ATSATSH STHIETHT TFI Ferehl TN fTeTTehT oATNT TP Jed TrHeaIe
FHT AT RIETATS ATGE AR ®UAT ATYH d6d TRET 937 | 379 FAFT &
I I TqATs HTATEAA T FTqagear e T=AT | TqATs TATERRT BT T
fgafaaraT g7 2000 AT YA: TS AT STHRHAT AUHT (a9 Rrerm F¥ad qeae]
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AT | TE GRS TR TP & ST ALAEE Felhl TN TeATRT e SATeREq e o
T | G R09%, TEHAT GedTedl faebTe dedr ¥ Ferhl AT fRreqrept Iqeeae® Tt T+
Wwwm%ﬁmﬁwa?w eI, AR TAH AEEIEHTF T AT
TROT AT sdq-w 9 T AFH FATTITRT AT AT TAT FEANT qTT T SIS
FEAT | T ATAAE IJEAVTEE I R0Y TFHHT TN T FTeAel Fefehl AT frem afeaa
FRATSTAT (3009-309Y) TATA TAR T TAGH! FATAAAR] AT Fe[bl ATRT R1ET HeA
TXATIS (R00%—300%) FH IWHIAE FAHH FATEIT FAT | FaTTA Ja=arar adeH
AR &aHT faaarad &9 IR AN (R0EE—R06R) BATFEATAT & | T ATl
farsre 87 qureedrer fererrar St fiT fafa=r #rew amte AT @ | fagared &9 g
ST VAR F@I9H AT & 99 T&Tdls ol SATaSTHl TTATHedTeRl a1d qearg=
T G |

fagrene Raafa

AT AT RTeqT AT TRATIST T 003008, FHT T T YNART TAATHSE FUATE TaH
THTE AFITEH F1I Joint evaluation of Nepal's wducation for all 2004-2009 sector
NORAD &g &= WUl a7 | Jael Ferdr Tt RILTH © 3fTar dedewar yafd
ATAAH AT 45 AT AFATS ATGR fqUer faar | faeaeard g3 ¥ gaiq q9r TdTete!
T YT FHEAT TH HHAT ARTSATE HATZHA Iqaad ThIerd 9ar | J& qi=
YT STUHT T TAATE TSI &bl THIET TP G | T HATSHAATAR FIhT

FATRT RTeATeRT FeAHRT Aegehl TAATHT TIeafd ARFEATHT [HFATTER el &
. Target [ Achivement
Indicator 2008 2008
Gross Enrolment Rate of Early Childhood/Pre school 51 63.4
Percentage of New entrants at grade 1 with ECD 60 36.2
Gross Intake Rate at Grade 1 110 147.7
Net Intake Rate (Primary) 95 83.1
Net Enrolment Rate 96 91.9
percentage of Gross National Product channel led to 60 70
primary education sub sector
Percentage of teachers with required qualification 99 671
and training
Percentage of teachers with required certification 99 90
Pupil Teacher Ratio 37 43.8
Repetition Rate Grade 1 10 28.3
Repetition Rate Grade 5 3 7.3
Survival Rate to Grade 5 85 73.4
Percentage of Learning Achievement at Grade 5 40 60
Literacy rate age group 15-24 82 80
Literacy rate age group 6+ years 76 72
Adult literacy rate 15+ years 66 63
Literacy gender parity index 15+ years 0.9 0.84

Teacher Education 2071 |5

R R¥re1p Bz 2009 @




o)
)

Teacher Education 2071

T ARTESATE Y& AUH oA FAdAHT 95 AT oAb A Hel FRAFHAT Jed@n (Y
IUATST TUHT TGITHT G AT Fel TeAloTTeh T Heldl qIeTd ITAred YIeq g Al
Il el g | Giqasaar fgariies e, agaiiies qreaqedsd gaedrad ¥ FAled
Rremert gHTEERT FEEIAE A dea o AUy SOEr g | Mo A A
U ¥ Afeer fagardier Taar U Jar qfaar T SrAaicd, eI AT
ATHHATIR] URTA STAATARTR] ATTT AATITHT THATITHRN] BIHAT AR HBTAHH
T T &1 A ATTHATERST dTTRF A (Opportunity cost) @Ts So Ao fad 9o
g% | a3 Faedr a9 AMeHE GHEE AT ORI d T qfesrd AU
EFAT AT THEH TrAdTemd] ATds AT T 9+, @ragicd Ao dares
TRATHIU T AT FAT T AT G GbHT [GaTH AaLATH A% IR T Tga A
afTaafa g7 & Tged T favs | fagarerd Gaw AT ST W dEaaRed o
(Opportunity cost) e, I HAT fagamers araraxer, fRrerdert qiferd ¥ werar drfade
fa wimT g, <fgie Faewelerdr T TF A, g favueear fagardier Sudfer A
JAT HeATSHA TRA I faUaedre a0 I Wbl B | ARTSH! FIqaaael qeaehr AT
foreqrepT Sed . q, AR TAATHT Fed@HIT YT AUHT B 99 AT 7. R HI Aralqoiqd
TEH @R g | faeaeardt grafas RTamar Sor wewl A AlFUa! T TJHH HRIHE
AT HIATHF T Ioo T&THT G I AToll FXT Foold TXehT g, | A1, ATgITeE
FHTATHT TR AR /TS Bl FEaFH HH WIhl J@TH T |

TETE forerr faamrane favamT ®AT 3, U T o F fAETE ITATEF! SAAT AT AT
[t qhTae® I 9UH G | TJqals AARgd ¥ Mi] ®IA] 1 qEEd 9
T Afeer Ve TURAR TN FEATE TEREH G | TH FEATE FET 3, 4 T 5 F Fel
faroreears A fag Terawe yfatafue g wér U e fasret fagameraesar sermmra
fargamdier Suafed TE&vERT T TR AT (qISTOTCHE ITAGTAHT THTITH LT
g | it ﬁﬁ}ﬂ%ﬁ Jqcted TRI&T0T, AT (National Assessment of Student Achievment-
NASA) # Ffqasd Arasiide TgadEl T TJIAT [qaardiel Iuate &r, fagaraasr
fegfq, wifvaries feafaer Rreror faerear 9 wwmE, Saerfaqar faergar gfaer, Rreas
qrqaTEd T TagATdTl [aeaH e q@edT T 9F IR T 9edls [qeauucHs qH T
IR TR G | AT Fiqera ST famar feres wfdfaf gsemem 79 AEE qor ditas
SHFCATITHT A R (HE9T T ATl AT foae T 3fgvs; |

bt AT fTeqr Aol AT (R00¥—300%) G J&H! HEvaears! &qAT fagarea
87 W AT (J0%5—R09R) FATAITAT @ | T IATASTo  [agaqrdTdl  Tg=Iehr
T T URAATE TATHHATHT G FA AN TQTGEPT AT | AT FTdohd
FATEITATE I TUHT (AATATRT TRHITHE TI(AATS 2aT TRIRTE ool faehra e
99 GTafHE FETE® 3% 9 &R TMIAT 9 oo 8l S | T9 Irafae fagamaa
FEIE® TG qAT ATfeTeh FIAAT HAGLATITHT HeT WAt BlEATgeRT BRI Hel
YHETEE qAIC 9 e dT gasT T q9 aTAdTehAT 98 Tg+ ATIRTT A4 T
L QTaifee, WATaE, FARCHE TAT Alger [AETEAT Hecdu AT Yo g HIeI]
TEHT B | Gl AT RTEAT AR T G=TART G Faeedoor Tay IRivedqe arafasras
qHE dled HET THAT TA1 g1 ATAaldAbiedl qiaera fa.d 082 A7 930 foar w9
JAT 3 gfqerad gafa wg fa.¥ 2000 @7 @& giaerd T g | fagarerd Rremas
3¢, 9¥q yrafae, q¥, ¥R A wreatys ¥, Roc Areafas faeured e T
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3, 3 TaguTerT FSATAHT WWH B | AWAT qed fagandt wgen g1 wrathe qgan
¥¥ q, Wzo AT fagardies, A "reataes fagaraa dear 95, 5, 349 591 T "reafas
(% 3@ 93) AT 93, 93, %R A1 FAIART B | TGHA T3 fTers fagandt egan
Yo gfqerd qTatHe qEAT J1F AR S84 | I9 9 yiafae qedr afad fagardier
gfqerd &7 Ha R0 YiaeTd TWebl § 9 HIATHE TedT O gfdqerd Rl & | FHreredT
Rrerrerr @i fafw= @fra FdwAes My FEEIT T3EH B | TGHl GhRICHE
GATHHT EIHT TfeAd, TS q91 frafeuast o faeared s qg=r e e
SeI@Hd YT AR FUHT EUH B | TTAT AIRRBT AATT IAcaeb BTH
forerr e faota wferd T FEAHE FoATAT TRART AT GRERT AT TRELEHT
TEH TR RTET SFAT AUHT AMAF TAT AP AIMAIBT BRI Afeel ST TAT
AT ATl AATRIAT Jeor@d Y T 99 Fed [T OO TCH G | Al ST
TRET THER 28T Tt TedT 3% iqerd ¥ ATeAtde qear 3% gfqerd Tl e, |
T faeardier a7 gfaerd &3l 9 00¥ AT GF 94T 3¢ ¥ qaerd far 9+ fa.q.
R060 HT GE HAGY YrafHe d8 IHY FHEH! QW& Fqed Tl & | Td 99 9= 3
TAAAIS qaT AR TATGRATS JUACTHeAF o A 95 | f4.9. 3090 I wra fedrd
HTER FATeh] AIRAT d8 [qaqTAd JHY FHEh! ATAellidAbles ¥.¥ Jiqerd fagarag
TMER TEh! TATGHA @SS, | AT TG AT IFGT 9 2T€ FR YT AUHI fagamadel
TEATTT TS AT AT 9 ETHT AH WH G | ATArashraedl IAaaed FET q
AT AT ATASTABTRT FIAT T 005 AT 3%.3 T 99 ¥ 2093 &1 W9 Rrda
Y%.Q FIaeTd I@ITHT B A ATATTHBTAHT AT & ATASARIDT Teol ara TAET 5.9
‘Tﬁ'l'ﬂ@"dﬁ D | a's'ﬁ'ﬁl? HHAT gk (Gender Parity Index) AT aafera NEIES HUH G |
rﬂarﬁroﬁa'a'O%% &lﬁ'ﬂTWﬁﬁFﬁ@TﬂTiﬂmﬂ%’ﬂo?WWWW
WWWHWWWWWWWW
Hﬁml
fa & 300w dfgwr Gifas ITaferd T fagaamE Sudler qaT el Seet@w g Ja
AUH AT Albrg | BATATS [aaTadH T TS ¥ fedhg TeTd T Feccaqul JiHe @o
Hfear frerer dEa geT ATARYT TEAT ¥q & yiqerd, A wreatae fagarea de
R0y gfaeTd ¥ HIEATHE TedT 9. ¥ Jaerd Wl B | T4 [HaHwr gakare dghTE
JATA AT FHATH THTGT T ATRAT ATATER (qSToTdT AUHT AT T Afebegg |
AT TAXHT TqT 9 AT TR JaTE ¥ ITITHebaT ga7 g% 9t ovh faeawr ©
FRS R0 A AAANAFEE [GGATAT ATMex @A aTed TUH w5 | Tel Hd Ae<edl
R09Y, FFAHT Y4 FRIS L0 AN ATAANABEE [AgATAT ATMEY Y& aATA FASA | TR
freT wreafes a9 SHTET Fd 9 HIS Q0 AT ArAared g faearad aifer 3
(AR R005) |

ereTteeh Rrerert faea fearerer aedafeafd &= yeie & ST Uie Hel § ST ATetedre
HTIFRATE Af>ad IS | STHHT Fd RER el Tz [deTs Aledl Ta8 | TAH ATeT
qeaT 9l [MYeR agirareeT, =iF, 9Rd, dTihedrd ¥ IAHT Tehl S | a9 094 [
AGNT FHIFATHT IR qed &1 99 N FIE Wi e @ B | X Farwy qfear
AT &R 35 UM dGh T AIAR] WA AdAasTd bl =g () |
AT fTetr AR |TeR I AfpTHT A1 q9E i fagaras Rreamar g 9 saEa
ATATARVT AT Felehl AT fTeATT AL TIAhT TR RIEAT o7 FEART vl |

e
J
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TYTTHT AUHT AT QIR SAb] TATHEEHE AT ATTh a9 084 /0%% I
ol AFAAATS A (A7 Flchw, | ToTC FIFTART THLT 7. 195 AT Tg FUCTAAT FAeqzar
AT eI T ASEH AT A& Foel, T o 9w AT faur afted grerar
ATNTATT FTATEIA TAT | TGk MR AT &0 A1fdeh a5 0%% /0%9 /T YH: g3 UM
T AUTATATS AIER TATST ALAFT TS ATER AT &T0AT IS FIAHH HraTaa= a7 |
TH FRGHHB ITATCTATe ARIACATIHAT THA IoF HATSHA g HaTeel AR
TARHT AR FrRaTT RERR 9T 6 6 HAT | TIAE IR g 9 feopfaee
TS fR=aeeT fae FdTer IRPR ARAAREEETE 088, ATAM 9% I ATeR qaTel ARFar
(ROER—R0WR) HFYRUT T W TWH G, | TAATIAR &R A9 ATHAT Hraad qfear
MATHFATAT ol B | Aleel dfeal q0 FqieR S faerra FAfa, q00 FqieR TRATH qor
qU FeR fSeett e Rem Aered "ided (Mol HIed STl & | TaTeehl dfear qur
TTER STl TTHT AT TGO 0K ATHE &, T Tl AeAToush THAEaHT U g |
T o Foectie® Ui AR ToedT SO T TARTAT TehT B | T elebT AT faTemepr
AT ARG T T ATTZIATATS T AIAET T THPT T Wl g | a1
HAhaTe MReRal ITHeATHT THRIHE el [EUH T |

aeraTieh e Hifd, 03 qar ¥ forem qar @enm fawrgarEAr fAaRTET, 083 A
fagamera forerar fafaa &9 Fder aAfaqeng Jefcas AreHare fagaraa fretrer
TEAFR FAE [CUHN B | TS QI T AHT AALATIAH AFA] X TEIAFH (b
FEATe WIEd IGTHH 7 TANT THI g | T qRIeT JoredT bRl g | gar
fagarea AR fa @ 0%¥ If@ 0% FERET TAUAH Iodro) T4 fagardiEr agen
Zal 99000 W= I qRTEHF! daw B | fafq= FRUS IR FHE aAMfexadl aX T+
T TogE AfHIE AN FAE! AR AT YA THT B | AT RaHET qeAny
IAAH AT, TR SHFEATIT qAT AT HaeaTI=TwT FHT el feafq e
FEAFHAF! fqeerurEare sfaws |

AT T 0 /09 FT T THTA AWGH ATH el AESATF TAT | TAA ol
AT Rrer @ it farraer W Iudfaes ¥ TRfdends GEEE T T A9 T
IRLUGE T T GAIREEAH! UEANT TIH TRSRIHE RIS AT @l FdHebar
fauepr qrgws; | SR T RO RIETAS AT Wiidtkie ¥ naantaed Rienaw aiatad
T, [aaamea RTeTers 99 THEsRT aarsy &4 [aeardl AU ¥ Mv=ra gt HHAT e
fargamer T frerer SRA=EIATE Al T, SUUE qEER ¥ AT 0§ ardharaer e

Teacher Education 2071

TATAA TIAT A TAT ARBIRT ATHEHAT NS A, Teh [agaTad Ueh [ FaRTeTeATeR!
AT T STET [0 Saelts, |t TRUH 9w |

TelepT AT faTeMTept e it faqarereht ARTeT el AR faearermer &
& AT Ui I qREeHT sEted SR faearersd T giqemdt T ¥ qRAhRATArh
FUEATATARRT Aferep MAfafer Toarer T4 favar it TgerRa Ted I Fawm Soi=T HUH
T | [9hTg ITATEAT TAT ATAAAT TEAH H&T PRI [GeATAdH [FEH, ATqrERer, @i
T& ¥ ATATbEeR] qRaled JSAHETE Hcafad AT el afa |

AT A% T HET ATAATABTER (AGATATHT ST TEAFTHT HET PR AR [aTeTTHT
AT ATE9TF T AL TGH AT THT AT T TG 917 &7 | fagamerar oo
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ZaTTatT A%k dTeTes, Ufraer erd, YT, 97 Gredaraidl, faeareaeT sraear s @, @
AfEHT IR Fgd d @i TF B | THH Gl TARATIT T &THAT TG ATHTSEATHT
BT BRI T fasarera Rrerare afswa g7 F 9U | a899T FEted (o I ARAsw U
TS ARAH! T I T HAER TRATHT ATTABIHT gE?RIrBﬁ AT Fiswq @ AT
mmﬁwwmﬁﬁmw%ﬁ T ATt At e
R T SIS ETHIATS [agaTed 3T3d ¥ HIfdedl STl aTAaiaheT qeiard
G, | ATAINAF ATECHT Heqd TS GRHNT ANTHT AR ATAT T ATHINSTH b IoTHT
I | IR T=T A JEHT TEAG (TR | AT gy a9 W TS TeTer qar
TREH afaq aRar®r araarasAr afq AR GEEdl @ | a9 [AUgEr Aeide
ok HH T AT & |
ST ¥ AIM0F AAISHF ATAANABIIFH AT AT ARRicTr ¥ fgaires forem var
T Heca T g | A9 faepre Sudter 9afu ¥ faeaer gred ® #H W 9ednT e |
AT JaATTR [TepTepl &I 2T ATSTAT SAATTHT RIS &bl HAGIHT AU TR RT3 |
TR atT RTE ST SR Wi araRe faEa g A, et ageer e
foTerer ATIIT SAUTTT TTHT g THhel, AHETIE TAT I [aearadias THUA™ Iciol aAl
T AGHAT (HRAARETHT T8ehT ¥ SMfeTeh TEeraT Yeehl ogiTeh, ST ¥ &FT S| 6
T TAFFUERT HART T GHRAEE TEH T |
31! dIc)
® T [a3ATAT oMfeR @A aTd aATAANABE® I 84 7 Fel B ? T HAA [agqTeAdehl
WW*WWWWW&IWW EUGRSEEI
m@wnﬁﬁmﬁamwﬁrﬁeﬁmwwrﬁmﬁﬁmaﬁ%am
AT YA T FTF FATCHH ETH e G | A G frearer a9 guated
HIOAHT AT FHE IATHT faaarerd Ja9T, Jorredr 4 qaerae=ng ey e
T ATATERYT T FHIHT [aAqTAT TGT8 I T ATAT (11 FTFedl GHARHT JTH!
AFLTHAT I8 |
® vyifafus ¥ =urawras Riemerg At e faftadrser  wHr Ireiiae
ARIRAT, FANR AT (A0, ATTHTERDl A FEnTar/ A dar,  Jared
ST T TRIG= R AGHIATHT FHAR AT ATG T aTdF TUH T &7
QAR T AT T |
® diferer TurEawET Afagfy T fafaeT doEer gwra 9 gar Riem werad swad
TRt v T ATIITF G F AR HATAT GH=ET A9 A9erd g |

® HfeTd AT ATHAT TRURT oWl JoT TSR FAHT HHd qgedrs aRdie
TET IUATSHT ATt T ATFURT G | IETeXURT AT FrAaied ofidears gat
T faem g=ared, diedr, aTadiieel a1 GHTSThedTo Jeardd, R1er qerad
o fafa=r edrr #19Ra TR Heaes ®lFd 9 U8 g4 ¥ Fafaeare
ATATT AT & AT BTHl TEH ATEATIH T FANTHT AT Taelehl ATATA [&ForeT
T B | Aifae faarer, gferer deer saerfa sgaearad, sefed freraer arg
e, TMETIETF Aad fagardl aferd Jaraiaemar aRerl T IRATHRT &7ard
AUH AT IERAAT 2213 FUHH HATIT 4 ATH FARA T THATH]
ATIITHAT B |

® fagardl dfv= 9 ¥ IAdET THEF YUTCIRl Faedd" T fagaae afverg
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XTI I AR TATIHN] FAEITHT IR T ATGLIF 1@, |

TerehT AT faTeTTent FIHT=IeTaert ATRT STI=ITiReh TP TI=TAwTebT AT AT
FaeAp] It FANT T FHEETE AT el AT et giqept gfqergeaar a1 T+
b | TG faeaTea 98, =9 WIeATH® a8 T SO RTETAT =i fratrer
TG T TGHP 7 T THEAT AAIANE AT Teh{edeh RIETPT HAALATITATS
¥ THTIRRI T TAThae] aars Araedesd ahaws |

gera=ive frem Hifd, 053 #1 9% #er AR TATTEEy FrATEaT T AAER
FATIA AlFTHT [qeaTrT qEAT fagaradsd 9ga aifex el aarg Aarsd ¥ 3o
HqTeatHe TEUT GAT TAT Tehicdes ATEAHATE [Tl Y& T Gesl g as, | faaarea
qE T 9o RIEGTHT Gl HIAWae HATT T4 @A qqay TUH o 3=
areafas dedT Uit a9 fEfader Sraedud T |ieuHr W gdd ¥ dhiead
qreweTe fagaa A=t frarare afs=a v Tl aHed dE@ e G |
foaeamerd &oET 9B Sed@Hd qERaTe WUUH TURAT SATST AhUd B |
Wz%&wmww%wwaﬁmwmmwmw
IWHWW%&TWWﬁ fal= tew ﬁ%T&‘ITQ_rT @FITFoTa—or
faearea U, 9== Rrererr grar UA) <19+, Rrem J=rad quretiel FR=-RTd qarR
TIH AT T, FAGFIEH oAb T AETHATHT oAbl ATAHT STTeTeh AT
FHARI, TR AAFHT T8hl Aladcash] TaThaiedl darsd T [RTefreh Arar
feam qa T STear Frew wfeerer afedr qrafEarEEAT @A T 9L |

AT TAT F=oIR Fiaferel Tepral TATETAT SaaR T T g FIHT ATl 3 |
TATE FET (epfamaTe qeare T fagarera e e qur Foar gtafas g
TredT [AEfTeRT, 0% B THATAGRRI HATEATHE AN ATARAT FTEIT ATl
HAITF TGHbb g | a7 TN (b Frgareaiid HAFHI &bl Afeqep arfers
F% ‘B’ QT “@” 0 HIaT T R, AT HFTFere AreAtys T qAr (He AreAtas
TARHAT TS IS T RTTHeRT ATNT AAHBT AHFT TEH! B | AT Habrgane aed a9
arETae fagarerae faet T ferareataes 7 Areafas qear deme wee a9
forerer, TeTherT TG 999 SIS T, FAHTATIHATS TN [dhd 3@
T F=eATeAT T ATTHT § T AURYT T8 HelT Teh Mg TI=GFT FJearg T+
Reretere AT I HATHT ANAH T T RTeTehel TNTT faehraT faeeard
TG TTATS MTelehl ATEIT G | AT TSATATHT ATSH ANAH [deehed FoAAT TAT AR
gt AT TR RTATHT G=AT q97 99 qididgesl TN T J9e [Goir T
FATAHT @IS T T &THAT [GhE T ST Agdbh B |

faeaTera & R Aretrer fagandier Tt arg A quRAReTs JTafHearaT I
FI T e RUH T | qgTHE ®YAT fagaray 9T, fagardt ab 1, e
frafaq, ifaes qararer gered @l qUat JEET Giahd dutdd w9 e
HEAREHI AR [TeqrehT &Rt =i ~qAqH JardR T STALTRIR] AaEaTITAT
TSI gratear fagq Te |

weTaaTTeeh faredr |fifq, R0%3 v g7 farerr qur gow fawrg gweedT fdfier j083 &
faearera Rreamar frafad g7 Taddr afaqers Jefeqs AreawaTe fagaras e
TEAR FAER (@ AT b TTATs A% AT T TAEAHRRT FTATST Teblhdl
Ihteaer fasaTers FoaTdaeEedT HERTeT (AT 79 Eeas g |
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® Tibehl THAAT TR Y& IT&T T&IF U3 ATASIABIR] SEIAT 93, /A EHl & | TS
EAT TR ST T GoET AT fo7iT FHTETeET @Toi T TaAfheaepl dawa
fagam sfawg | fafam=T FweET TuaT e gidaaae GERTUHT G¥RTaeHT ATITRAT
fasbed @ISl 96T I&a® qFaedl U FHTEE 9 ATa99F B | TqH! fashedH
AT TAT AR Gladeh TANTETE FFIER TMIA IIFI JUA g TTTHT TART
T g T RTeTeheR eradT faehTa TR UTgAHE ATHRAT AAT AT T
T AT ATAYTD T |

® TR AT~IH JTATHT Toid TFAeT ATASTb TUH! G, | TN TaTTA FEATIT ThT
qaTRATEdR AR RTerdr AT ar (e FrRaeamaTq T garEsar
TS ATFITH B, | TFeT ATNT Wb FTo¢ TAT HTAH T THAH FAT=IT T A1
i afed Tt gl SFazad gfedl o/ o a5 |

® UL ferereRt AT RTeTeReR! AT Heccdqul g+ HUehTel 37el g e Rierapes!
Hwﬁwnﬁﬁmﬂaﬁaﬁwﬁﬁwﬁzvﬁﬂwmﬁmfﬁw
AT (AT FHT FATEATH ATe U a1, qraare qir=raar ieder
Th ebfcTerT faTerehepl saeem TR e |

(8) foreref

T 9%¥ 5 Bl AT AIPR GE=T fqeaeardt srumas g3 a9 9920 1 frem qere=

RIS TATA Aol fagarera R1em éept feafqwn s qiead &3 AT o |

fagandl aaTAT Seet@ T yAIa, Wifqe JeHT qEaReH ararERer e quel g | )

WWW@WW&T&HWWWWWW@HI

RTEATATS AT ATTPRET GRT % T ATA ATTHRRB] FRCHIV TP Tleal aracd (97

g uie fagarerdra giagr M= AIeuge AaRHAT Iude RIS 39 Alfd T AEH

TSAH] dhRaATE [ Tl 3@ | farq ATHT qHaaia fagareas et s qeET

AT fagaTers TreBtd, Areerl fAfaaTsT T Hiq daevay 959 78 | TeIH TR a6l

ITARTHT g1 a7TehT F=9e oRTe Sfgar | Seerfed afeerer™ wam difde gererr fazqrear

foeT ToRITShATHT AThoTel [aaeaTdT FTHT Yg=hl o= 91feTeh TURARE! T8 TS

FHIR &P Mave, | TEATEAT [ThTIehT ALAEE T eIehT ATNT RIEATHT THATATT T 094

AT qUI €38 | FEl A&d eTae 9T FErET eTHI THIAREH! AaIT T | TG [

TUHT HFT JATAE IART B ATl AATTHT ATHATRAT I SAGTE IEIYT AT TR

Al Frered Afq daeTsd dEwg, |

geaw QU

o Hemerd (fa @ 20%%) | fR q¥ Ro%Y /0%% ® aWE THASH | FISHIS! : A@H

o g (9. 20%%) | AfdEF aF R08R /090 HT AW FTHASH | FISHIST : oGF

IAEh! (R090) | favaeadt e gfa@ 090 @ TAERT

fotem =T | et TR fren Tfiew FEEEET (R009- 094) | FISHTST : w@H

forerr weATers (Fa & R0%%) | faquem &1 GUTR FRIEHH (058 —06R) | FISHTST : TG@F

forerm weera (fa. @ R0%%) | fagumem femn gen qar @sa gfafuer wow e

oot | FTEHTST : EE
faremr weATerd | QT AU AT (30%R-R09R) AU I | FISATS! © a@h
farem weaTera | fiverrRT aHETiEr favmEeE Tftew @78 ™ (0\90) | FISATEST : TE@H

-0
G©
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3GAHAAT IBD) Aol 209Y Uftad) Bran

S1. AISRIST BIHA

Suataa, foen weraa
o AR
AR Ay fagmaa faaeeda SR USal A YEaET TgH Ag@E! T e a3
AT JTASTART FHAANL ATHH AEAT WUHT TIAATR B | T aeafaawal TRAE® © WA
R et JEeay A H Tafta a8 89 09y AT T R | a9ute & g W
fawa aw fawr &t goe F=i faow g7 @ © | g=A1 @1 @59 (Information
and Communication Technology- ICT) & fawm@ =t siwafiswsrer sHw=ns
fava ol o ot fafaa WWee ™ sEedr | T STvw (e SETe
FWH) A@H! faug q&q avHw © | 09y e urerEn fren wE g i WA Swmar T
UISHFT AT FE AT IAT W @R AT &Y | Fefaer afeqemn fren a@ sisiwent
fawg A ANTR o e fa WE @ T 990 T899 © | JA SOET T fasat
YUT, qHAMAE Jfdded ¥ gHl aeafaadidE Jae- JuE J89T HORT B | 81 2094
gt fremw gfewior fava amfer @ ™ T s e fawmeg f@l aaea &
TH A F{IRT GIS(l THAT AOHR B | Hed T Y AT TEAaE qgAl SaTuf BAwd T
gfaagear, TET awia®l 0% FreT &emr e, aeamaid qume, e agaT Tad e
T freror faere afsramn qa geqa T @9 09y afowt Rreret Sgvw (leAm TR
) AT ATH HoA TR wAH 7 fag st )
fadw=r gaa
=Afed, THTS ¥ g fq+ gerare Rrenars Hecaet @ 2 | SAfader @it Sfada
faerd, gfqar SORR, Afasrer qafiR, G@resr iAR=adr (e R Aecd Tes | 99
THTS faehre T IATRT AT TaH HeAHhH! TAI&T [qehraer T RIeT smaeas 7% |
1 qfT AT § | THT TREATER, A qedad T faed aiRaereqar 99 920 a1
Froted AT favaaard qaar aweT ey ST TR qRT 9 | e
TR A 2094 AT TEI 59D | @  furarre qEA  Ferdl, WEAl qEr
e % g1 9 e 08 A e @ &Y 9 AR a9
WW\WW\ETW%TO Rrerrar R qRvaRaET T & RIET @S Ko
?WWWWQ\' % TRl ATAM & | Tq TR qiearar fere
TATAHT TS HT FRAGHT AAFH grief 1 febey RT3 o1 AT b T |
AT T AT, WA @ eeiled WAl (A T G T Eal
fersbTerart et 7 e AT AT fyrgqrery sqerret a1 STt 3 | YA raram, AT
T T AT A, TN g wfen qeradE T8, T30 G 8 w6
EE W WA AT A i ST R AT S, ST
(UN) SEeTeie Wetesl W g aeia 7 |
Taq gAAT A =9 (ICT)
mewﬁwﬁwmwwﬁmﬁama@r%ﬁaﬁwﬁ

qATT G |

T 094 9y FET BT g9 A AR FERHT SX HeAwd E F TRERE B |
BTHTAT Tqeg 1 faer foq @t B9 | aafa, fas, Gearedr arEr o a% ¥ faEmr
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[T TR &9 Febebl S | TATH FETale ATAnT T A FT FAATS ATeT e | foretm
AT THT T G | FAFN qTF T R GoR Wl T 75 | 9% FLb!
TATE B, FAeRg FRATEITTET T TTHT Jicqe AR ATFYAF T | TETHH, ATE
F, IRIET, FATEA ATfe | Tel Ia9H ([GHTT =r@ers &) J@h! f[awa 9% & | 3094
afg AqTeHT RTET FEAT &9 9 99 ISaeRd JATE & gqEwm AT Bed T GHRE

STETUFT T T B | ® FUHT IITahd FGTSH, ATIRHT ATHT Tl

fduIaq RIS, ATARSI GRUTH T [UER  F@gT

“FT R09Y, Uit TepTe! AT F&dT|  fRTetTer Fecadul ARTE TReH &5 |

g 77 A [T IR WU (@ Rifed SAfdad R TR FW T (FSR

TSl AU RTLATrs [Tl | Qrre) | a9 A1 drsi qE e T fa

qigell  IATHEAAT Teqqs, A~ | g |

gicaed faug | @1 9iqasT IR |@ wger Heekerl el STl [RIET AT T Usb

T FHEHT RTET SAPT ARST SMERF | o g AT A€ Ui TR AHT R i

AT AT WS, AT EIA G| 3y gfgeraer 9200 &7 |

eI giqaae fawieg aeqe —

IfET AT | 000 AT FEATET (Gt 967 (Millenium Development Goals- MDG)

I T AY 09Y, TS TATSUHT T AT Al W g AfArha Tl 47 Jiqaas aa (Web)

qThd FTESIe HUH G | T I&qd TRTH TR ATl S (a9 &gl ATere ar

fawer ofiies eTeiT (FuTer) @1 GifeTEAT Afqaen Araids T Aecaqy g 9 | 3Tes,

q.  BTHT ggulse! TSHAIHAT T | Jeaigrglcda (Post Conflict) ZITHT STHIATRT Fa]
T | FAETAAER T T I AT A5Th] [GUTAT FAIb AR (a0 aohl G |
T AT AT Rrem afqe &l &A1 FEeTI_ gu FRTT e B )

. TEGTesT TaehTeRT e S Ikt ATNT RTeTTehT sheaRaniead gy ¥ gfdargaaret
TR 9Y FF 094 TS 7 TATSTHT AT | AT AR 98T A AT | " 094
BT FIATTAT T ANART TG Tcebled, HEATATID T QTHhrelld Aed (TR T
FAHH T GRATAAT Foamerd TR, AT G 094 AT &, FAAMS, & T A~
EEREIREDE tljf iR (Proactive) HE TAAH (49T AT & &4l B |

3. Tawmer Ofq fag 9 Aremr Tq [FEasr FEAT ATANTE ATCIRATHRT FaT BIar
Fataesl ([ a9) oAt ¥R Aa=ATHT 9i= a9 ATatae ATSTATHT ATARHT BTHI [T
A& (g 7% At St | I R09Y TE AT USar (AR=d Tiq o g
T T I IR T GThT T JAd 95 o B | Hefobel Tl ATh el
ftor TeRr AT U T g | AT A9 TSSiHET Gl ST ATSTATeRT
HTITRHT faehT FIRATHT o8] I B, | TR AN BARA T Ted & g7 oIoel B |

¥, SO AT Fwld AR (generation gap) T Wiaidehl [AebTaAT ATIal TEATHI
99 (domination) THEAE ¥ TRAF Al ARG | AX [ATAH] T3 HHHAT AT
TAT FoAR Fratael ATATRIT Hb! AIAT | ATl AT TEATHT [RIA Giqeadf T
THH AT | Gl AR (generation gap) ST B | faed YTHART =0 AT Al
faea @ ToTHT Ergd HEMT (ATaTgd ®IFAT) AT 95 TR | T8l T Fqar
ForA=T F&I FIRATHAT JAE 94T | & ¥ RIH7 gedl TEdl dnT qa@dy < |
THATHT T[2HT 19T (young generation) ST <f@dT | Y ST |
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SfedAf@a qRaeT I 81 | TURE T AR &l | 37T AT HRIHI TR ATLITAE ATaT
FAL TATST ? ATTAATE T8 FATR NS T@d b I 094 TEHAT TIaT ATHFR
ATIAT | T 094 9l TSI FHASAT qATSH Tad I | ATe FTHAAT &9 {ATCT ITehT
(Mature) TEhTd & Febd 9o IRFIRNTT I[ATHI FAAT (structure) ¥ BT IRFIRTRI
RFRRTT [a&dR” (Extension) AT &7 TG |

JE Bai I IR
T ATHSATHT fasT TAT ST THIT AT UTUSHT ATHATRT “HIHGATS ThABIET
TFIHT GTAT S ATHRE qwaT AAIIAE (99 TE& THATARRT TUH” FAT
afeareraT siqeraet fabra wuAr faegamar Ifauest, e qarRr A, 9T, ggdta 2
ATAATHT AP 7 ATqR AT TEATHT <ATATH] TeTS T ATHGETH JATSATs TrTe
T 9ifeTe TETRRT ATl AT T TRV TIHT & fEell T g3 (FIwTIR 31, U
T, R00) |
TR FAEHH ATAAT Fal T FAA T 7 FEAA T 7 [ FTFHEAR F 7 FHA %A [qugare @
T 99T EA faARers Safead T AET FRIHT TG AT T8 AN TSI | TET
e Her wdewd W fad | faer fafag a® are e, we s fAafvera
HTEATRT F3d B | A FHH GAAI SHATH] ATRHAT TR TR T | ATHT B
AiTead T $ %A 3904, Fafcd ¥ AABRB! TR T AHIH] dRTAAATE [bTd TR
T, TP AR ATHTF] TP 43T T | TeT GradHT STHER! FHT GERATE]
HTIRHAT TAFT TF Tz ATGEHT Soci@ T qTSHET FTAT =67, |
@ Jlol ?
ww%ﬁ?ﬁﬁﬁﬁﬂwfﬁmaﬁw&m|wﬁﬁwﬁ?ﬁﬂﬂﬁmq§|ﬁ
feramelie gera | TRdiderl T IR FRT AT He gATATT TRETe 8w | JaTdhl [a=maAr
ﬁngwfﬂwﬁTwWW@mﬁrmFﬁﬁmwﬁw|Ww
FHAR Bl | BT STEAl ATERITERT AT (follower
society) HHISTHT 115( dd (bottom) 9Td afT TR forers famhma T AT
B WAE TS 9fT de e ¥ fadree | @ AW WU ST 9T T
A | qad R F19 T AWR, 37 7 ATt | @ Sekse AT SATehH T
qUHT ATHTETE TR RIS QT FTAH g 1| @ AN o
G F=AAH ITINT T JIFNT &g | arerantersrar | @ fEhrad T T+
EETEIESE] éiaugﬂlwwﬁgﬁ,wr{mﬁﬁﬁ ® gkl fqgardl) qéeET

Teacher Education 2071

T G "iHEers a fa gae | I iy | e e |
rEEr fau g | Er FEdd wW e gtwar
TIHT AT qfd AUHTAT AT & T I Ge qQ@T I8 G aX TAqd HH THars
FHETEIA T U &9 | ATeTd AR T Afbeg | St Ielgrs, a9 A7 forear frer
HIIFRT T AIAGUE T FeAhH! ATIRHAT Icbe SERY Aol T8 [SeAtehl FFAT Iaiaeedl
w1 fameer 1 wifafas &9Ar IR A | M e AT e afbg | a) e
T ISANA® TABT ATARIHAT T FEHRAT AR ANES, |

AT ATV & ARG ¢ ATl fadAaed favasr qaitad sfaqerel SAtad axe SAarar
e FUTHT TETAFT AT 7T TeTHT FFATET T IR T

® No child left behind (Uch® dATASNAFTR] ATdITd  T=TATHT  ATIRAT  freqor
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foteaT % FEIRIAT UN TQuferdT AT Sed ITerhl el = TTTHebl AATGHT qoAel 39

TIE, e I ATIRET qeaqvdel Riemare afs=a gqged |

Tt faep qoar 99 qratae frer- areteret fagatera Riem @% g e At

ferepraret ThT faere e for

ORI

faaaTiel I9ated (achievement) AT faeTy S fa

gtata, fasme ¥ orqHT faew Sre fad
THFHT AN = RTATAT FEART ST e a7 I=d R AT T9 =g T T

THAT |

U7 YUTTEAT (merit system) @Ts S=d GTATHEAT ol faere T Rretehehl IasAT- Tell

T farereReTs ATHRT ATET (no excuse) &I AA=AT faehra T+

fagamed BAE (school choice) fagaTdel fagamad @le e ATHEIF fagaraa

BHATE T T public education FT quality enhance I+

HTaT & YR TS -

FHAAR AR AT forerr Fvated
farsTe ZraedrT

T faera q9r 9 aratees feretm
AA®H fafagarer qeET T
T 9ifeTe eI T

AT UTer (beneficiary) T TETATS
&I fauR ifere Sgaed= T

AN TR TOTAT AF
(depoliticalization) T

Siferer ToreaRAT fadmy Sire faw
fSIT IRRT ATHRERMAT Sire (PPP)
Sire faq

fagamer ety & aeTS

aret #AT fareter faepramr wre fau

AT=ieed AT T GiTaaaT R09%
afeg Rreaerr aTeAT TR T g TWHN B | JARETE FHIRTT Tk Jfqasd (UNESCO,
2012) AR FeIhT ATNT forearept AfgaTe TSfTTst S | Sudfed e 9 ek 8% afer
T | ATETHAT AFAHHT, R, Rreqes, faoes fren, snfde faera T Rrer, fawmaew
AR Rrer A 9EHT 99 FEARA AFYgE g | FF T UNESCO (2013) AR At
T, FgHT 9T, SEHAT IgHl, TATRR T AATheel AhR STl T&THT e |
FEaTed] fabrasr @8 094, | 9UH! Icqesqe IUaied & AT A1 faoar s
qa9T T | afvade ¥ far fasrermr st @ a9 weaa e |

TR FHAR! TATIHT TRUHI learning metrics THI=AT ITHT Fidaad (UNESCO- UIS &
CUE) sar fagamers TR &R 9wy fgamesr e ool agears araenade (b
THAT | R09% TFIAT TATHE TEqFHF AIRET [Hehg T AT AR @, 98
T T qHET FHIET T G, A 9eavd IhEdl | qe AT q&g (e AreatAe

foTeqTHT FHATHAS Tadehl FAT AT
HOT g=Eg®  (Gini coefficient) ®ar3T
HET T | AT TATSHHT FH ATSS, | TeAHH!
AT T Foofd TR ATSS, |

ATq =R, NIy ¥ o o &, HAo
TS ST T&THT RT6ATeh! Hecaqul e
T3 | Rrerr AT TR EnE AaRd
AAIHATH &7 B[ | HHAG  S(Ed
FATACH AT AT FEea ol G |
SHagE garsd * fewr faer 1 frerer
HEcaqU FEANT THl &7 |

AT, STIRAT, U AT S UgH qdr A
Hade I I a1 Rrerer aneE
ey |
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TEqTHET AT ATbATe, | ATGbRl FRTHT Fiad g0S | R T8 A9THAT AT
AGATS e Hied | FTAT A5 Aeafas faearea qeawmsr fer a7 awan
FEl SRGAT A FAA, F(d, Fel, B AT I T qTTAT T HRT F ATET A | el
farepre ATaweRT ST gfeEar srmfe dered us |

e s@ay T faarga a=ar |99 TR AT IS aE9s, | AFHT AT RS HIH
g | diedl &1, AT JIaed TRISH 2 Iqded AUHAs gAdH ardqraxel fae | i
quafg Ao 3 M q9T IRAFATIR A ATaT SFAT T=elehl GETHAT [dhrd T |
TGN AT FAHATHT [a0T g RN TG, FTHIAE T FAcHE [T, TR T
T, T eI T ATqId, FERAr ¥ G991, ASATcHE H1Y T TMord * fas ¥ gfafy
g | g, favaeta &wAT Fet @ W arer areH favaendy fadrger gere fAwmor Wy
HIYT T ¥ JAAT I | G ATIRHAT AR T | =T, A Gaers GednT T |
qi=l, YT &l THATH! TETS (G99 e fad | S35, AT T ek, AfKeRl, WTIeeRT
Uit qAATE ATEANE TR EGHT F&AT T | AAT, ANIR @ BRIATE AT
iege | faervea J9T |

freTeTs YRIRERATAT I (making education priority) (UNESCO, 2012) Sfdaaa aR
e T SRGHAT TbTHT AT A R09Y,. bl TATE UTeTd ®THT eelrg T
b | fagarerd URAR T A1 WP g% T QR 9 qaR F o | fagarerer
IATH HTIEYE (school readiness) BMfedT | ATHINSE, ATHF, ATATERUT dehTa T 9T
e FreTer fateg frer s=ar et weEr & | de RieErars qEudr 99 | 99
R09Y, TH BTG TE ¥ AR (999 Sire fagdn | e FHarHT e 9@+ ¥ qOEw
IR &I |

Mutumbuka (2014) = $if&TeF HERTATS TFTE 7T [qeprget faua & (learning metrics)
A TS HIA & | JANT FATgF Hecaqu & | AREFIH Hel HAFHT AT 2
AT AT @1 IH G, | ARl Teiod GEe® SANTEE J@UHl & | TET
TS IF JATHATS A4 fq@r waad T afEwg | ANHT 3% a9 JEWT faere Fhaes
(LMFT) & &I¥ T & | A% faRrsdied STl @isil T AT 6 T 3 |
HIATHT TIT TTeAhT AT TR TRTRT FREHT (Vision) THAH T3l [haTel (office of

education gyeongsangnando, 2013) #T I T ATENNE I Ioot@ TRURT B | frearer
fagandiars FednT U | IAIed T | H1F &80 TGN HH THaTs Ja1d (grow)
TRTSHIS, | ST SwaT I, Afasrafaq Fe ATemarer g+ a"rs+ w1H {7l &7 | ardfes
TAT ATAYAE T, THT [TeATRT AT | fogameta sy ae oo qemrsd g U | 9w
JIEA el faeard T g |

All Children is School by 2015: Out-of school Children initiative, A presentation paper on
launching program ¥TAR [eaHT HE 5 FS T AM@ YATHF Tl IHX THEH
ATAIATAHT [TATAT ATMEX B | AHEA FRT L 0% Fleed I faaarerd TTTH T | 3%
fagamera TR FrewE B 99 atwr R0 gfaerd Sfq fear @@ s 9 afg) wats d@
SHR HEH! AT AATaad=T qMMex S, ATHeH a¥ Tl fagamera q°7 § THUH
Fe! HAT FUR TG BISH Fel d&l SHT THEH T(Gaehl B | AT AT Ahess ATdeh el
AT Ao T AGHE THITIHR G | AITSIAT AUHT, HITHATIT FATAT AHTHT T
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AT TTHAT FHAR TRRARE S | AT e e THETT T SRARARE & i T Fal

Bl [T MU AT SRUST T TAT ATIT (measure) g Febebl ST | AT €T gfg=me

TR T IITTRT TEd T ORI FaqvarT T | ATAT HALAT I g |

A7 FAS T AT AT ATk W, TS (b (Hewd T THT AW, | el ausra

TATTHT YTITHE TEHT STAATABIR! TATGIH qGd aRPT F HH T | IETETIHT AT

TIHATHT AUHT B | R7er [q9TTehl 3082 1 TATSH ATAR 4.3 991 99 000 %I

TAYF ATAR QY% 9 0.3 of AT F(d AUHN F A% 0%5 i@ 0%} AT %30 a1C

_Y.3 HT Trel T |

TATHT (09%) : Tt oATRT Rretrept foereamdt yfqass R093/9%: qaHr o0T U

FiAT=a T RTeqo ¥ qepedr 86T Haaaas AR [aeawy Rier araaneedred! Afaer

Tt | YATEE® 9T d¥ A% ARl T8 | Pl [Gedrerd F ATCA | ATTHT dere AU

fafaaaar uf #81 faa | Ferar foord are | #e1 SH7 faftuafs AT 9T oMy | st

AT ATFAH! AT F_Y TR, THSHT JHRICHE TRadd ITH, qeAheh! THTALN

faeprer T T faegeardy AMIE TAR T FEIET AR TeqEHE RIET Fod IS

TE, | giqeggdr it T 95 | WAtHE deare e wreatas fagared 98 a9

JiTargedT §9E, | AT T 842 JUTH B | T {27eTe Tarr ¥ R1erehel THI yoqE

FIT TG, | TEHT AT AR =RUHT AR HTH T I8

. fagandier afaara faerar foer R qarst g | e fafaear o= 2
IHTEEATS FFEATT T |

3. AT FEATH FHGR fagandiers a9 eanT T e | FESiR B 9T et
THETIT T |

3 et ST g el Sobe R faNdE | gRaTHT e qRear qwerae T
AT EXAGT a1 FEART T T T bealebd JATH I ATa9TH I, |

¥, Rrerewars fawrg e, fafere, fagandiens R dreares i e Rerereer «ifn

foreter GTcaTEd AT ATE9F T | TH YhR RTEThdl Garare U RIemAr
Sire fieT 98 ¥ FHATH & 97 g¥aigd g |
ard fe=m

qF 094 YTSHT ATRT TRONT IUTHIeRT ATIRHT HTAHH I HTAITAAT, T foepr
e | faed AR TR T T 9= &el fepraars & svres Riar =nfes; |
TPT ATRT UL FGehTg TeII 7wl g | AR AT TEATTH! 9T FHHM: Tadl
T | afted et faker IEUFT S | AT T9RTE TgT G- T AH(edF FIAHT GIOHT
TART AUANT g MG, | Fell ATNT RIEATHT & ATaT Aeqbl THIETT T 309%
T faeaeardt &qHT Fereht AT RIEATHT FH 9fe e quf &IHT g T Al If@u |
AT FeTe® UT T T I 094 Tl (AR TRl (AEATel [qehreh ded) qed 9T
T & g gus | e gnfq a9 M o= deg a9 9id w98 |
THFT AT RTEATHT o7 T@TITTE | Ahl Hecaqul T&7 RIeThesal dmiiAled &war
fare TS |

RTEATHT AT AR IUE® : (Al g9 Tohgl , STEal &2 a3, RILATHT T T@T3,
A=A GTT TQTI, THATAAT TETHT FR GZ &, L AT, HBbl IAAT TAATE TS
TIH AATATH] TR T oIS, TTRAH AIab deddl I=of I aghdd T,
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grrare fas wiemr g2 afaea
TWFHR (o, qed qd Fers Ie |
T R0qy i@ Arem G w
AT B | AT Ieal T qearsd
TE, T ATCTHT FTAAT Afel o |

TJHFT AT qieal F2T AR FeTo
U | TRAHl ATST Fel 9id
e If@vs | AT dfedr & &
fRaThaATT T | TABHRT ATNT Bl
e =Mfe | ARy ureadr frar
Ted F H T | FFHT AT G

TSI FHAT G Rfereprarg greames
ool Hied G ATATHR FFET Tl 3 |
ARAFT g1 (A=) T& I HERT T
TERTAHT forerer srafeaiaes a7 ¥ % T
e yfqerd fadt w9 gawwT MR grde®
fER ¥ IREUSHT 35 ¥ ¥R giaerd faar |
aiferearet fAstr fagarerasr 38y fagardier
HGUSIIRT Ueh AT i I Febed |
TSTATIITHT T GTafAeh Rietrep! o 9a fauy
gTafHe TEHT 9AT AUHT Uers, @i qdl

Hifges TRTTHT TET Tl RGTRT 3 |

Teacher Education 2071

FT ATTLTF T | YA FEl Farare
TS+ e fawarer warer I facea T g3 | @9 R0qY i e ITE ITATEHR &%
FTEATHT ST T, | R B AR 0% RTeTT ST @ T I | HARHT ATIF
IR T AT Tars T AL TGS, FHTIAF TGHAAT Tars+ T AfTehdrar ananfed
TSI faepr qamaefl T AwaR amee saaedT, Aifas JardRed STgE STANT, /I
ATTFTRRT T STEAT (TR HEcA Ul &T7ehT STaferet yRTiay I firet =nfews; | s 9+
209, g AT AHAATATS AT TR A RIGTHT T gers 06 9 AR e |

foras

ATAATARTA [HPTIT @IoTebl B2 a4 Hebrd A= [Hepreyia ¥ fagared gfq dericns
ATAATH! [T &7 | ATaRYd [T fawaasq faem daa w9 fagarey gree sa=arn
TG | AR A glesd ey ufq aerss | aHE ¥ fEEA qia a9 Fre Tahd
TS | T TR Tgeld AR UG | G GHTSI ®IHT [qehTgHT FuRA TE=HT U
TG | FHNR TURAOT IS UTeAd TgH] AERICHE THE 9165 | TR SRARAT
ATAATT AR (RIS AT FHAAR G | (T3 ITAT FH B, | TR ToaTeATs [ATATHT
FEAT T & AER TH STl T&T g¥Iehl TXe ITATd QTS Tage | T [aeToeht Jare
AEALTF T |

THETH! TFARAT Fel g 97 ¥ /Y 9 fagaraadr [aargaeds ardardere Tsal are
SRR TGH T | CT Faa | T AIRTT foRaAr T A | AT G T
STAAT AT FHAR ATIF AT U] SRYATH], FMGHAT TLehT, ATNGATEl, TS,
Ffaa et @A | ot AT frer favaemdt sEe gfdeasd, 090 1 qR R T
FASIR AW, g5 TATAT qAT ATTTAT THATS Taadl T&dl T AT [Gehear A
fa 9T gEaiTer de7 WU T Sfawg |

TR THT (Macro) AT 8T L FaT ST HERTST I (@Al | Ifeal TAsiide arebd
ITART T | RIEATHT S=a1 AITaes Tedl A0 g, TEATq ATTSIH TAT T
JITARETTHT FEHIT | &THT, AT HFRIHT AN SAoidehl 0% TATIA AR Gfqagadren]
FETEAT | fqeaerdt Arqevs ufq AXd B ETET adtaddre It FEr 96 | a9,
SHAFAATIHT IR AATT G HIAH | T, T A9 T FATE | T Tl
forerretts fam Weeear ¥ ware | qi=, freter sraeme ¥ faera waw freror faewrg giwarar
IR | g 094, afaerl Riemesr Ig9H ([GHNT =19 &TH) AT Jo T garel qRumH
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AT G 2T | T JPRPT 8% JITH TRAATS TATATETHIT T HEEd T | fasrgech]

I ITIHET ITATST TG T2 G | SARAAT 33 I 3 |

oGl Jmeraft

All Children is School by 2015 : Out-of school Children initiative, A presentation paper on
launching program

Asia-Pacific Regional High-Level Expert Meeting: ‘Towards EFA and Beyond: Shaping a
new Vision for Education’ Bangkok, May 2012

Basic Education Coalition, (2013). Each Child Learning, Every Student a Graduate: A bold
vision for lifelong learning beyond 2015. http://www.basiced.org/2013/01basic-
educationcoalition-releases-recommendations-on-global-education-goals

Bates, E.; Carin, B.; Haee, M. and Lim, W. & Kapila, M. (2012). Post-2015 Development
Agenda: Goals, targets and indicators— Special report. http://www.cigioline.
org/sites/default/files/MGD_Post_2015v3.pdf

Burne, N. & Felsman, C. Through Results for Development Institute for Overseas
Development Institute (August, 2012). Post-2015 education MDGs, Overseas
Development Institute.

Mutumbuka, D. (Chair of the Association Education Development in Africa (ADEA)
(2014). There's no one-size-fit-all approach to improve learning: Reelections on
the Learning Metrics Task Force (LMTF) and the way forward.

Office of Education Gyeongsangnando (2013). Gyeongnam education. Gyeongsangnamdo:
Author

AR (R09%) | e ai fireArer fawaenmdt gfeded 093/9% | @SR ART UEAR
gffraa T freor T fawgar g af@ed | Iawe - weeETe

UNESCO Institute for Statistics (UIS) and the Center for Universal Education (CUE) at the
Brookings Institution (February, 2013). Toward Universal Learning: What Every
Child Should Learn, a summary report of Learning Metrics Task Force, www.
brookings.edu/learningmetrics.

UNESCO Institute for Statistics (UIS) and the Center for Universal Education (CUE) at
the Brookings Institution (July, 2013). Toward Universal Learning: A Global
Framework for Measuring Learning, a summary report of Learning Metrics Task
Force.

UNESCO Institute for Statistics (UIS) and the Center for Universal Education (CUE)
at the Brookings Institution (September, 2013). Toward Universal Learning:
Recommendations from the Learning Metrics Task Force, a summary report of
Learning Metrics Task Force.
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f3r=rerer ardlem
Jutder, fiferw smid e &+

R IR

HerehT ATRT fareAr aar agened fahmat @5 Seam ST AuTas Sy Ts=HT e
TR gfaagear Tan g afeafda afeaeaa fremn aramiisd qar ™, GEauenoTat
T8 SIS ¥ UTER I fITeAT 9T T Siea a Frishiged! firaad T+ fwm fagaaaege
T g faguemar @ fag e asatfaa FRiwHEeaE ST WAl aEuET R
foren wem T forerw, fagumdt T sifwwrew o anraueng e fe siftadd &9 )
T FAFIEEHT FATATHET G THwT AT aT {ft ATraoTR! gitaaar T feor
faarg framRaTTaTE FAqUT T IHTERRT SATSH JTaw® &0 | TUwH T a1 Jiferehiiss
TE® T g qFarg A e Tq@ qfbca frerwar @1 | Rrerwar gwoan, smar T
TFTRT ARATITHR! FHATHT Jeqga"dh ¥ ureay et geasfa fev afees
TAHRTIUT FATTF T SA(IF TARALOT T qHEY AU fewiorant i fverswant ser &
el FET SRE T SaTRefEat © | WATE U B, SHTSHT TR O9T HIFUERT ThReT
TEIRA Tl TET T AT SqW T GF5, Tk ST AT Teddt Tl Waq Wiy
FE AR aq FGH T a5 | aT T Fa1 (et Ted 1o T qeateht W T wfas
q SFgEY WE T I T WCHT THIT AT TS | aqd e | w9 i
et Wi g5 AEE A Tedl 75 | A ST SiHEEd AR [ A
ATATF a1 T FIGTATRT TAYAT TAT FEATRISTRT qaeq aw fare framremugest
I 9T T TTfie fereen eve | aaer @ fagueme s wfafafimn deemes
FEWTRTAT FATSA S et et aramaomn | ot #0 fagamemet afaensn arhe
5 |

fdu=r gaer

forerr AT MRA QAR Frafavg araened g | [aewd fed T q FHEIHET
WWWWIWWW?WWW
fam T ardERw quwr fagumerd g & fagumed & 1 g faareueed
ATASTABIEEER]  AATHTE ?ﬂfﬂw @I Td dgheldl [FHTg TR frstT

\QC\

T faeprg fRaThaTIe®aTs RNfe JQIUET E7aM | T ATAANAHEEATS ATHA g1 T
e TS, | SHEEH] mz‘oﬁ yrifed emwar ¥ faeeferarars Ssaaw qrafaesdareT
FEARTAA g75 | ATAAREEER AT TATEEH IANR T AfeTd T8a <
WWWWHWWWWW [EEECSEES
Tl ST ANRE FATST 4T T, |

TTHTT SATHTA T AT a1l JAT faearers St fagarera qfsTe &9, ardarieere]
SIHT 9 X% B [IeATAddl Hel B3I, a&d davd, g9+ 9, #i% Harsd
grer, feafrars T =T G AR BN AfTATahe UgH GSTahe,; rerdd R 99y
TQTSH, FIATE AT g IR, faaaTersr Ferehl ATHT FAARI &1, Ferd Toh Fa9R
o qTHv A Ao |

R R¥re1p Bram 2009 8



WLTO & HTaR ard #41 fagarerasr @il g9E dodes MEAar 81
Aifer arara=or (Physical environment)

W T gfadr (Building & facilities)

feepTs AT (Learning materials)

HAMETATNSE ATarE (Psycho-social climate)

ﬁﬁ}iﬁ?ﬁ FEHTRTAT (Student participant)

FihT TETNTAT (Active participant)

X ¥ fagarads FFwd (Home-school links)

Fﬂ?:q'l?l'q @R gad= (School-health promotion)

Tl ATTPR THIRET A=A TETATT 42,20 TAT FoIehT ATNT {AT&T TEeTwdT STor qoraT

TITET ATHT oI TGl STeX Tl & | TROMH T qoreqr Rreresr AT arer #7
fogamerd Tftgd 9T 050 AR AEEha (&(q 3 |
TG JEEl AT WA faqamamdr MEER yHE 9aEE Sedd TH g | dl gi-

qoTaeRTedr,  guEraefeRer,  furerar  SgfTe wel,  areteniere, URA ¥ AHRATAR
EATHTT, T, YRET X TS, fagaraaeT ditae sawar, foreror faeprg wisman, wrqsmemaT
fareror faeprs ¥ faqamersr SHa=amas | SRR ST AT A 9 Afed I R0%5
T Tl HAT T A ATaaT A, 2055 FHA S0 HUHT G | TI 8T ThleR
A ATABIETR] TATSIHIUT (GBI AT [TATAT T T FRBRATAT HBTIRT AT
T TR FTSIAT (AT T a7t #47 Araraeerel qiafyerd T+ afeg |

11 AN facRmorRI®! fadwar
® IAANAFEEA ANINF AAMEF qIT O McHE & AT T T ararazr
LB |

® ITASNAFIEEH] B, &THAT T TALH! HaAT & HUHI el AR TSTHH TIH
aTST ATHATRT aET §7, |

® STAATARIH [HebTg JUATH DR AT TaH HATSHA T [SFHATT qU7 BTAT RreTehelrs
feg |

® IAANAREEATS (a1 Ul AT T HEHTERTed FAeR TS, |

® UQrS T d@Ighl AT ATAsdehlaEd e TaH IETAT (999 & A5 |

® [ITATHT FFLATIH, AT AT, FTSTAT TSLAT AT FIATEATHT ATAATART, ATTATAR
T GHITIH! FEATHTAT T8+ |

® ITEAFTATE FH UM TFRH UL ¥ TAT AN g5 T SHeedls JAAER T
AFRATATETE =TI HH (AR §eg |

® T ATACIABIH FAHE, ATEAT T Hed HIIATATE ITAHEAr &% s@aw gard I
FHTALHIOT TRUHT g, |

® STAATABIH! [THTZH TRFT TRANARETE g HUHTA FHTe&dl ATTHTITHT ATAHATS
TS U &l [IgATATHT ATAATABIR] Tad ¥ ATATHAATR] THLT TR T
qiehee; |

® UTSIFHH MY=d Tl [aFg Iualede® alad THah [qaaTdiehl YT faeeror
TR Ao afed &+ |

TH [o1eTehel FETHT GhH ATASAbEwmehl [FAHT ®IHT [qbrg Tagral Afied

)

)
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AT T AU I HAT (AT TATSH THE ITAhT &qHT R1eTeherg foges; | a9
TG TTHT AT AIERITAAT LTI, SFAER ATATHA, AN, AT TaH AHATGH
TET THEEH] WS (4575 | ATdaTddewdrs SHlewd! ATl e = aTe, Hed
A& daE® (& MSH, hRcHE I TARRCHE T&Thl AT e g AlS
Tiatafaeedr IHEE®! GLadTh IANR &3 | T HETHT Teb THREHT ATAaTART TS
T faeard waT | gwd gt TeafAars Bal adAe aHTaely T gHied e
[EPTg FoRATheTael Tt T Ee |

a1t i RigroT Rirs fhaiaaima

festraw Rreror fepreel e ¥ UATEHN RTE T 9HATS WHEY A Tl WA
ATSTHIA SATAATAREEATS AT T AHRT TRTTT AU FqhTg RIS A T |
FrEaHT SUdAteHA® g 7 fraer fawedr e wdy | aeenn Aeardewe
AT, ATILAHAT, &THAT T T ATARFT AF [RAThATIeEH YEEATFRT SATEEHT
gfaet g faars Saater ¥ Rraror faeres framearTer wer 9 g |

At TaTadesd AT I alfddars A1, [T TAT STHAT ATTIIIIRT AT [agaTadasdT
TITS g | AR [I8ATT TSTHT ATASAPTEe alehl ATATART TRl (g ATfeeh!
ATATEARITHT TG TIGH | SHIE® [aqderd THIH TATSITAHT =T HIH, @IATHT JIeT
G, FER TSR GF, FArad g 9T (GAT 8, THI STSHT U Qe ATTE 7T I3
AUHT TRIAR Hiad grgd | b T8 aTAal b alfedd [haThATIeeHd THSH
TEGH 7 A Al T 7 fha faamaae SHieears e, aidsisd [harediies
RO, T Hird ATATEROTR! (ST g T | 9 dTfe<l ardqrael Iuless Ak
TRT ¥ SHIEwds iR arat | faearera awaar fagameaias S St T ared
TRIWR AREUFE Fedd 97 | aRemHa: faearea arasisa g a9 |

fagaraa T fqere aTarEaRuTRl ST TR GATERR qewre GiharaT Hecaqu A
frwor w1 Rrerer F 21 | Rrerehel ATRWATE SATARTIEF FTATIT Tehebl GUSHT HIA FEATHISTHT
qESTehdl, SCULH, THAIHAT T ATAAABTATS (ARSI (ST TATS T SATeRA T TIHT T
g GRS | A9 RreTor fepTg e IRAT /A YATEERRT 3 AAqY (qepTg g | fagarerd 7
FHRTATT=RT T, STeTeh ArTeerl JUeedd, ARy TeaTgeh Iaaid, aTAaTiciereh!
RN TET decdesdls I Tl {31 Rreqor faerg gfmaret Heca ol 9&es A, |
AT ATABTEEAT Teehl ARG &HAT TIH [Foeiiadiars Tohad RIS Rrerehel
IAEEATS HETHISITT T T oIl FITAT AT JHd A€ fafa= fmarraradr agary
TRISH ATAYTF T | SAIewdrs Id, A, G, HAT, Hiaar, @rorqer e, feasrrefrerar
STEAT HARSSATCHE [hAThATIewHT Ui FeRd RIS Fiches |

forepe

frerepr Hifq, AT, FEA T ASEAET ATAATARATS AN AT I g7 | IATEwd!
fed SHfaars Fwafaar I@l TATSURT FUHHEE FAEAT AR grgd | TRFERRT
gfatg T gdfcaare AT IS THAB] AN T ATAANABIEEH ATeAT FAAARER] ATATALITHT
@ o 958 | T IAewdl Id, THAT ¥ WX AR AAMdH [RaThaTIEEed]
AT TaH 9ART T U ATAraRehl [aoidT TR 99 g7 | T9R0 Adkd (edid
TAY ATATERYT TATSH Tebebl GUSHT ATAANABIER (qGATAIATE ST(EX & foh FATe<are
fargamerar fHafad smew TdaH | ST9TE a1 §A [aqaraael e Ul gEha! S
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fo afbrs | o F=a AfeTas, qHfda Rrerd T RREr q9wherl, wgar eEnT 2
FEIHT STHIART Slehebl ATEATIA ATATTHT TIIIHNT TAT AR [FRTART AT Eeeh]
FehTd T GUEATHT WA a1 WA fasarergen T g9 awg | a9 Riersd e
fepamafier ga Ueprel et 87 fagareraesr it et &1 faearers g1 afv cafead
AATF T |

Jogol Aot

forear faramr | U frera ittt e #f fagaam Tfgw g, 0% | TR - wEE

Siferer STeetlat farepr s | AT FEfT fagueme UMW, @A AR, R0t | TR
AGH

farerr weATer | fagETe S X ST, 20%5-R09R | FISHTST : TG@F

Siferer STeTra farehrar s | fiters fredr R04% | HHEATR : <@E

qoe et wEEmr gbae,  fawrtm #d afata Rrem wemea
faterr QUE, 0% | HHER : TE@E

&)
)

Teacher Education 2071

R R¥re1p Bz 2009 @




o
©)

Teacher Education 2071

Rigid difetd, tRAmerd f[dBRT I BRIAID icRicHTcdad!

Jlodddadl

ufdren aadh
Iu-fdwren, $ifer SRl fama e
Email:- pbakhati2010@yahoo.com

oG AR

fareror ST gReET WA s atia ©- feew gy ae fagundt fee av fuew faee
fagamft #dw | qud, st AW WA faganefiend fEeen AigA digten firetwwy & | aaewr
antn forerw st TETfa afdegy W sgEmafuw g sl 7o | frerwang fagamfia
fawg quar W o T F/IwT Ut favawe TEeA | gaEan afatie g fawamn st
FUF qiaad T AW qar fagandimr @t switvw fad| e aW aama ST
foretor T et fommn S @RSt @9 | fretor dETT suET SR lEEATE ATeRET e
forer s ufq s YETEE wifed aTeR qar fagEefiw sravaEareng awtee T
aferT g TEN FO | T FEET AW qUAR A 9 T §H qaad W HIaTat
ary fireraat TamT faae FriwEER! qeaw TR | W FEEwHER A9 7 T | e
fomrearardt sawmwar afemm T wen freomn g @ew T fagndter Suafsy @
TR TS 7 &1 | TgHT A FHeF qa-a, et awma fawmaht At gger
et WETH S 9D T TEAT TSR g e |

q. fdu=r uar

AGUSIHT T3 9ATS B, one bad teacher is more dangerous than one bad surgeon |
T TATZHT FEHIT TATIA T IR TT <1@ve, (bl T3l faAfcheder T THTHT
LT ST AT IAA LT TeclT 2w ATET &8, AT ST (ARTHIRT T gveg AT hi Fermedveds
FaT R fafie ST | dR RTeTehel el TPl AFRATHT TAHT AT STHBTTAT T
ATET B S | a9 R0 AT s S, e STl STl o, AEBL, ST, ST
hﬁwwﬁm%wnﬁﬂﬁﬁmﬁﬁﬁwﬁmwawwﬁfﬂwﬁa
HgATATIF, TAATCHE TIH AATANA g Tard 5 S gy ¥ AT UGN /i 9t
21 | fagardier ity Iuafer T (NASA- 2011) & AT Jqaeaad & SArs s
wﬁmﬁwwwmfﬁwmﬁwéﬁﬁmwlawfﬁwam
fagamdifa=rmr samatuds fedes A @red gq Il | Gididel STHTETET et
fagandl ©F #aw smfe 9u T Rierd 9@t WU | 99y, 94 At g1 THaw a9
gfeerael af Tghd T B | R1ETE TATRN T AW BT AR WA qAT TEA TTHT
HRUT Tl faTeTehebl TR (b1 FREHAATS (F9ael T ATCHATT TAT T BTN FrasTaT
THA HECCAHISEITHR A1 AT AT |

2. UAm9Id drfeiard 312

Rretper TaTTa faerg qur arfawarg faft=r fefawer afewfva wfvwwr 1 OBCD
(2009) T ATAR FATTENT TARTT foaeprd qvepl MRk g7, Ta9d difd¥, aeard
TSI T A FHY * follow-up support HT aEAT TRTHT &75; | T FTLHT, ATAH
AT TN [aeTeh! ATRT TIaT AT ATH &1 | Ahel JI0Iq [ah hraghAd agandie
AEALIHAT ATARH (Feprg [arehary, Riawars fa@resr afT ISR waw fa@re
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THES! [qhTa &1 UHeEHT Se [QUH g7 | I9H AfdRad fagarad uger fawre
FETSH (learning organization) & ®IHT farepTer g, el RreTdeee AT qqHT
T fasrdres ad At afverel ATeTT I I HIhT I TGS | TR JAHT
(2003) FT ATAR, TATTHN TN fqbrd debl MR g, Taa difd¥, qeard
TSI TAT JRA THA, AITHA T FEART (follow-up support) 1 T TRTHT T, |
T AIHT, ANAT TR TN fepreepl AT TIAT AT AT &7 | hel TN (aehre
FUFHIA [AGATIRT ATATRAT ATARH (qebrg foparepary, Rrepars faergsr amh
IR TAH [qhTg AHEH! (qehTa &1 GeesHT Sie [TUHl g7 | AW qA1ar fagaraa
U3al faerg ISET (learning organization) T EIHT faehd g7, el RrerpEEe ATHT
AT JAT faAATATE FET AT qHI ATETT YT T HIbT YTt TES | a9 T
UNESCO (2003) =T ATHR "The professional development of teachers is the professional
growth that the teacher acquires as a result of his/her experience and systematic analysis of
his/her own practice". T8 qfATET ATER YOI fashraeRr AT farereRaT Qﬁ EECERE]
ST §7, |
OECD (2009) T AT freqehep! ToRTe faeprere gRives difers ares A Seeavaatea
FoaTdd Mg, ;
® THrafedd fqud &=\ ATUHT FAHATH TII(cebl ATIRAT RTeThel afaaia SArHT
Fercadl qgT AATATE T
® fagga T fasbtaa Faay fureror fargsr dR A, =9 (Local and
global trends), ATIAATAA ISANX TXHT HIATE®, RTEATHT aRafad ITILART ATHAT
forerera 7ot f9, grom o Rrerorer G qteer faera T
® qRAlda [auaasq, TedehH qIT AT AATHeEH] AGATAdd TaH FART T Fe&TH
RIS
® fygurey wWHars ¥ uikaldd dreddH qur fadrgdr Ihd UAH dEd g
TNl TAHT ATAYAF AAMAH AT [qehl ITH, TART T FeTH TJAr3
® U3l RIAHAT fary AUHT AT 7, 99, g vad fasararg o= frers ar
TRIFRATATEEHT TR J&TT T
® IYIHAT AR FURH! [T Il RIeThdTs TednT Jard T |
forererept ST fasbraer frerepars srermeli, saATAtae AATSHET AT THART HET
TIT 9Afd ITEIHTHT ATIRAT IT ATH TAT [qTTaIHT AHAT AHBR FATSH AT
A% a0 fepreet FAT FAT BITAHT THA FEAWT TATSH FIHT TEHT G, AT
TGHT AT RTETF AR TAR AZ ATHATT T T T &5, | 2THT TaHHT Rreqheedrg
AT FREGFIETHT T8, Jqa3d T TaThae! Jedlsd TR FHIEHE! (ataadradd
TaTTd faepr afatafaar e aive RIeH I3evd TEr Rrers TanTa fase #rwd
AT MRS ATSUHT & (ST, 20\90) |
3. Rr® arferd I 0rd f[dort
forersr aifer® ¥ UAWTA FApTAeTE U GRATOIRAT T@X O IRUST g 9 aifad
FHErga Heaare 93 TR ¥ TR fqeTa IR ATaiRd g 9 A i amed
g, | TR AR T TEARTA (BTl TEATHT ¥ ARITTdTs dhaTsal AT Tefee (MdT hid
WH B | BHT 999 [qeared, TSRaas! ATaR R1ed dmfds Ao TN AeATaeh
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AT T TR &7 T J&AT qAMAR ATTANRE g AT PRI &l (99 fagarag ar
afer fae faepra fream grar | e TRRTa faehTe STl G feprg A GITeTUehT
B, STHATEYT [aTdd] TART AT, HET RISUTR 9T AT RTETRF & Teardad
FHAATE AR TATSUH &5 (Richards and Farrell, 2005) | TRFRTTT  ATIATHTAR
qfAHATE TAaATHAT AT fqIHas Taerar Se fad 997 9 e War 3
I GO fahTaeTs AR AR B | A9 AIHT difaH AT TART e 8y
EfFAl g ¥ ANAH Tt AT GGNTd faebraet aiT Rierspars qar = afees |
aad Rrere aifew T Rreresr TQRTT f9ETE TF ARET qFGT= ggAd, 9% GhnTd
farepTerepT ST ATTCrA TEeTel AT AfaTd ad 9 g a3, | &THT ST qa7 o= Aganfvash
TAH ATEINE T&eE! [qeauu T&l qifeaH T qanra [aeraesd =ares aa@ y=qd

qIfeTepTee ai ¥ Hichees :

Ao

EEinclcEa

AaE g R Al HeFae Sie
g |

AT SEYITIHT AT TR §7, |

7e fraifea faoaas = |

TR [Tl AT [quaasq areaehar
HTAR g g |

AT ATHIATS AR AT |

T ATHAATS ATIRAT A, |

e AT ATedl HeFare aeuwmH
BELSIEL

FEARTETe F ey e 1w |

T ATEHA &7 |

H-HUTgehbd 55 |

fasigrT s as QR T & |

TEATIGRT § ATaTF T I 575 |

T8Teher  FETSRT AT ATAYAD AT

=T 9f9 9T g1 9% |

AT fUTeTerer  AfddT T ®YHT  ATIATD
TS Ted T T&H g7 |

Cognitive ThITHI &7 |

Cognitive T4 affective THTHI & |

Isolated 27 |

Collaborative g |

T faaer S fe

TqmTa faeradr wie fem

RIETFaTE ATITT TIHT  GLHTHTITRT
AT @ FEAET 9T &ad

TS ®YHT RUEFATE H FARTBI
= |

ATIFTHT AT T7 HARTHT AT &7 |

fHR=ra Fwamataes =R & |

AT T2 FTehTaar 9 g7 | FEATATHT T T &, |

9 fAaitd  #dwwer JuAted 9T FEEAG! Iudfed AT IAEd 4 HEid
IR &7 | e qHS |

[TehTg TIHTRUMAT AT E75 | FHT FHTITHHT AR &7 |

@A : Bolitho (1986), Edge (1986), Freeman (1990), McGrath (1986), Tangalos (1991),
Underhill (1987).

AP AABIETE I T g, et TaTd faebre el Rietsherr T GamTd
faeprz 21 | STIepT WrerHeTe RrersrHT SEmT faw, e quar sfeafer seeasr g 9y

=R JETTa e FHT I & T8, |
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8. Rio®! Bard fdeRie aRbres

g YATHT AT-ATHT TANTT AT TIT HTARE® 9a9d 5 g Tegd ¥ I Iaredre
TG TaH IYATHAF TG TraHT TAIHHT @aq T ufq g9@ &9AT fTwiar g
g | RTeTehepl TORTT [ 9 [afa= dieedr a1 I9Fe® gq 9@ (DoE, 2012) |
FET IaTEX qd fTgUH B

8.9 ®RIFACI® oRicHTol

I o oo TRETRTRT & 6 Rreremadr Taqra faeraer Rierher R faeraesr ==
T a7 FAHAS ATE AN [arael qT TSl I ATeqdd a1 q4ee, |
fFAfF FRHAF AT [TeTehars HeT RIe qaReT AT AgATads g adr
AT TTFERr g RIS W 673 | 31 FehTd Tehfael g SUH FRure 7T faatad
FAAAHT AT IART e ¥ forerepars fear faeprgert it @da SIRTea awTae afq |
PIAHAE ATAATAD] A THEEATS (AT T Jooid TRUHT T |

8.2 Riors dds®! [dort

faTeTepepT TR forepT=ept T 37l SUTT AT WIEATHEHT TIAT (TATAT WAHATE T T3
fereprg IHe (Learning community) &I &THT fareprer TFT; g | gl JeRfce! fagareaaT
AHfed fFENT JaT FEAITaHad [aEgdl dEawr gHtEa w8 faeaay faere
FET3H (Learning organization) &I ®THT farepTer g, STel T ATIdHr e faeara,
qed QUWHT AT forvae, 969, AR g FEPRePl (qebr gveg | Rer faspraepr anfir
T Rrerer waH fagaram 9ftEar foer JeHT amTees, el HrTEaad T Gl afnd
FEATNTAT TIT FEART I g7, HATAd FTHA qdT (e s IS I g+ T
ATIYIHAT AT T AT (AT e, | TEehT A aqrer fagarerae fafag wfafaedreer
THT HATSHT v, ¥ faaarerde oaram Tl SieTeh FRHT AT AATART ATITRHT
ATTHT AR TAH (ATl [Fhrsdl THT d@rsiar T+ g |

8.3 Jdg R1_ro1 (Peer Coaching)

79 fefauer srawar wuHr &4 at faearemar Rrad a1 faeardasr srEawarTd
foreramdy g Safadelts Araeaedr AaReET GiE JAT FALATTHT FEdRT I g
e | T TATSTAR] AT [AgaTera AT AT T a1 FTA0 THEAT Peer Coacher o ATSTATIRY
ATl AT ®IHT ATAAFAT ATARD] FedRT Iuded RIS F&H 7o | Id
HTIHT Peer Coacher @ RTSTFERHT THNTT q¥a=d TIATIAT TaSH T [TeTehehl FeThISTHT
gt frerur faeprg fRamerarae @wE @ a= F Riew fasreer fawEeaedar
AT 9 [T qARHT AT BATA, AR AT AT TANTT [IBTTHT TedNT qLATS
a7 TR aThaTd FoaTdT TESA |

8.8 3169 :

TR AATE] TERTA [qebIgT A@MRT mentoring, peer observation, online learning,
professional conversations, workshop, conferences, 1 fagaTaTHI AFATHT FHIT
TIT TEARTT [aehTd 9 9% SRAERT 9i5a1eT (accredited courses) 8%l SATEAT TR
9T ORI (Tl AT FaH =ATed Aldhrg, | THUHAT, ETHT A (Gl qxarasiesd!
FeAgT el freteper YN far T dR dikeewed E qeewars THaT afdd
fEwg;
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= fagareTe
THOT TIT ATHAR FTITEAT
EIHEIES]
TEETT Portfolio SiferF AfaaT
Arfer s (Farerfad ] : -
e RIRIB®! VoI fABRT [ T T
ALK (feTT, amfEs)
TN AT
TGS FIHH
TanTa faerEr YGNTT WEART  ddT
AT ATEAR Follow up support
(a7

41 ae® Gaibel and Burns (2005) &1 AR RT&The] TN (G FREAFHH GoaTeb]
ATARAT e 3 fepfemeT faamere T |fees | 19 o,

® Standardize Teacher Professional Development (TPD

IT WA Fealehd Th{qeh FTIFHTD BIHT [ Tewg T ol ASeITHl RisTdewdrs
AT F SHHRI TAH (9T Y& TH T ASAE] FUHH JoaTaddll TS, |

® Site Based TPD

T (AT AT A ST (AaATeT e e ReTheed qrfed TATAAT RTLT0r fasbrar
G @9 AT AT 9% ARE! AN AHied FATE A1 (e T geeda A
fepfaaer dIea YN =g | 999 I THiqel TPD AT fagarerd U3er A& b
AT faerd g7 |

® Self directed TPD
WWWWW%&TWWﬁWW aw’r‘mns
e g7a, SAIfed g7 | IR UAhIgdl TaTealsl Gfatdel JamT T4 AThRere
mumfazsﬂ% frataa faere aar Tar Rueor fafaess fawE arw 9amm T Rras
I g5 |

tamerd famRI®Y oTifdl PRiseId 3TcAcETel

FTAHAF ATAATAR] SAETH HATIST FAYIH FAHRFIETE FFATd AR UTS73 | TR
SIFHETAT %d offa (Kurt Lewin) ST ATHTNTR fasimaer diiHepsr &qar ufq fafaa |
IAATE T 9% ¥0 T ATHTHI qUR JTHINAF AT % AT | IFA &AT THSAATI
frear g frereRel YT faerd QAT wem RIET SEUS W@ GHTATHET AT
HIF A I [T | FTAHAD ATAAAGTIA [ TEATdSTeeehl AT &l =
Hiddeed fafde [HEAd arer T B | ISTELH AT, Action research is a

process of systematic inquiry into a self-identified teaching or learning problem to better

R R¥re1p Bram 2009 8



understand its complex dynamics and to develop strategies geared towards the problem’s
improvement (Hamilton, 1997:03). F&T TITATITRT ATARHT (oo TFIT af EFI'?TFIC\TW?
FA =TT RTeThaTs a9 9fede T, AHETHE GHTETTE AN IO qa TR
FRHT ANTTT B FeTH FATSAAR AT Tl MG, |

THHT AATAT FAHAT ATAATTA RTETFATS AT H1F TAT ITFIERT a1 TRISA FIedied
e, TG TGHT qTEAHTE RTETeheTs BTAUITRT TaThaEdTHT dercddl TRTSEs, | McNiff
(2010) w51 Eb‘l'ﬁ'ﬂfl’cﬁ a9, How do I improve my work and what am I doing ? =&
AT TG | Y, F AT ATHRATedh o0 Aladehl Aravd Ty, T A
VAT TATRHT AT ATHHT BTIHT YR ATIHHT AT A &aT AT & JeArad e TaH
THIEd g Tag | BiY I McNiff (2010) T ATAR ST FH RIETFA T FE ATHT
FHAT IR T Taag T AR alwwlé T I T RS q9, e (AT
Tt TR @ adiaTe g% & ey, |

& TR Stephen Kemmis & FTIHEF A=A Feh1d WETH! g78 THI X AT =T
XA TH A | Al g () AT () FATEAT (3) FqaArdbd T (¥) JoImEdT | I8
TehUas MRUH! ATSATSE % i AR ATAT FT ATRAT IA: ATSTAT TR, | TR, HTAHAS
AR TRUEEH] =] Tl AT g TR G SRS Ao TarehHre
AT TH a1 HEHH bl THETEE 92 875 | 791d, How do I improve my work?
F JIH TN F- FATAAAR AAHATE HA QT (GhedAT quR TS Alebeg T
fagamdier faee Tl FIL FTEcal ATSS ATHT Hiad 57 |

AGHRU Ui FEAGAE ATIATATE TS (13 a1 g9 fFwr@sn vger yqE
AT AATH &1 | FEAHAR ATGATA AT AT, AT a7 [aIe6r aerero
TG, AATEHT AT ATH & T3 G AGH AFHNT AFATE TSI, T ATHT HIHBT
TUEARHT G FHA AR Moy | 99 FTAHAF ATa=dT9HI qeard [-enquiry
d7e g7 ¥ fareare f%ff'{?ﬂ?'f?i{ Learning organization &l &IHT faera '&j’:% we -enquiry
AT qfeord g9 9788 (McNiff,2010 ) |

forepe

e e qar fataa seraaer § # afq aafad seamatus g #Rm gewud g
FHRA | TET AIATATE WIPR T4 e GradHT 9id Rierererr TRt faepra wrdshaarg
FoATA AT T FAHAF ATAATAATS TR (AbTh ATAITE TRl &IHT T
T GATH ST | A TIIaT, FRAHAF ATITT Jceh [RTeTehehT ATNT BTAHT § Afary
AT T UaH frerehep! Fica (e T i SIfSUaRT a<r @ | et T [deraet
FET AT AATIRT UTT AT Tl TTgw, AT (oh T TIAT = RTeTehebl ATaI Tl
g, grataear HaRw, fagared qear aifew s Har qar aifas as=arad
TIAHT A T&TE® @R AR B | TN, [T FM= AT AGATHT A9 oA qar
T FHINH AUETHRT ITATed BNaA AT & AHebebl AaLAT ST S G | FIAHH AT
FATAT TAT TX HeAT HISTHT TATATRY § HI& FAT | T ATNT [eTeTehears | Irur
@R Ifrepd o et o, fafag ger qur e fER g @9 | ), e
A% foell TSThepT ATTITHT ATSTHT AT Thl, AeATATIH (27T, [T TR TIAT
forqarera way fagandier smavasdar aHfaasr Rremr fawrger @i frerer T@m
fareTer FTIRH T g9 AIRET 3fgvg | THT AT SHe AT qieared arefeafaar
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foretr & AT THARTE FRERA Rrerdewdl MiF 9 feder g sfaws
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131 dHoIoTR—AM! ASIIG dAT AU

fGotrerrer ataa
Iyataa, finen werem

oa IR

fa. & Ro09 AT EAUAT HUIRE FEEF T AR T JEeieaiiae WaRmae s
T qarnt & A : faeare & st @ | fa " 0% AT el ST WU sawaEe
AR ATEATT ARTET Fe Ao e F TH{d, FE S T HEAGAAT A0H
qfiads JTA © | oa: qfeafdd arg i UEaT 49T T T ASIeA S<aHT, T
faeaR T TEET (REAEA qal e A sEasd Woa © | e @enem T
TGEMUET FidT FHEE T@idwd W [FEO™T A0, fawama Agmmer/ aEEEd. ae e
T & fafve afaaem ) F7 @t TaeRe agTed AT Biar Tgd, FHUEEIEd qo
FAHAH! HATSHAGIT aGaT WUHRT TUT §A FHARGEATE THES TIEAIF T FIART
SIEA &{AAT T g, @AW qXal qaedqm1 Afdedl ag ¥ dedl ag @
ggataa ¥ ITafAd &t JquT Afhed, afeafda aevar #f faear woat T rf g&fa
qAT FH 9 98 T AT IXET T g i THEuTEE Wt o | ffersw qurefiar
TEH JRWEE fagurdiigedrs e TeA, AN EReedl qe, "wal, et T
TFRHE U faeiares @ fawe e, o st sitwagfa ™ T fagmem
FR&T0T qUIET aR T AT © | JEERT AT GET FHATR SEe A T
JITEAT TR ATST T UEA FEH T THATRT TLLAAT qar q=urs+ fretn we=eat
SIBA qAT TG T AfT J@aTF © |

qeffar

TATTHT RTET HATATHT TTIAT {0, &, 00\ ATTHT HUHT T | T FIAGHE BTATF
fafa= THIHT T9 FATAIR B G T GIHEHET qRadd A0S dEwg | AR Rrer
FET A, ASTAT AT FTAFRHB! TS, FAFEIA, ATTHA T HAZHA T qA
FMaca Rrem AeATATEl R B | RTET IR gTdl AT 0% s
ETEHE Jooled &IHT IR A9 Tk 9 | f4. & R0¥<, Ardsta areree fore
AT T TQAANART (Hebraare (AT a0 qarehl a7 faeaw & omuat o | fa. 4.
R0¥R HI TXARI (AT AUH AATATATE ETeAh] AATATAT ATSYET FTel Forerael T
F YeBld, FER T FREAGHAT ATTH TRATT ATTH B | AT SITAT AUHT
RTET 1T FAMAaH @S q9T AAYUET GRiAd g ¥ A7 ATARS w1 T qiaeqdr
THEE HIHE AIAR] FATT T AIREE B | Iad TPRHl AT Jadl TaR T
fareaesiedT @ud g STHLed TR T A RTeT qfedl Araedehdr af | T AT
ATaLTP AR TAR T Flohd AT fFaie T A3 R1&T A=A &1 STFAT T8ehl
FHANEER TSQITCHE qdT IUMCHE &HAT, 3&7aT ¥ IRgar faear quaamde &9
BT AEYdE B | R fogars yqEwy aarsd, [eaH (RIS YU qarR
TS, TeThesa ARIAT T &THaT gaid T+ T Rrefre oy Atvagfa T, Rrererars
fereror fepTe STAwT WA TS ATETF G |

fa. & R0%R ATAHT FAT Tl (T TaT X fagaem sra@are T Rie qerads q=arsH
el FAT & AT &7 FAFAR el 3,

)

J
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CEICIRE] 0%\ 30%%
faaardt agen 9 55, LYY 9%, T, ¥¥g
fererer wrgem %, 93 R, &%, ¥¥O
RERIERISEG 18, 5¥3 3%, 980
99yt faearaa agen 0 3¥, Q9%

gt : farer fawm

Steafaa arfererams faeerr wat fagardt, freres, fagarea qur = faewrgsr &=

FERAT TG Jaid TUH B | Id YTATHE [aaarad qor @ar (Ferg deastedl qa1 741

arert fauadr ¥ 9ifeTer Feares fasiad TUHT B a¥ JaT JAE T4 GgIeT o]

F URAAT U AfGeT | AT TRATTT GRHHT ORI AT FATE T oA

HTHAT, THH! [GFAR T AT qAaalehd qdT GHIES (A Araeds qUhl 3 |

d1ar ofifdora crazen

(@) JidEnford crazen

AATAHT AAH FiGeT, 053 HI GRT 43 AT “TITA PR HAbebl TATHA FATA

T HSTHAT 4T T ATE9TF q TEN] GAeED] ST TH TG | I Jaewd]

TS, AT ¥ YaATH Jaee UHAGRT MRl TRUGHITH gAa" T AaedT WLehl 3, |

) foramardi Aar Vet d2n forRreATact!

TAR &1 T 7AT IXET [GSHT QT a7 Ak FIAH Ehl TGS FIAAT T IRARTH]

TRIEATHA & a1 &Xhe T&l qeaiegd AeArade w1, FA ik, H1d Tebid q91

FRIRT T A BT ¥ AT AT ¥ FUAS HIHG AT THAHT ATERAT TS T

TEII FAAT T AT AATAIR] FeAq [dg ATHTT JMEAT TATATH TSI

T I ATIRAT AHT JMHH TATAIA bl HeATSHhT T 30 [GATTT TRl TN

Al=ARTE THE U9 T a1 Wl B, |

(31) RYGTATTGT JAdRI0T forcRImDI. 2066

AT AL [HGIYTRT, R0%% TAAR ATHI ¥ [qqc A&7 & FUHH, FA A4,

FEATR(T, AT T TR ATARAT THI HFLAT TEH G |

(& ®RI JA>arctel ferGRimI, 2000

9 WATAIZRT FHITT T GoaTeld (HIRTHT, 090 (I TERIW) AAAR TTET

® T TS TIYAT T [ATIHT FEHATq ART FUHHT qtedd TATAaHl o ar
Hi=TaRTgaTe AT (7T TUHTHT ST 70T T Jeeh Taehl 1 fqavor, TEITEweh!

® HISET TSTSAH! TAUTHAATH EFAT U HeATer gl Huzateq Fat fasmr T
GITTUeRT TGl BT fqaRT T FHY ATIF I Gefehl fqaxe Goid g I, |

® IS fa¥ad RN AT MRT I T faciid q97 RG] FEX Al [aav
AT &7 TS

® T ST [EST TN JEANAd SRearae Jogel ®GHT T S ATHH FaRTd
fararor af FHTEeT TS |
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.

® ITH! T TS T AAITIT HATTH! Fiqaae I G T EAIES, |

3. AdRAT (Gap)

fre weerTHT fagandl, Rres, fagame q@r o=r faegdr & e gdrd

T AUHN B | T9 TATHF fagarers T gar (g deastedr Tat 79t Jarewr fawaas

ifeTer Teeme® faeplad qUST B AX FAT TATE T ASST FXAATHT el AR STTHT

e | de R1em AT ¥ A9 qRAident eI METEReT aHTeE SRaus

En

® el AT ¥ A= Mpe®d! (aaaaT T A¥=T aRafda =1 qars
e,

® HATAIA FFITEH TRATTHT HATT FHEE FAlhd FI (qaRIrH] T,

® (IR HETET/ AMEEE TG I HIH [arq= Araarad /&ex @led Jaade

® FRHHEA qUT FAATAF TATSHAGRI AAT HUHT AT 1 FHAREEATS THTISTT
JEEATIH T BT TS FAAT AT T

RIRY

® [JTFATA XA HATITHT AIIedl q8 ¥ Teadl d8 QI Fealed T ITafed Lol

® TIRI FTAR FHAWID! (TFHA ASHISHT ThEadl e,

® FUTHEH qUT AAAAH] HeATSHAGRT aGal AUH FHAREEH IJTATTTEAH
JeE® Tlehd qVAraAl TGl & T HIH] Todl dahl e ATaTbATTAR e
e,

® uRafda T=wHl #Y [a&dR 9UR T I THid T97 FEAE ¢ T Areded
AT T g, TS |

8. fdocuss

JHHT AT T&l AR AT [qehed T TR [T G TRUH G

fddeu oi. a

feTe JUITEtTer TEHT IIR9Te® (AT EEeTg BT TRISH, AR FEEHT Hed HI=dl

RErT ¥ g@rreas TaH fasarens 99 faere TRied, uead Ry sfvaaty

T ¥ fagam O g quR T ATEeaE G o TGHET AT RIS JOrTetre!

QAT T A fagarad (dreTddT awdr T ¥ g AT 9 fSedreear

fagarera, Rreres T fagamdl Ig@me marer =aad ¥ 3@ QU STHEHH g avss

fagaraa (ARTeree! sraedr T Rierr fadrgs grR=rdar ¥ faereg Iudie 93t 1= |

fddeu fazeiuor

fagamera et @ o Rreqor faerear STt &,

forerepers feteror farepreHT TEART T,

THUAY] I A TIEATEEHT IR ATIA,

FeTH SALTTRT ATTHTH ITART g

BTel SIgAT FUHT ¥ ¥ § 1 HHATIH! AU T ¥ Foadq JTANT T FednT g7

iferer aafq &8 & |

fd®deu o 2

fg.d 2009 ITHET TMYAT TUHI RTET T THADTAT TGHb! ST AT T
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T JUUS & AR G | T F 0¥ @ qEHr FH G A9F AR TUH Fr
arvR atquer, fagarera furers 3 fagandl ggen e deR qUR GgeH WAl T
ST TATAA TeehTdl [Harad &aeTa fefedtm RTeAT Sratars 49T, fretes Far aranTeT
Y STaT AT FTATATeRT TATIAT, 94 ATaT SifeTer arferd drseed TTOHT W fagaw
STAQTAH HAALITIA T |

fdeu fdzoiuor

JHATE [STFHERT T Gl (HETur g4 |

YATe® AEd a¥ At I |

HEHT BiEd TR FaTgaTe T HTATATAT & |

F & T HT AV TGT TR [TeddT RIET FATAIESET GBSl ®TAT HIFHEd
T |

JHATE HATIATEHT THTAHIAT ATS |

YATITET BRIl T FH THIWT JAT I T G |

® FHERIEEH HAEA Jaid g |

fddou o 3

FHANH! AAEGA qQTe H1A TFIEHHT IR AT Jicdl [debTeel Hecaqul qiHewT Hare

~

TSR | RTET A=A P! BTk JUATAATLHRT TS FTHIT TET el T AT FATTHT
weataa, fagaraa ies  aman sfasd, wfafys demes, aiver T FEad Geanid
HAITT ATHA! TEHl B | TS JUATTT TIRP] FHARIB! Jied [dbTd T Tar=1d g
HAAY AT FHTT AT TTHT & | TR span of control [AFET ATAR HIfoTeedt
T Tedl FHHAT o=l dqara Q3 a1 ®1 a1 T H1d &7 qel TUH [TodTa e
TSTIATE R TR FUT T |1 ATETH qGST FLaT (G T 9 |

fd®dcu fdveiwor

FHANEEATS Jicd (qeRTEad! TaAX I g |

FHHARIE! AAEA TEH |

TIS TEAT O THA TET BT TG T T AR AT g |

S SAH I29T T A&F T ITH TN T |

H1d FEETAT GIR ATS Ha JAEHT a1 8

fddeu 6. 8

Bl gdT AUHT ¥ (F) q T IaHM FHATOEEATS Teed edTredHhdl =gl T
Sfogd AAHTH AT AT | THHT AT FHATIH] JaT Aty R0 a¥ qRT TTH! T
JHET 88 YO FY ATHH! FAI FaLAT I |

fd®mcu fdvciwor

® YA FHUARIEEATS Wogd ATFIH dATel ol |

THATE FHARIGEH ATHR JUTHT (right sizing) T &H ATRI (down-sizing) LS
TFRATS ATF TR FH g |

AT DT HRIT TERITIAT YD BIATATAT S I ATATHb [eafdept = & |
BTl THTATSTH TEEATIAT qUSHT FHAID] AT T Feol g |

CTogF ATHTA U Kad 95 TAT STACKIBT ATNT USRI FTAR I &
ATl 9% ad 95 Todl IGHT FRRA FHARIEES! Tal(ddl qa9s I g |

o
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forend

I (aeheashT AT A¥T IUAHT faehed AU A afe= T R1eT Aeerde agied
JAT FALATIAHT IR T AR T ITLHT g & | RTET HeATad el Hraard, wridsh
T F FEHT [9Eq® TRl T TFHT HRO BT GHITETAT FATIHIAT ATIT THebebTeT
AATAIF] FAAATe 99 T, 300 T XAl a9, Aol 98 ¥ Todl 9a fererehl
FHATN FATT AHRT TUHT &aT dfed [aebTaehl Jaax TG IOl & M5 FHHATIH!
IRV AT FATAHT HATAAEF TG TR AT I T Jeedl UG fororehl HH=T
AT AAMAF T ATAERF TATSH, BTl agaT TUHT % T HT HHATID FATATSA
T SALTfdR! I=add ITART T, THT FHARIGB] FILIMIT T FaT JaeHT qaR

TS T FEET HAH T AT BRIATHT FaT (AT [TedT HATA T TS el
AT T Afq ATaTF B |

Hogel AT

FE FoATAT (HERTHT, (R090) (I FERIW) | AT TAT (083) | FISHTST : HTHA

feparer faepra Tfafd, garAea
AT G HATAT | SHTEATTH qAeT0T (SR, (R0%%) | FISHIST | @h
T TP | et &= Q1 qon feaedt | FTSATST ¢ TeRHEd, ddw

e
e
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fdcnmerren 3menRa Oamord fdbra aifeta

aRT §8IGT 2ATUT
HEITEATTH, SR TEHEl AT
ORI IR
firerrant daTTa fasraest wfit @egm (it Hifa qar gtemn sneanfea W fagaea=
Hifes TAT oA T atfem | fagumemen snenfya dame faww @) aee fasrge
e St ST freromn sy gfafy smmTeR @R o | AuTEED @R
T ARt e aar faer TR ggren e sifuete freteer weesTn SRR
AT T GH T WA FARAAC Hald A gearaa aqna fawm afew fasr
fafrfewvomn snafya wear ofv dearma T qomafew qwar adt @fea WA | St
WY & [agued a1 e FERa e ' T AIEET aeed g aasdt
FITUT JTATMAT TAT AHSAAT TG TR | TG FUTeTheATe quamier ST I8wTe Jevar
gafu T @y g afon weeew difve oty T afafirin ofdfm o g s
FLAAT ALUTIA T ATRT T AZHT (MeThepl Saeashal, 9ATEAT, @EsTRET i
THIE IEE® WIEHT AT TR fahmd aTferdant saeashal SOy | a1 STfsha ™ 0w
TENTRIAHA® T THIEE g frerhed STemt T Samhadl aqreq Aded 6o | I
g firerae @ fagumergsT sanfia dETTa fawe aTfeawent sTasgsRar, ATt 9@ T
I T A FHAT IRGUHT THEATHRT TRAT T4 TRTH D |

q. fdu=r gaer

TFTA ATHT Siae [HaTe THET AT AIATIT TAH, val, SFaAd, AR AfG ATy
T AT Arafd TH=T gAHT AT A1 FAEEdArs Aard FTAT GUETA &qare A
T ATITF T | TET T AAAIATS Haad AGETHT I SRgU qIq o drael ATeed
IqAted AT HATRIATE WTAtHear famg av 9ar a1 &iwd 9uee Mivea argar aar
AT GOl T4 | &7 1 AR AT AT a7 JATRT FATST AT A9 TF
fafirse ¥ geramar araTivd AR T WURTer AT UHT 7 7 | EeRT AT fRrerRHr fagry
AW, faa, yatea, gfafa, Sfaear v gfqeagaarer a9 smaeasar 68, d97q frerwsr
AT faT@ g1 958 (Glattenhorn, 1987) | T&RTA fasrd sepl U3ar Ia1d &1 54
T TR T WTRT F@T 99g ¥ Rreaee Tt it faer Wi | B
qf STl ATHAT TS A, a7 T Afadgfcdars qRskd T a1 qaars[il T a7 ATHAr
TUHT AT I T a7 FHART 23T A 5 qHAT &1 JAA Pl ATl T G T
T HTHETHPT A=ARATE TR T |

fAGaTea®T THT YOIl FAHAT I TATEFHNATHT IR T T8, ATMGTH Tl T F2TA
faTeTehehT ATE9TeRaT Uew; AT TereheT YATTT faebTaeTe /Y IR 3 | frerehet TR e
TTel RTETFTS GEW ¥ F9 aATae Faiedd ¥ &0 q09 afaae A @l T T
TEATS AN T (9, Y@ T Wq T b A ¥ (qeandiens fadrgar qesider T
FHHA 27 (Alberta Teacher Association, 2002) | AT T WRATE ToaTAd TIT AT
g FUHH THE WM WRATE (MR &qHT AfeRer FUHH ol |

2. fdqmerren 3menRd dRamord fadbrRT aifetar
RrerpepT TG fadE T HHAT T TRAT [T a1 AFHT FERA RTeTdwd!
ATIAIRAT, TEAT T WETAT AR TAETq b arfers o fagareraar smanivd Jamrd
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faera s 27 | faaaread AT SRIPRATAESETH AT GH=d T FEhraam
FragRl aTed Jfd, &7 q97 ST=TAT 9T fahra aidHel A d&al T HEd
FoATAT T A FTIepT ATTH (AU TG | AT ANTHT AN qufers &7 STael weaTebiarar
FeagRa fagandier 3fe ETAT ST THT T ATITHATATS IR T TIEd T |
AT YATRTAT AT faebeadT B9 ORI TA &I RIETFATE GHA 98 TGS
IeFSTET FEITHT SETI ATIIAFATATS THTET T JedTed amrss (Shrestha, 2005) |

fagaraaeT raTia TR faere aifeAe Rrerears aroET faere ar faarmr e
TEd A TATSH, AT GHBET JI7 RTeTh, FHART 9T AR TRl I Te
TATSH, T &b faq gifger TRre+ ¥ fagaresar frataa &g Sufera o
TAYATTHT Fisd T FEHATIE IASS (Nkuna, 2004) | fEGITATHT ARG TR
fereprar feraer fateter faqandt gaer anfn wetmerarar g+ ffsha faeprgare afewa fawrgar
qaod ¥ AMAHBT WERY, FIHH, TIATS J&T9 9 q97 I8 T4 e T afaswrer
fasmaTep? T T ST q5 3ATaT Hewdqul JeTshl gramdr &qreol (Paradigm shift) &S
(Leo, 2004) | fagarerawm amenfed GamTa faera difawer wrwwer Rietesr =mrd
faprer AT WS fagameraert saear FHITAR! AHINTE T ArERiqE afeaer afaer
AT g frereperrs Sl faw=g |

fagareraaT anatied TomTa faera aifemeaia aearaad qef T a9 Sfeardd aiaq
F=arad T 9 (Ngebeni, 2002);

9. %WWT areaika AT FEFHH (School based in-service program): T
faeameraaT araiia TORTT Hecd o HTIHH B | A9l qHd fagaraad e
TR ATAFER LT T Afhrg A AT Rerears anfew faT Tde |

. YHTET gEAtegd FaATERed FEFHA (Job related in-service program): I GreTehl
T faera dtfade RTeor J9rars wEd THIEHEN aATed, [aearda T driRd
faTeTereTs O AT F=AME T&TH T4 Flebreg, T FTHAT SATHHNT 673 |

E 'quT Frafead AT F1AHA (Job related in-service program): fagaTdraAT
FRRT RTeTRArs SHET Al [aFE FAU g ARy AIH] [AATATRT T FART
AT & g T ACHT SATHHN] (3 @Il FrihHes dIcqa] Fraed Jarsrer
FIAHHAT AT TTH 5 |

¥, ANFATET FHIead JAThTeld FIaH A (Qualification oriented in-service program):
Rretepars S9@T AIfgedl IMFar dersd I9 fRrem gfed W araraxer fAEf
T, fiver =T faa a9 @reer FadwHeE qHTEe HUH e |

3. fdeneren 3mnRa Uamord fdeRT difétaid) 3mazAddr

forer g Sawadva o T freresr Tama faem afaw &3 gfear &

QWWWﬁWWWﬁWWWQWW|

fareror faeprgaT AT faepra diferael frersars ST FAFEIET TS ATd Ffed

forepTiTT Traferd Te TeT FednT [ATSs | Rrersher! TamTa faera Taprdr g7 grgd

AT AT THAFTFAFT A, AT T JNAHATE AT T8 T3, |

T 9]%,0 T TUTk T [ATET EFTHT AT (qebraTehRoTaT faTeTepepT qTATHT T TehT

THTE 9T | deald WRE TORTd fahr aifadel ®REad WM TRE [aearad

T TG FTART RTAHH! A T ATTGAT ATAHA g7 b, FeAea®d Al FAHA

e
PIv
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THTIRT AT | T LI TqRehT AT, =TT 2 (i qeaarars aHeT T Hraed
WAHr § frerpens TEmTa fara Adw SUded AT ATl AE9 fagaredE
AT JARTT faeTer Aferde ATavdehar Heqd TSl & | werea®yd I dg T
faTeTehepl A9 THAT, AT, FETNTAT ATGATS THIG IrTeed AT ATAREBT TGET
forepra anferHent smarezrerar g aredt | faaaTeraert AraTieTer, rnfad afeaeT, fagareaeer
AT AT, RTeTehepl ATEAT, Ty T, TN ATAHATE [Febebl FTH [AGATATHT BT 0T
T araraxer stedr fataaar sfedr | feafe dwsare ar \mftdear e faeusesare
AT BGHT ATYRTRT [ATeThehl T [qehrd aifdHel FshHeed AT THT
THIIHR] I Fb | T&AT AMAAA AR &HT Trical down effect O Fbd AT
HTITAT TYehT JTHTRT ATaTel STHAATS fafsard a1 faeirse o F T e arferder
qFRIHE TqaTe T3 d a1 f&6iad T ¥ (Thapa, 2010) | ralhd AlaAS S

NN N

TR faTeTeher TRTRT ardias GHET qiE=T T aFHT AT T b |

Rreqor T N7 yElaa gEA ¥ Rrem ugafq ater weigs, Qe S ¥
ST, RareTuTeRt fageTae® Ifasns T T {99 T ATa9de Te 5 Al ATqieaT HebIsraT
TR faTeTOr A <A AR RIETFAT TR AMAT g TG | FAgATea =T gaer T
Ta1 RrerepeTs GO fade FRatead difadd Jeadrasy &A1 afadad! 7, faa qar
TETATRT (I TRIST ITATE TIaT THAT 1T (Examplary teacher) aMTS Heceaqul
AP dodeg | fagareaa® gaer = Aafdqars T@na fab@ TR0 SHET H1d FFIETH
JREAT ATIART AT GAWTT fapraet qifemes ey 941 fagamaas g&e g
%S, | [Tl AT J9mTa (e amfaHel ATaedsdiars ad Soi@ TRTH &
(ETF, 2013) :

Lifelong
learning
Why e
School School-based Action learning,
director |, ywho| professional |How Community =
trainers development et it
. CF participation
teachers training COﬁChiﬂg
What
Professional development
day organized by trainers
. and supported by director
?ﬂ?}l’lﬂw PR ERRESI

93w | AT TATHATEATI S TAT A= AT JT AT [RTeTehebl &1, =ATeT, ATae bl
T GHATAF! ATHSETATS THA TedRT TATSH GTeAehl dfferd e eS| T&ar arferser
SHIEEATe JATHEA IS, FAT, TFHATAT TEHRT FUX TANTT THE TATIAT T qoT
FEATH I JaaR famehT AT TR Ffed faepraept ameAT Ao JaaR ITeded RIS |
FAEET ATIAAICHE AT ASAIcHE [RaTHATT T Fewnil g ¥ aafdar afefeafaar
Rrerepars wgamatue® oA E TERTT fawrE T AR ATIIE 9GS | AqH AT
frererel faaTeaa AT ATHEE ETHT HTH T T THABHAT (G, TEART T HTHAT EART

o
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FATATART TSE ST AT Irie® god ATCHAART AT FATIH TRTST TUHIS RTETHT
TURERAT FHT AR &7 |

8.

Rigiod! tamora f[dera aifeta ugre orel 3uRIE:

RT&TFdT TSAITST FRAATS TATAFRT T FoaTad T Irlewdl A, (9 T ggfcaar
afeadd T gada T Rrersel TERTa faere arifad gae T 998 | 99T Rrades

T faradT IERT TEH ANIAT TAH SHATATS THT AT a0 TaH

HIATATIF T FETT FISTHN RIET qieprar qfeady g fagandier Sudie e qar
TS FTIHAT FieATE g7 | Fagareraan Rrersre! TQTa fasr@ e 39 o ar aw&=
T ke

9.

0.

fr9Tos (Expert): TN fqepraaT JEafera faausarg aemR gahd T, TS
T, qAT FEHAT B AT RTeTdhel TN (e gTiaed T a3 | T9ehT a1
Expert %1 faf¥= Online blogs #T ATE FHATAT WUR fAReay fqe T |
FTATATAT (Workshop): AT AT GAAT [ATH=T @TeAeh! HIATATHT AT [0, ATIIHT
FA®RA TR T ATE AT TAT ATAT FTErdre TR A frererer Fqa e |
ZfF T A9 (Individual studies): SATdT @S [afa= &ae, TAAIHT, A,
AT HAF F(qe® ATMahl AT BIHT FTATT W FHA TN (qbra T
RECN

HFIT THE (Study groups): THARTT FHE TAT FHA e TUHI ATHIe®b AT
e TATSH T UG GHES AATH T a1 [qebehl FATTATE S TAT ATATES BTHT
FARA qIT ATTFHAT AR ATIAISE TH FEAATRT THT TERTT A4 SN T
TF3 |

ATATET HHIA (Online communities): FHaA ﬁETﬂT'ITITIT U= AH ATY e
T Ea, e FIEHT ¥ A9 G (vaST ST W ae T e |
?ﬂfmaw TR AAd fafed, qHied Fefad S WA ATheTe
FEATT RIS Afeheg |

UORTT GHEE TR a8 9% (Membership professional bodies): Rreteher STl
farar qar SRTET AT AHEETR FEE gAY (a0 HTUET aHT Adratad g
TFS |

AGAHRIT (Writing): RTeTehel AThel [&ebebl ATAATS [T~ &, STe ATR eI
T, 2 ®YET S a9 Atfg A Whd FA W9 fEa T fadber Aens
AT AT HFS |

aRATSAT HET ATHT < TR BT AT (Programme action research
& individual action research): RT&TFT o ARATSTHATRNT FFafve HRNTT SRwTTAT
ArAfEE FIAT AN &4 Fdge 9 e dd GHSATH TIHT HETT HISTAT
HATIAR! [qATTeATHT IFGUHT THEATH! FHTITE T ATFTF IR T BT
HAIATT T TS |

¥ "1 (Other ways): RT&Thel TANT [aebra dTiaH amfdd T HTAT ATTHHT
HAATHA X, TAT TAT AT HIAAT AR E?:’ Online course, virtual communication
Y qHA e Fasd |

«
<
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y. Riieo dmrd f[AerRT difeisie! Jaaes

TTerT & fare o= QAT T HAHT TR ¢ ardiT d7 AT SATARb Fahed
TS ThHT B | TG d etk drferd § RIEATET THT TORAR R T AT AATHT
HATTTHAT AR T A=F AT &g A7 FAT=IT TH TIST @i A1 & (Teacher
training is not prescription but a framework for action) | I ATtAEaT fadbepr w1 fag
ETHATATS FET HTSTHT TUTIRYT T T4, | A9 ATNAHBT Hl AT T@ad | Rereper
Ffqger o¥ afed fau qufe orEdrs FEeRAT q6 T a7 Braeaad T 9ol ar
TATTE OIS T&T ANAHP ATATAAT & T T | ANAT § FTHTITT &1 T JHLT =ATe
% d (If training is solution what are the problems) 9= T A4 ¥ fowar @ W g o
TTTa faerg arferaeTe J fagaraaar wraRa frerdeed aravges 7w, faq e sradre
farepTer T FFgH X AT ATRAT T FHTIT 218, TqATS TR &GH Foarad T
TEg | TEd e w9 et YEnTa aifew feue ofq o aifad dae difeH &
TYHT AT & TAT AT AFRT HT A g T AHATAT [Gqebebl FRTTE HET BISHAT
T FAERHT TATRY T I8 | RTeTshdTs [GUH TORTT qifd® Tl @ a8 arerd
farbent fqa, ST, FETTRISTAT BTl T f&q qoT BT FASNR TUHT (Weak transfer
of training skills) R T ATAHB ATAT=AT G LB G |

Rigiedd! BAmrd fdbrRId! difeiad! JAdRAE foldol IBGT ol

9. Rrets faug F=qAT TEATHI FHT (Lack of competency in subject matter)

. RreteRer ITRUMET FHT (Lack of motivation in teachers)

3. Fut gfata qor fauar faevae g1 (Inconvince with newer technology & methods)
¥, QAT TS FESl AT A 47 (Inability to abandon old habit easily)
4
%

feTere AT FeTT FreY g W@l (Escaping behavior of teacher)
AR ST a7 (bl faq a7 faueredars @S Tdq aml (Misconception that
course need to be covered)
o, fafq=r Tt wieradr T fmarearaar fafaen (Confusion in different techniques &
activities)
5. QIAH Y&IH I AT TR 781 (Non-effective training delivery modality)
TIHT ATAFT qifery fa =mes Rieterars qai T g9hd, eaRiedr R g8
T vaer o 8% | e F37 aiaw giq F RieThR ERIHE IR g A B |
aiferdel eAfadel TRt fadraary 9g gfed fawmar awa GednT e HUh
ANAAATS ATTREFT &THT T T ALE(AH! [T T ATqTaR (qgared Temaet
ERICRIEEE
FERTaT F=aTaAT AU AIfTHe® agar T FATSIAIeRT TN W &1 T | JIRT (T
T Afepier foretepel R W qSHe HRU ATHIIH [GEATATHT FTIRT fTetopes wfeer
I ATRETS ARATATIE T T AT &THAT (@ THah Icared g | fFafe 3Hies
TERTT A arfawert sfad T gfawa @ifsRes & |
anrdi fe=m
frerepaTs ST AT 9iq ST RIS AfHEEIET a1 JEr gaeT amerd fee T
Hifq e agens a1 fagareaedr araked U9 faHerg ae wRreH, Ffe
faepTardT Fivep RIS A HTIHT [agqTadel Jed@drd AT [Hdie TH ATaeqF 3 |
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fotererept ¥, STEAT, ATIYTRAT, ARTAT, FEAAT, AT, Al T Atfeer afgmnd W
TAGEHT ATIRAT TANTT FeAT TATS 1 (qgameael HRer T 163 |

fargamerar #rRa Rrerder gfaarRr faeTa TRIST ITHT FET BISTH [HATHATIH]
AT ATHTTT AT AT, ATHINSTS ATTLAbT, AT ATAIBAT STEAT [aid TeTehl
FrAT fagaread gedn qATsd Udg | Rredewd 9 a9 afaddrs AAResTw
FIH] {1 Alcds ATTLAHATH BIH] [ Tag | ANAHATE Febdeg [RTEhe AT T
AT, (99 F9T GRUMES HeIT HISTHT TART TAIEE, | AT FRAH] TAATATTRA ATTIARAT
AAR STTETeh ATHUT T TRTE TSTATSHT U ATATERT foter Tuas, | fagameraan
AT GO Taehr arferd [T T XTI ¥ TR AT el hivad TR [quaad
fafyTed e urAT reniRa T Rretepedl TARTA T @Teehl gAdas, STqel Tal qNaAdid g=gd
T g g7 |

TATAFT T3 fagaTaraes SR &IHT SAT¢ § GIH T GH g9 TG Eh T
A feaTaaEedT # WRATE USd IIRT a7 FaHTT ST Aaeriad T3 faretepep!
TETTd faepr T AfraT | a9 FRNfAs TAT ATHITTE I AR ATIGHT AR AT
T goolrel (THTOT e qHT AT ATeTe w0, R1eres sraeireh e Hrd WY frerser
U fara Aife® YA W Al | HEradn, faaardae W geiiad, Tie, e
ATfael YebTeT T, TSI, AT GEHAT 9, O T ATMG HARTATRT RTeThars
qEATARIF TATST IES |

forent

fagarera treamar fafver afdisT qar sEsEEETR G Afae JieTadET Rietded
ANAH T HAT T 9T qUTTq ®TH TR g b | THR R1&TF qATHT
AUR SAl FARTRT, STALad ¥ FHT @ TTH B A AR [GaqTdiehl Iqafed w@x
GEHTH AT IE®H FAER I Ty eiiviE g4 Teedl § | a9 Fad oTh
qiaayia Ffee: quz arfed @ ars" ararER faeardd sThe aATeT ATEavIE B |
fagamera T seaaeRa Rierdl GANTT faR UHUE g FA @TeA | IR ATH
fererer, s 7 afersane w3 A @99 g A9 | Rreterar SR faepraret wH W
faTereRepT WATAATIAE ¥ ATHITF TEATS T&T AT 67 T58; | AATI1E SIAT =
TAEARET AT AATYT T FIHT IR RIS ATTIHT, A=A AT, FEAThl ATaT
TIT JESUTIURIT FUE, T ¥ REPR Tl decdese] Heccaqu JiHeT Tedg | e
F fargaTeraer TRISTHT ATHITSAAIRROT Teeht ATiT fareter, fargandl, sfivarass, awam, s
T FIE® AMCHTH qred T (TR AmRIRATH FHTe® ATh QTR TR
faE RIS 959 |

fargamerarr Favaelt frersers SaTTa fasreRr fReaY T sTsEeTaRy FEwA &l o
IAEEHT TORTT 4, 97 ¥ T80T 21 g7 9, | FTAGETAT AHT HUHT RTeThel el
fagndier o Sudfe 7 =9 WA qUP frerdenr FEgedr fagandier fawrg
IUdAted fa=reT TPRTeHE TFwT &5 (Suchs, 2004) | IS fagamerae a1 ramaare 99
TG TS (harefid & 9eg | I8 7 T T Rrefehdrs 39l Teamae T geatead
[T AAT faeqa A9 ¥ bl FFaledd ATaTs HETHSHT HaLl AL T
q= RI&HAT (Mastery of subject matter and pedagogical knowledge) &1 aTRHT ATTAH
fad 9w | AT A TeTRT T TATIT fqepr TUHT frereber AT qTERRl &qWT ety

e

)
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T T (Kyriacou, 1997; cited Mishra, 2012) | fagamaaer Rretersr T@mra fasrae

AT TogrehT, TR, A ATl ThIATT qAT HATZE, Fradd ATMEH HIAHATS

fo, afed SOhRa T, T TEHATHT AT {9, ST, dEeaT T ¥ AT

TaH ATH{Ed FTAT TRASTATR F FoA1ed T ST FAFHH AR [T TR

fareprer T 9w |
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Rigi oI Asureren 3mrenRa uiR3iford: Jdeiden vad gaildl

ol 3ard (fdeash)

ag qreumae, faenm weww, Bfafa
o AR
et UEAR TEER dg AT @RI T A T IEET A e g SUWEE U
qfy UTEaR e ™ T decawt T @qRA frerwarg § i | qad e
IATTN TR T IAGEH! AATR! TUEAT IHEA, FY BT TEGTSA, AAGHT K
e fafom @™ IUEE AUATETEA | ST G TR R Mo | fasmed
T3 T Su frew @l gvued qifestig &, S AWd Jmag afkadd aeaedt
faguram smatfe © | fes w0 wvuem wifeafirang O w@ srmeawn fagamdtat
Iuastl T et FwerrsRST=IRT stvamerd Mifew v | fners w avareR aifesfis
fafwe gtam grom | fresrans TRea T afoga ™ ATeE O SR @t quTelt © S
I IMEEHT FAFaTA TTHT et Ff qraes oot swwer v © | @ sgen fE
fafaear qon foe yoew gaq oo aR oewe iR © )
fau=r gaer
ORI RTedT, AT YRTaedl Sarhatedr ¥ fagandier fawre SuaterAr dar yarawd
SATRAEATRl THATE FERAY SA(Red GAheeh [aug g | Riem eeve=r aifey o
ST ARy WIRATAEER aiq a1 A= =marer faug &1 wfaua fawfad
AFE® AThE® Tl bl feTe uaRers sinmg el ¥ faeeaear faq wamRa
B | SHIEE (AT @Il 4T SUTAEEE! [FMHI TaH FANTHTGT AT HH T8 S | 99
grTEl fAREaE TEw SH ARl e T F GguRd S | AIAN fTetreRr
TUER TAGF d8 AT AAITE] T8 9 T IFH AN TEAGh SUTAEE  AIATY 9
TUER (IR T Y9E Jocashl AT RIS F Wiy | Jad et 3R
SIS ¥ Irileeh] HaTsh! TR I, F I&al dersd qd1 HAeRHAT IR SATIH
fafa= @Ter SIT TAH JATEEw T AT B TR | O SUHeERS U3l
gt ST 76T P qEATEHHT ATATRT qIesI i (Teacher Performance Pay) &7 |
forerer T FwaTER UIRATAE 91T STET AT (937 WA Hiedl (=0 91 gar Tl |
I I AHAE SFdeR aRkadd qeedl g et g | Rreed s geared
aifesitae RT T ar) 8% ST sraearar fagandier Sudier ¥ farerewer wamRar i
a9 (fareare, saer, e fafy ganfs) g wifas s |
T @A 9T A A (9= I9EEAT AR TRUST BT H AT &1 AqHT TaH
[FpTseEdrs THIAT T T TRUH B | I IIEveeEd [aqd dTHIE, ATTdF,
AN ATITad JofHeed giafaed TEaA | 91 THIETT B B 3Ew Jafadd
for 1. @ 1. 9 TR U FTUTSS, T F B IUEE qATaAFATS ATHIEE (7.7 9T,
gfq @rrerr i &7 1 Rraraar. #r et afvoma 9= fafaa sfes )

3ToaRIIMCA 3icoia

ARAH! AT FS9T TASTHT GLETT TRUHT 377 9,97 HeATgehad [agardiel qrrgsd
7 Rreraar. fae geRTcH® ¥ 910 (Mularidharan & Sundararaman, 2011) | a1
qRIETOTHT Faferer T e o 7.1 91, o fagandier ardtges THeT qErAr | Jafes
T 7.9 91, qTeq0 TRUHT [agATaesdT [aaardie! [auanTd rrgs Siraaas & a7

e

N
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arqfes ot @ a9 fagaraa desdl drad Irdgs Aiausl AT | qREieE gg!
At faearera TednT (F&d Tl 99 RIeTE AT, gaats) v T fagarerae
fagaTdie®s! i FFRTCHE IRadd THUH 8led a8 (el TAAMAT RT.FLF.9T. q0
iRueT fagaraad T fqarg IuAigHT oo IAE G¥ehl (97 T[99 @ue A1 aARTae
TR SM@AT | Tl G g af SRAT, STed RUHTT 1. qR0e0 At
fawaesar 9fF fagamdiel yrargdAT UR W4T | % Filgio 997 Kenny (3009) &
% Mularidharan ¥ Sundararaman & i o&1 9feT FRAAT g T T AMAH GO
foTerereEeel ¥ BTd FHITE UTRATHE TXI&T0TAT Sel THT TR S@UH] ITU | T Rrefehasd
IATEFHA TS TFIYT [AGATAART FHTEAFIRAT T+ Terad Iq Rrapraar. F g
ey, W g¥RTa Mularidharan T Sundararaman @ J&Id TXHT S |

Woessmann (2099) & Programme for international student assessment (PISA) &l &+
R003 I AT TATSH (fAgardt Sueted) T Ruara.ar. fo=re awa=g faeeroor
T | AT FHHAT I AT o6 RTFHTLF AT AR AR J9THT H_T Al AR TR T
forgardieee wforg, fasT9 T 9QT8 (reading) AT ek 34T Suaifer arfae ¥ | fagandier
IqAfed T I gAFe® & R1ereh Arerdr, freror ad, afessan, genfenr smanfea
qifesfaes foeT 9 GATEETEr 9T3AT | Woessmann o Al FRT HATIRAT TF TRTHT
uifesifae T fagandier Suater faer @ Tweg Teme | o s faf of7 frera
 I=A ARAAT I Afddeears RTETTHT AR T qor Rietepe Ioazor qiafe=ra
T AU ®IHT GeRIIcCHE JHAE 9T H=THT ATETel S | I3 Woessmann o
fo7. 1.9 91,1 @i, A0 TRA gfeRan, aiestaemdt aui, Rrefedd! w1 q¥meT Heargsd
TATE, T HAF 0o B¥F F¥h g7 (Ol A A% @lded T ATITHAT SETTHT
Enll

IS ST AARHHAT Figlio ¥ Kenny (|7 R009) o ATHT ATl g ¥ fagamaa
fRaTaTaqT ISR A diead Yoael ¥ el uTy | RrEr g ararw gifd T
FHHT ATHTATIH FH AT G T BRTSRIRT [TATATHT IATe& el Geveal qi HH ITZam |
forerere® afd SATHT aTelehl AT (BTl qaeaar a1 Iamdrere farsres gdr e |
T ATATATS FFTGT T Q1B AT, AN AT T fagandier grergs ¥ for &1 & 91 fa=r
TF g g1 W= S=aT Filgio ¥ Kenny & S=d ATd HUH [agaTerd Far &A1 A7
T fo= & q¥ewd qUAE | aY (e d9r e s U faeared dar S e
for .. a1, & f7eb Yk TTXeRT UTSAT | ARCHET IHTEEd N1 A AL el AfqTaehep!
ARAA FHAR §g Fel RIFLA I FH TG A qasearel qrg Hepel g&qd
T | Filgio ¥ Kenny &I =T & o 9UH FHIE [Agareassar afaaars
forerre® fau | qad dArgarer sraRAr faguer aivetaea freE T gumTeATTRR T
AT SSATHT GIac T T IR0 (4T | T IT9d AUREHT & AATTAH Project
on Incentines in Teaching (POINT) W= (el T<I&T0T TRUH faT | g et
quTetrer et faeandt afaem qee qad fagandier SuafemT arurfed qur fradars fag
RS [Feardl ITdfed Teres T IREheadTars AR A AT T & TRH]
ferdt (springer T ATHEE, A 2090) | TR a7 FF °AT THE0S IHT ANFATATS o7
TAT AT e T | TRIET0 TRt Gl faaaretareht i shefreht faganedie Juetferar
TEIETITRT ST T GT TUHT GehRTcHSE TIade Srgar | AT FH&ITHT TET0THT J9ehT fauaar
afe fagandt Suefes qfaar | 361 Rrarsa S21 fagandiewdrs fafa= favaes frao w9
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EaT AR IHE A [qUIeEAT 9 99 TR BT A A Tdr | aR fAfea
T (FET & 3G ) AT RT.HF. AT, TR GedANT RIeThesd TelUa! [aaardieesd
a1 Rrerrel demueT fagardies =T T AfAST AT | YR 9iE FETHT Ut
AT The [T EEH IR ST FUA | HET & AT WA, IrAewh IuAied GIehal |
fepeTiY FeReTRIE®eTs STvaT AT ATASTABTHT JIRAAT AT AT g gal Ji= HelTehl
fagardlewsr arsimr thfed whasr fagadiess IUAfHT qUIR AT T ATHA
AT | POINT AT T&Tehe&al 3ATH ¥, 90 T 94 B9R TR & (937 | 4 89X ek
UTSAHT AT I T fagandl Iuefeg T ¥ R SR I3l Al YT ITea
fargandt Syafer foer gor smax foar | agafy st g areewr anfiT gfaeget T e
Rrerpes M= @& Wit T 9fg AT @00 | POINT 1 HeATSheh! TRUTHATS ST
e T Irouer et Ao gtafafaer aAreaT fretreed dfesd T wer fafend
T F fau qad oI Rigrhe® g T2 STl gATHE @IidR AT SoAaH IUHITdEeE
TEATTY ITGHT g TN, AT AIET Geheaar 817 | ILTeT0TehT Fearir 8¢ frerheeer qfe
qfeel § TATAHNT GSITHT HTH TLHIS 7.1 T AT ATHT BTHATS TG TIRA T T
POINT @75 SITH&NT f&U (Springer T4T AT4E®, 9 2090) |

AR AT ATfaA THRTE T9Tew- difargar, =i, td qredarsR T Aferasrar R #1.9.91.3
Vel THT AT ATTHT @ | SR aed A O SUEEd AHied a1 (gearad
TreTed qIRfHeaTe 9% TN (90 Hoar Jufade dieataddars 9fg ardfes ar
faaaTaa I AT aurd e 19T (Mizala & Romagvera, I 00%) | 4T IUE&HT
THE FHET AH AT RedeEars 9HIR e 9 AT | TR faswrasdr =
HIFRX TAT AATHNT TAGHT FROT T(qAT RTeThes I¥aT qa9R @itsT T T T g
MY | AT ATHITHT IR ATIA dal ATed AHRPT & TP H AT, BAT=EaTAT
@mue fau | Afeere Rreddr e TaH AREdd T R e  etae AThd
faretepept TR T T FraTa RTeATT TR QAT de g Ffed WA FTAHH (Career
ladder program) TR =T | AR FITEEH MATHE FTIHHEE W T A IR
qTAAT RIS T Bivad (97 | HieRaehl T FefTaT €T R0 ¥ 35 9fqerd 9 AT fagandt
Suateadrs feguer forl | ggafy ovr gudee WA faQATed @red, BeT dE=rs,
AT FIAT T ATTATADDB! FEHTNTAT i A(Teruepl 927 | AT FeTeemepr for 6199,
o fabaa afeoms fear | seq Aferereer gfcd QM FRwET aERTHE aieme
AR AT YTHTOT TBHT FTIRT RTeToheears gicd faebraed qaave® JIae g qedl
EATaR ATepta afe T |

gfeq faeprae agare! M =nfe Twer gt e ga1 Rresdes w@wifas wawT et
e TaehTehl Jaar ITeed 90 ar I+ ITef | TG GHIAT Hierel afeq faem
HFAR [TeTepEwehl T FafeTehl AT IrTewerl ATTHT Jaid Il | Heeaeq frerdes
T HATEHA T &I TIEAdTs @FR a7 Jeu TH Fa 97 | FId IAIes aal
JER U | d% SATTITHT [UTeTehehl aTaehl HRUT T a1 HIHH HETSAl T el [NTeThasct
g9 qI=fae a7 AH YT T | T QredrerR UTHT fagarad avar el fagarerder
fr 1 @ ar are @ @w fAw | et geargwd § Afequr fadr e Aty fea T owed
faeameres ITHIT fagaTaasT qEaTaT ad qfadr TR g a9 &9 9T FrEEwHeTe
SHIEEd &l TRIZAT o AT IHT IRUTH TS TRIEAT Yad 8w, | TgIHT qTHI T
Tedl fasarers o= o e 7 Tord forr | Aiasens g ar afsuwr sro fagand
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ITATEAT Bl AR ATAT T qT8 TUA | AT RTeTeh HATSHAAT AT AT AT
faRTgHT RTeTFe®d! TaTd =l (947 | Tqd FUHH AN T S RTETF ASTSTewdT
FERIAT T 9ehr far | Faclierr fagumem #7f @voem odieor Tfted gumefer @
foraTeraert 1 TETET HeargshaHT et Afarars wre fauer faar |

Riyell oAy gal gargaar 9+ Rraera . ¥ fagmdier graes fa=er aw@eg T
RreTeheRT TXHT AU T (value) gitauel AT (Atkinson TIT ATAEE, ¥ RoO
R) | Rereqepepl TATH a1 99 WRATHE TF T SHeES! 7, RI6A0T qh qohTs, frero
T TAT HATSHA, Jed AaAqNIF TAAHAT, ATANTE =ACA, TAT fagardie
U HeaTgeh RUHT (T | ATTSTHT el 98 TRUH! HATSHAS GHIAT [T 1.9 97
forgandiel ITAfegAT IR ATTH T@El | X [awaia Riedesias qaRE 98 wid
®YE AedT | & T et UR TS Wbl |iaUF | AGAM Atkinson T
arfrew Afers afvors qur {1 #r g ar g fifard qee aqrsd g fausr 39 |

ARl WAF FATHl RIFFATH =1 T A9 O G | HATH AR TRTHT
RTFL AT RTe0r fqeprs ¥araHT UeheH 9= qROMH a7 2q@eR <f@ar (Glewwe,
Nauman & Kremen, 2008) | &+aTel RT.&1.9 9151 Rierserr fatadar, Rreror fafa qor
ATl e IR AUA | 9% RUFLFAT. AR TRUHT [aqmadsdm RieTdhes
FAFH AR ATHT [TATATRT TvaT TEl 7 TARATH AT fagardigesars STrerhl qan
TRTSTAT TATIRT 9T | [hHATh H&T ¥ T © &l [SeaATedrdl Sii=ehl ATIRAT I heTTHT
Tared Rrerhewdre ®r qwaTed iiestae faga sraedr ivwwr far | earerdr st
W?ﬁ?m Kenyan Certificate of Primary Education (KCPE) T<I&TeT SN TaR aT
femeraT &g TRUHT faT | F=a1 STet Rietsd Mataaar aiq uger ge=e f9ar | @l
HAIAEE HEIdT (Human Mediation) (Muralidharan & Sundararaman, 201 1) qfe ST
faea o= AT | Kremer 9T Chen (Muralidharan & Sundararaman, 2011 3T I3gd) %l
AR TATTEATIR HIhd RIETHPT BT Frod H AN Tl PHTH T (beA(h qaels
TATH GTGAhT ATNT ART TG TATATATTR T WUHT THT Fel [NTeTehebl BT
TAT AR Juieafa TSI | oepl ATHaT 9T ST HTAT [TaTehepl ATCHIYaTE T@Tu
T HEATHISTH AT AR (AAThl IJqaAted qaTd RIFTL A AT AR TRTHT Faa
(Chapman, Snyder & Burchfield, 1993) | I& dTe=faee RTetsdl T@mTq Hﬂm
IS ITT | A TN Geqea T AR ST SHEwRl FETHISTR AATIHT TR
AU | RTeThE® TE A AU 99 IRATTET AT FH FATE T ESA (IED | a1
Chapman, Snyder T9T Burchfield 1 A HaHI afg freTheeet qfeet T el THTaRRT freror
fafe IATUHT e 99 IRMTHEA gYHT TANTT Gited IAle@ad! [T STeITaaT
THRTHE AT AT T&T g, | R AcqaTh] GaHdl I IAeed AT 10 | Jaarg
AT TaF EASHA TRUH RTFL T AT FEATHSHA] IR ATSS T IriEeweh]
faear & | Rreraar. go1 99w g=g ¥ a1 AR=a¥ 9feRar & 9= Chapman, Snyder 9T
Burchfield %1 WATSET Belfied ¥ Heywood (00%) Ui ¥EHA i@ | IrleEd JIHT
T AT R Er g ar. fHaRer 79 g 7 akomaear S agara Tt ey
frepTet foF RTeTehe®ct TEHTT 9 ATATATSAT (HATURT ATEITHT T THITE AT THE I
gal 788 | Belfield T Heywood o FTF RIS HeRehr F'ngﬁ'l'd? qeT qf TSl Tl
foT | IAEE goal au o Afede® HH FHGE g aR SAeEH] TN dwiite
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I EERES T WY H e AT i Afewr Rrerheed 9o aEATEET 9@t g4
T3 | AAMT Belfield T Heywood & N9 91 %1 FROT ¥ @7 fqalTel 7+ 3Itara qar
ATHT AT IR TEATE / ATAHRIPT ATAIABAT HATTHT B |

fafir=r TeeEdr ®1 TEE qTiesiHedr A% dfeerdl THTETER! ATIRAT Fraja 97
Landseras (AR00%) o Rrem@.ar. ¥ gfqeaaia sfqfssd gfoma afd «arsw deg 9+
AT TRITH G | T IAeed] TATSHT RIETFeed ATHT JANEEATS darde dral
fagardieed AT JTATTE® "ErSH OR OF | RIS I # AvaRRIigd dAaaeedrs
afg Tgvarse AT fagaaT fraredd gEted AaRaTEEars a9 IR TR F |
aurcfl 31eperd

AT $TTeTeh TUMCATAT qi RTeTeh qaT fagaraaeT Fxiead avg T REPREF! HTLIEE
T | RreAT aeTEera T RieTeddl aeRdTs MaHT T el Aa<de® GArdel TUE
B | TS TATATATIHH] AT HIAIT FH FAAEwH AT (TR ¥.%) fagarea
eI AAfd ¥ e Rrem @At awe 308 a1 RSl MiE Riee qarn
FHATRT A9 famia T 99 9fF S IR @ | A1 atg w1 faueEr a AR 3
UG QY FTTeTT AT &l fagandl seior 9u v 3o faw Rreror w9 forere av &
frerehel AR FTH AT [qAEr R aUHl ToAd Jafd AdRT T A JATATEATT R
HTH FAANTT THAET & (¥ ) | Re faaradier 1i=gs 33 R ave Hawen qe=
gug 2| AT dfeggdl Fe THRT 439 fagandier IJuaters T MiETE § | STqATar
F 9 famerEr daR 3 avee Yo yiqerd awar #8 fagardt aa oA gad fawa
foreror T faTeTeReITs ST FERTS WATATEATSE AT (AeATAd SHaedTI_ Jrafqars gared!
TRIAT &8 g9 Riereparg v fogd afuer fagus @) ey SE diieaEedt g
9¥3 (F) ATAR FET 3 T L I TIEATHT T F&IT 5ol [STedTeaTdl TETHT 30 giqera 9w
FHH T T BEATHT ATTH TUEATHT QY TTTerad AwaT w8 fagandi It quar fSear frer
TIPS I [ATATATRT TATATATIFE TS el Tdeh T FdqTadl fad s | afq
Ife AT AT T TN TEHAHH i IERTHAT TITHATATTRET R TIhF! qAT TSI 0T
MR AT B | ATE IAEEd TEUH [a0aHT 30 giqera W= &H fagandi st
qUHT frepeears 9 8T U AN g HERdT B | a¥ (HIETacier divegg [3 @
JEaIT AT [TEATATHT AIHRERT SR I AT TR (AfeRT et T
fagareraert AT GrqaTe e TRUET T GRARTT fagaraaedT frerdewar gHAr 9
A B4 |

forerr FomTEciTRl 9= 33 FT THRI 9o (F) o AEANAE [GGATAT AT I
Rretpesdrs WEkd 11 F-gHl dledg | I8 ATER YO ST qIendl g+ fagaraa
STHHET GEU GRETI e FRIHAT oY Jiaerd qendl dreafqs el qaRer (THuadr)
AT IO AUHT T [IeaTdgeEmdre khd TR Aael 8 | e agar awedr
faferer 2053 a7 ¥AR REd agar W Sieear, HAifd FEw gfder Sarhafedr ddid
At SaThaledr (Jaffer, 2010) TAT TETATEATIRGRT TRA FRTHET HATSHAHT
AT T, |

A1 aew gk au Rer faagedl a7 Rradeeds REed T =909 S | IAeed I8
AR qAT FTAGEIEAF! (AfrT AAIAT TR | AATIRT F T AR T S |
R Ak goeae e Rien #riaaeears Raeeesr 99 fawmE T

Teacher Education 2071 |7

R R¥re1p Bz 2009 @




<
o<

Teacher Education 2071

fader fa=g | 7 & foea Rren FTatogeEe 99 ATh FET AR AT FEF TAR TS |
arar: fagarerd (et qur Iid SAfedesars WebR AT e qodt arsa afv=niad
Y=g, | FATTEATTeheb! [TRTRTATS i HeawoR Tieeg, | a% fofear faTelr wraierses Sree
forerere® e grgr W MR 99 g4 | et a9 aarss {6 grasrar

RERIRHT MRS RTete S SarR qiiatas a1 &1 GFed HedTgsh Sl 9i RTeTdher
ASAIAH TAGTRN AFTar T ASTATTd T e Amenied gwg |

TereR! feTete qREPR ¥ 308 FFEI] GTadTe% (MaTeal FRAFFTETHT ATTRa QeI
AT qAAICHE &IH] THEH FH B | AATq IUSH] Jaeqe® d¢l S | [aaardier
Juated T RTeTha! FEATHET AT REFR T AAT IR T qocdes algad | A9
Il AEcdied MuR®e®s & | TaTerAT RieTehdrs qehd Tl (A fagandier Iudfe 2
faTeTeRepT FTITFITET WAAETHT HeATghd T I+ 919 I | g5 qUTs, FTq 084 AT
e Tiewer fren fease & yar e R e e fagarers, fagardt,
Rrerpert fagared Sgawamad AfAfd qar o SAfReedrs WEhd T YATSIAER! AT
REFRHT THR AT [TAHT ATIREE Jootl T & | T I [P (e g safad
a1 fagare gre AR afe= T gfwar s HERTEe S TR S | a9 gug
REFRE FAT TRU 9 e qur taH Eeardl ITafeaa T faaer aereHs
qEI=T TS AleheT 9=l S |

qATAR] WA Al Raal g4 T HUH Adeedl HAEadd 96 FHSR g1 Al
fagarera fretepept SaTRefear aft yH@ FAMCT &7 | ArEqEET frerder STarhefedres
ge famptaa ¥ fawra=aa Ter gawr Sfetwg | aad Fawa TeeeEAr fagaraaes ae
HATgHT T Faq @ | aed HASHAH! FASH [aearag T Rt sarw afean
A= 7 fagandier SUdferT qar TS &1 (A=, 30190) | AZIT TaThs T
HEET 79T AT A (qhE g IEEAT Jad ®IHT &7 TS | AT J9ewd Rrerdhesd
=TT RT&T07 [HepTeHT 9ol 17T dccde®Hl a6l g gal Ui IAleeehl STaTha gdrariehl Y=
315 7 e | WY BB FERIT (work culture) T HTH FFI=T Afeepar (work ethics) T
faeriaa TMETHT 9vaT A1 TIEEHT A B TG T&T AFMIE FaThafed (professional
accountability) @TE TIMIA T TR &g | ARl qeas RITHAT FTarwafearer FH1
TR TAGT IHTEwehl TSaq=a garel ufd &1 | afg @ror fagandier fawrear
ATTRT BT T Alhwa; | AR TAREHITR qEeIwael el RTeThees (agarerar aaiedd
T ¥ RTET fRaTehaTI®T FedRT UaH Geshd T 3og% g+ (Pherali, Smith T Vaux,
T R099) | TATAHT RTETHPT IR, IE@h! FAAITHN TATRSEAT T Fqreafd 5
eI FAIAE® &1 (Shams, Thapa ¥ Parajuli, I 3093) | THNTT A8 ASTSTHT AT
frerre® ASHIAE TP GILUHT TAFT (99 FTAFHHEEHT TeARI grgd a1 AT
a9 (RATHATT / TAAIAT & WA (RSS, 1 R093) | A7 Fa<ardr Rraraar o
faTererepT SrvTEHT AREdd TS89 IR gvg | Afe frerhee IS § g T 9w
faeaEean aer =Tl T TSR A A 99 qietasd Rierr T fagandiufa sewars
STATh el aATSS T IHT 9gH T T IS @+ |

forais

R FEATEIRT AATHE TaH RERREER] [@ia= 96T Aq9dendre g
AFEE gTed TUHT B | fagarera qar fagandier udfer qawer e fagaras qor
frerepeearg gear @wy faftv= aifem, s, aifere gl enfdes g gaanfs Suas
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RIS =" 3 | [T TeTese RTFLIAT. 9fF A1) TR &Y | e qor afted wRe
TET FOFHHEEA (AT IROMH 97 Aol @Y | HRIHE T&T Tl AT G0 qar
FAFHHEE RTETFAT IRV SEMST UaH SHEEdTE YIedied T+ HaGd Y | & &
Fraar Rrerorar Afamdr ey &® 9fq = | 9R aiivsifaeer RierheEear el T
HATHEEHT FFRIHE TRATT ATSHHT TRT T FER(T T AFANIE AT TharHT
af FURST @Al GaRed | Al ATXITHT A FaANIF TAThIadTRl AT T Ficheg, |
eI ATHAA @1l (b TIqaAT RTeTeh HUHT AATATH] H1I THITET QIR THE Taal
AT SATIET TeE | A9, G T o SrGAT RUELF AT, of Rrerehept wer Rrerorar givea
T ¥ fagandier Suater qum #1H Taq | ggafy Rr e i Rrawewsr IcEwd
TGS o FEITAAT T T BTATIHT Tel AT FeTH SAeTiRTelTs RT&T0 qAqIfa AT
T 9 G |

BT T 91 RTeTepeb! 1 TRITET AT AWITHHAT FE< THE 9T, 9 20 JATTAT T
a7 afepe | b o =T IUTT a1 BTAHHAE! TROTH BT @i, Riersd @9,
yafed Far wHfed, freteret aradn, 9iferer gumelt genfawr R =g 9= st |
SifeT ORI IERvTS geATed qRI(RE ABTRl [T ATy qer
FRIFHEE (FTETHT SATIF STHT Gl o RIerheTs Jieares ey (4 qiestaaar
FASTHT FH AT THRIAF THAE IS | a9 RUFL G IS aferdr da= Jumetra e
A [T TR FATSUH ®ASHTH AN Teg |

g fagan et gafdet Sevae T TR fagardt Teargswd ¥ ugeg A% qLIaTreT
qT Tae® "R I [agardie! Teargeh T didwg, | A(q TRETH [aagH T Alasies
T gATta AT AR gART it w9 fagarers ¥ Riersmewa Rier fawr fmarwens
QUTAT TwaT fagandiewars aiRersl Mk qar /ST § F¢r a9y ¥ afe a=+ g
FEITIAT 767, | HrAThl IETEXU Tel @Al | TATTHT I THTATHR! ATTATeATS GITehl
I WIHGET g s4 fagaea T Rraees faeandewars wauata afvers qardr
TRTSH &7 =T g bl atatad g | a9, & @dea T qa7e AT qardm. s
9T AT Rerets qoT fagandl Heargsd THEr M JuieE g | A qaradre
TRt RT.F1LE AT, FT IASTEl IMERIEEHT aid fagandl qor Riets qeargsd T° a9
qeT (STfeTer ST AM9AT TR ARl e, faea fagarea, anfa) @ Ian faguer sfaar |
AT TAT TACATATHT T AT FATTBRT Gad T a1gwg; | T o TN IJaTEX
Il

fo1eTF A9 ASSHE® U RTETF HATSHAS! (a0 TG | A IAlee [aidw THeHT

AR Trg ¥ SAE®HT afqdl ISTAIad THIT & gal aeqId qHT o7 7. 9 971, q]

T b FACIU gvg, | a9y, A AitHerAr Rrerd afvaee T faega sdwe T gwhl
T 9 S | AT STl 397 STet Rrehes a¥ GHEHT (aeiiad B el a1 geawd <
FRRIATH IiaT I P Feug &3 |

Aol ATlicE

A=, qIH, (R090) [AGATAT HATEHAR! ATATHe® ¥ Jarell w4, ferersr ferem, 99,
VO-o% |

forerr weTerd (R0%3), Wity fren feagel IUAedHT gad ARA 9gE q9T Sragicd

<
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Rigio®! e fderRIeT geildiss

ASMEIGR AUSRI

Sudfaa, e qeem
ORRIR
frear daTa fewEd @A dwwr fren qunefET WEecaqet faww & | qured
foremeRr g2 Few @1 ¥ T afawgn afwan ofx &) dEmma ' 2e fieee A=
oA RTET 9@ T 9w | U freret iRt qew fiew R T, SHeed
AT AT @EE TUEe ST WRee wOW T JHEqel w1 Er | e d|w
fawmemr & FEar FART WHT BN AR HLHT FAETITRT AT AW (et qeeE
feoq tF T Tfum ww T R s Aenfuw R fagmemEe oA wfvgwr B
a1 qg wew faww seamm T ftetwge, ®e 9o @ faguniiew, @wfrun fagmemar
eI qfAfTRT eTeT T .30 FFE AT A BARA T HqATAl AT TR a1y
HTAFA T ATHAG AT T ALATEHHT [UTCHF faeamuT T IUAfed Fq&T T
ag, frerrar qREEaaT, IRRON, TARIEE GoaT, g aiTERun, S AW
T firerat sremmatusar sen fresa T famamn T TR EeRt TEaW T oAwd
wivgar o |

q. fdwar uaer

U RTETeRT ATaRRTer RieTdes g1 | AT ¥ 387 Reres faar Ui e
FAAT AT g ST | TATTRRT R1er0r fqebrg foRararaere U Rretrst e
TR T R GG AW T 36 SAfRE BAE T SHEEd! (YR qanTd fawre
EAIRS | AT RT&0 9&1 AIaH SAfHeeed! ATHUUHI & I A9 i Jgl
o T gHustE graaed fere Rem T Rreeewl TAWTT fawrder @it fafier
AT, IREATAAT T FTARHEE ToATAT & ATGREHT T | AGHT AT Geil RISy G
T T |

fareror AT yerer T fAfvera deer @t fafvera dfure draar difeder @ s
AT TR ATTATT T AGUHT B | 9T ST faebra g (R0%%) #T IFEAR
AT Tl ATHETIIF (AT e RA=THT HTIRd [UTeTehe® Wl &5.R Hiqerd
frerpes AIfdH YT AUHl Joot@ TRUHRT & | FTHETIS (a8 Wihd avawleh]
Fa T Rrerdee A y Tedddr T M= i Jar SEEd JRadr anad
e Afades AT RIG GAHT G997 T9 919+ FAAT Fa6TT Alfepush] TS
fagamers & QIR AT (@ R00%-3094) o THF Y ATHT A9 frarpEEa 30 FA
f&T ST SHewd HRTHT AT, BIATATHT AL el AaTdehl TAATSR qrferd
fevaT YTEET AT | T YTauT AER AT, R0%% /0% Afg ferser TamTT faerr
FAFHHHT BIA] IR a7k ATMAH T AEeh G | ATHENIE [deaTadesH T
AMTH yTed rerpeware g4 freror faerg fRarsaraeT aass autad ®aar fagardl
IYATed B g TEAhdl T ATAT AAdareed ATATE TH T | T4 Feao AT
T AGh ITYT TATAHT RTeTHbT TN [ebTel AATAHRT ALAT FHHAT Gl MU
TENTT WEANT, GiaagddT, ATHUROT, ASHIae doiadr, faearadel ararase, qra_ I
TTAPT AT T AATATIHAT ST T AT Eeb] FIET Faeeioor I &l g |

)

x>
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2.9 UAMRId J@AMaT (Professional Support)
T&T TATRHIATE THIARd ¥ MATHT &IHT ITed RIS TN FediTel RTeTehebl TamRTd
[T AT Hecd ol e deag | a7 Rrerdesd AT GEma faeret T sted
EATT TS TebehT Grivl AT TeTeheweis TANTT FEaNT TS faud FATciTehT &qaT
EHl T | Afere Al faebra deger YT TR Rietehdr AR e wrEww
FIATFIT R (0%%) AT R1e7s Feraar ¥a+7 (Teacher support Mechanism, TSM)
ﬁWWHTWﬁWWQWW%F&T@Wﬁﬂww@FTIWHIWT
T R foreror faerg fRaTRaTIET WedT q=TSH AU Skt fagaram ffaE 7
WWWWWHWWWW&TWWW
qUT3 l"|°l'>|QS<‘\ \‘1%’\1 c‘>1‘|°||/HICI'&I’”'&‘( |°‘|M’I| ﬁT&le W fﬁﬂ}rdg ElTﬁ’l‘q Efﬁ SRUEE]
Wﬂmwmﬁm@wwﬁw b FHITTHS! [Earl fHafg 9 et
Enpll
RTeTFe®d! FHAHAAT T@TST dANAH I HTAATAT ToATAT TRl AN A e bl
TTIAT MRUHT G dR AT HraHEr gav (Rem faamr, 099) | ARkE (R00%) o TR
FIA Y a9 3fg QL FT GEH FTAATTT TURT RTeThewel AT AATHT F THRET
IR FEART TATTHT FRT Ioei@ el [0 | AT T FEART STl ATes@ qi
RreTheedrs TAEHNT BT TONTT FediT TS Fda fFerwarer fawa & | Rreterdt
TGET TepTepT ToieeT TATIHNT THT TS &7 Aebebl gl ¥ AT fawa Rerer wraaest
Y FHAEED TN F&dT, TTrar et qar (e qrafaesarar qver afged |
ek Rrerd ¥ fagarerd fAdereder wAr A At TR demraeedier g
gfdfawa Tal #37 q5 RUEwr s@taAr 9 9 yarerded (7.9) 9 9 [gearay Mies
FIATE TR FEAT URAAT TAT T T T T IJrigeals JAH AN A9 T | fagaraa
frévererert foreramy arudfs for fafa=r S, afafcad frarearaer arer frers arfaasr
FESATHT X | ATHATS NPT AL &TTHT THAT AUTF FHETHISTH! oTeq0r foerg
forareraTy afd srEdie T a¥ Adalied RaTdheed v Al Hedd THl q1d A
Hfeherer 73T foretor faeprg fRamerarT &t @A 7 AR THT I & AT A AR
TR 9TC | AT gfeq ARy fagmEe g | TEnd aedn fau Rierewear 9 yeraw
Al 9T (HepTe® g U&7 SRIA el IRTETHT TIRTT GeaTeh! T&T RIeTehe! Igmre
farepTIepT @R aTeT / AT TIHT T2 3 |

2.2 RgIddY ufddgEdr (Teachers's Commitment)
WWWWW9W|WWWWWWQ|
gfe & giqeasd 8 99 GERTd IEAr eNad 9 AN 8w, TR HARTAT 6,
T ATHATe THATIERA AATEAIF e IS TESS, | TSl TATHHIH ST faaardie
Aty fawrg Iuafe gifad ST T SHeedrR Jwad JAfawdh Srarsd Riefd
gfqagy WEATES | AR AAAAH] HAAT Q10U GEIq gfqegdadrel FH1 e, I
gidergy freTehes AU TGEATAT TEeRl, AR U AT TATHT AR ATHET AT g
TRl argAl | frerer GEia giqasgdrer w1 e [Wereet THETa fadbrEe AT A
¥ FATCHT WIHT TEH FRT ALAATH FEATT RTeThaee Jeor@ T {47 |

forerepes fafaer TR Srerfore FAE® (side-jobs) W T\ g a9 TG Gfdesy
ETH U IR Bl | AqaET F (Side-job) AT FEHRT WUR Afdfead Arear=r T
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ygfeaer Rrerer Jamafaer yfqegedrar faar avmss 0 T g | e -rers gratar
T B | Rerepee F R1eTvr JoTaTs 99T HATed TATR! EUT G E Abd BRUT
Tger fretepent &qHT aRfad TRIGTART ® AAIdH TAHT GHIHH] ®THT =
TRTSET 9 Aedd T4 gafcd 918w | Gam9fdq qiqegadiel HH AUHe J&dT Jgicaes
HIATTHT & |

Tata gfdasy Wz feard fqate T Rierd T & AeHiiae ITélel HrEddl quR
fEeT TR Tafcasr RIETHET FI THTIT ATGHTAT F T Tg+, TN [THIarT
R THEEH F ATAaTAT AfeRe &l I TATIT Ffqaae et Rereheed T 3o
THA | g T Afaatad SIHT GfTagudieT g ATFl TGN of fare T IHrere!
ITAT T ARE HSA 1A 8l | THATS FrA(vaa THTRH ATCHIT I T Faer, arafa
TR FAFHHEEAT FEANT g HTHER gafeadl Rierpews F del fae wudfg
T giaeey RIeThes ATCHIARIT XX {IT T8 Faal T 7 THIaR THT SIAT Rreqor
TaTta gfqagadret FHI Tehl B A9 AHIAY bel TaTHid SRR T gfqesy Reresr
AT oo g T HeATGHT g7 Tobebl I | T AT faadqe T frerehe! TamTe
ferepTarept @i [Tl &7

2.3 3clkonm (Motivation)

T3l IR JATHH F-T9 TATeATs T8, ITE T FFarde TamTa fevam fare
TS TSR] AHT A& BIa T ATHATE AN Tag | IOV ¥ RIEThPT TR
farafas qcae] g @ UH IR dode® JUded RIS d% FIehliel
2 [ &1 97 RreThe® T TA0Ta (e AT Icled e (9718, 00%) |
2T (R000) FT FATAR T RTeThe®s ATHFI ATTLAHAT GS[BUH! &IFAHT TN [THTHHT
fRarereTee T IR TSR SHEed 947 AATE ATl A9 T GRddT wise
STFgd 9o SAEedls el FIOAl T [9e® TN T IR T6g | S AT
fareeroorer Rietheears AT TENTT @il R &9 AT AR (qehrad fRardhary
FAIS T, ITEEe (AT T ATATE ATHT o AT T T Sirge Rreqor faeprg
feRaTereTy T=aTae T Gfed T{aw BT ATl 3 |

TSI i gftaswiorare 2al etHl TSl RIE q&rens good fad A9l T
Rrerpar afde sraear ufq @afa waw AU SHEE @-gid, @-frafea T @-
AT &7 RTeTor T TS AlhResht YA (ST, R00%) | Wi Fiaar, Tgre
ARET, FTAHIAATHT AT TS HeATgh T AT TATIIT FHTSTH] AFATASTAE 31T eh 0T
STEAT YOS qocageehl (AT T &1 A I I GHTH ATRY0T, Ffee T
SIE FH IG=3 | AT AT 9T &1 | AP GIIIHT: T qiauT, qiasrEr
TR REFR T TUSATE FAAS, FARIA T THMRR RT&TF T FTHAR ST ReTehler=
¥ GaATs AU THe® IR g ArareRer fasirare A Rraree! TanTd faewradt
Y AR R1ET efad g w9es; Afq a9 A &1 99 had Atd, ITSI T ATIUrETSiTer
AT RTeTeRepT TATT AT F i T qER |

2.8 ISTolifdd JActderdr (Political Involvement)

SHITTeRROTer T JaTerTs Srarr =i, Rerehes ATFT TIRTT 3eTdT JIfd T gehleae!
TRETIT T JHRT HEATHT Tehiad gATHT ISTAI A ATEE%edhl FHraTH " ATaad ¥ fave

x>
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U, 79 TRl 9AT, @A, WIS ¥ GEeET g e qr fagmee W e T
e, ATEARAEAT ¥ Jarafaarars sHdT €dr T arHeEras fagaregenr Giie w)
GiERIT 975 IIRITT g TRl o i | BT (090) o TqTeTel RTET0 TEqTHT Arage
ST AATTH BIAT ASANTHT FA™ @ehl T Rierehes fqiqe AsTeiliaes et
FTARAT AT TUHT G TROTHT: IATGEHT [9T&707 T TATRTeaTehl AATd TEHh B,
Tl TG T B (9. 439) | ATITHT AT Rrerheee afd &7 T % Aoiias
qTETT A& Al qaed WUX a% Fichel IR AREH A9 Fad TaTe Jfedrad
AATSE® AR 95 dF WH e g7 |

fereror GTafq T T TeAAT EMfad TR fTete SRRT QTHTHT e ASTHIAE ATl
gy fausr Rierd e gq, 9d ATIWHT Fa9eHl U g IRdTdr @R g |
fatetepept fafear SRaTHT &9 1Y 4TetfiTes fRamehaTT (Side-Job) W FeATHAT, ATERATEATRT
Jearged, fereror Gamgfa fArrem, Riereryfa FHISTR! THhRIcHSE JaH0 Taq ST&l AAE®
AAITHITH FE-IGT (Byproducts) F & | TGS ITAIAHIT RTETRT THWT
farepTareT ATRT ATeT ¥ FATAIRT &THT TEHT G |

2y fdqTerR—IM! ardrazor (School Environment)

fagareraert Aifae qaTaeT TFEMAT Tl T JTET (R0009) o TATT, ATHYF, AT
@HW?WWWW%WWW&TWW
IIRATHT ZET ISRV SISS, | faaamed Hifas qarar Joaes a7 Aycds &9a7 (Gerg
JANTATR] FTHT g gAT JFebl SA1¢ 7 HEwd bl § AH Seol@ TRHT T
(F.%%) | fagareraesr Gifqes ¥ Aipiae ardrERore frader Tan fawear g
AT Geag | T, A1 TeT frereherl TORTE faehTaaT FATcie! ®IHT el 3havs, |
fargamerarerT e qur Areside ararazer Riereredr TQmTd faerasr AT <[ T e
TUHT TEHN FRT ALATTH] Tl S@TTHT T | (agararas Sifdes arareaRe qare 990
It faTaeT TARTAT T=ATISIeh 7 TEel B | ATHISE A(Ch{qh ATATARIhT TETaTS
FaT YA fAhTeHT arar =TS 8 UHE® Tl S | SETERIIH |ATNT T@TATad, THE
FAR] ATFAT, AAATR ATGA-ATH T HEBR T FEHHI b GIHRare] T ATaATH
HAT IS5, | TEATIA, AHa, Tehrd T AT ATRA-YIT TR ASATAH FT (T
T SR FRT (ST FEPR GATTHT AHTSA (TN FT G AT M) FEhRA ST
MEH G | TXAT PR TN [Tl AT aTereh 27 | fehefehr RTeTehep! TRRTT faehreest
@7 IUNTHE® (Coachran-smith and Lytle, 2001) F=ITEHT AT A9 (Knowldedge for
practice), qATAH TESTHT AT (Knowledge in practice) T AT afegerl AT (Knowledge
of practice) T ATNT ST ATITATE T+ TEFR ATF9TF Tag, (Rgaa-fafeawma, k003 7909
AT IIGA) |

TS 9f AT faeareaes qiq GeRIcHS ST TeT Tl I | fagarey 2
THETATTT THET ¥ GehTdehl A9 T | Y TR ¥ (ReR Afqqrassr gRIgReEs ar
AR fagamead T qgq Jaq | Rifdd T grareed dTFT SRIgREEAS aeh]
faTeraaT T 9aTSene aY AHIAE ¥ AAAIAH TP AT AR fagaraaarg
JIANT T | [a8aTad SHAa<dTId A [agarad FaRaeT qTNT ATarERer f{sir 9
AT ATHFTATS fEdR i T TRFRATAEEATS eHINTAHAE THT qR=e T
qobebl o | Tdel faearerael ifqe qerel U qraard gehel R oA

R R¥re1p Bram 2009 8



fatererepl TATTE faepra ATelm TR AT g A |

2.& JNddl 3131d (Unavailability of Resources)

GrAH AT T GHEATH BIH] T8H T | ATTHAR] 0 9 MM AT (18%3) o
AT AT ATeTiTeh FTEUTRT FHT, AqaT ifqe qraem, ga7 faretepept e Team
QRO 91feTe TUITelTerT ATSTaehIedT SaUet & (.35%) q= ke fererer faw |
AT RTET fAUNT ¥ ReAATEE (R00%) BT AATATA T GIAHRT ATE qdbl qEHE
(9.9) BT 91 oo el foat | wifeet i At feiees Sfeas ar=aiye o | fagameaam
AT T T ATHATTRT FET AHAEE EH G | TG FIAHT AGATAAT eI
YT faehTaerT A0T AT ®IHT S[@UH! 3 |

feq wfem g ®qHT qRadT UBT THTSH! ATEITRAT T [o¥Tdd JebR, AT T
TR GIAel TR I TR | TET FLT RTeThepl GORT Aereel Farerdr 9 «ny
g7 | fFeehl ot i 99 AT ¥ WA ATAIARAT TGS, | UhlaR el [arad
Arqept af freteresel AT URTTA faeTEeT AT GARTHT R GTE S@TSSA S
HFIMAY TRFR ¥ JEItedd [agamerd TomEad ATa9dd Gra Qg SIaed WIS dh
TRIRAT SETST Thbl O | THIAH Tq AR AT 8¢F [TeThepl AT ¥ FoaR
grafeaT ATeRaT (Digital literacy) T T8= g9 SUHT B | Afeed HTAT LTS JdT ITET
T IAr arérers 9 AfcefAfearer fawaras TRReEH § | AT TRTHT T RTeTehadr dmn
T3 ATIET (One Laptop per teacher, OLPT) &1 ATl Tgqehebl @ | THAR! T
AR ATAYAF G ¥ A IJTA TR FACIV & G |

200 3fcmaffidbdr (Being-up-to-date)

A AT T A [¢ag wares’, NBPTS (428%) F ATAR TARTT ®IH T
foreter @ea Med AW, Aicew HUE, TAT TAT W @A T fGguTIERdd ==
Jevers @RS, 2008, 9.99 A1 IZGA) WA Ioaid TRTH B | ATTTHT T qewRIe
fEsirerT U3aT TS, AT IeH BISS, T WA MRER &v5 Wl ATUH] ATRIHE TATSH!
afq FrrEr R TRered &1, fAatAd v quer #vEr ¥ TET diveedl 5 9 af
IRITTR T HPHITAT o AT g7 e fawTar srqamataes g ¥ Fg Rers foer
gS HH [ | AT IIMEXU [T AT YN [AhTeeT AT Al d, ATAALd
&I T AThTS AGATANIH TRISRET I HRTHT Se 6w T, AT T&7 A el 3 |
grafaert fakra T faeamer =T afufausr @1 g0A, grax"edl Aqrd AicetAigare
AEATEATE TN T Ao Rreqss satg Afepusl SUNRT AUl e AT gHadl
ATETHT | Afectdl [aaTdieswd & ddgaes TaN TR 89 fedsr &1 9 asd
AUH B | e glatd SArvieer [agardiesdrs gidrd FRT 9 T RieTshed. gersqa=ar
T % gTad erer ¢ faemeir afkfeafa fast=r quer o | R ST Sifaa areg e
ATITRET ALATIT TRTS (4 TgAbepl B ATI 8¢ fTeTeheeaT AT TR Tied T
S AT YA AAIATS AAT AUDT GET8 (40T e, ATHT TN STTHT TeATeA [ [T 2T
FRERHT JATETIF e ¥ qRacddrs ACHArd "3 Jafcd Tedl B | &1 Rieheed
THIFT TAATE TR FATFHET R1eT07 faeprs fopamepera oamem T T+ | a4
fo1er ETAtg® EAAH, IAA ATHI [G0T & TAMaH Suared T AAET AHar
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T T AT Geasl T ATaRT FIST FET PISTHT TANT T FT AT &THT T2 G |
3. foredd (Conclusion)

MR el gHE ATgR 34 e g ¥ gHel AT IAEEel MRy GhRTd
forepr® dfeel &q 81 | AqTelepl [eteh e T Y@ (g FriswAd fqiq= Hige® 9r
e faeaTerd & qUR FAHHATET ATSIRT brs (HaTd AT (aoaa=d T qiemarar
qivedT TRl T T BIATATHT | HETHT AT GIel At Tareil aids goerer
g Tl B | AX TeTeherl TARTT [aeh 1 d 9id RieTdheed] IR0 HH I@UHh!
Heqd gq gl g | [dagard reer TEna faerger amn e deg difeudn
FHATER (AT F. 090 ,/09) HT Al TR g4 Fda AUHl @ | ATFI TN [qehrdert
ANT R1eqep T@aH IcdTed T X @9 &l a¥ Tl AgAH JSighl FRUEE G |
& PR AEeTE AN WEART UTSH TG a1 Riersd Gana faswears
graferdr Afeed, TETIta giqesy g q9H, JTET Ted EEer T dder fafaur R
reafurep fRaTeeTIAT Fovd Ted T AT el ATeara=TdT | e fae; fagamerasr
Fifqer 4T AEH{qH ATATaRV [qFrg TeBfdars Yrearfed T9 TE,; Taratidrerg
fafquz TeHITas 9ie= aAqTeT dihd e, [agaraae®r drg= T Jidedl F9d @,
FAAT T qiafaerl [qerdel RN R Ginardrs ga1a 9l rasAl RrefdhasH
ARl THATTERS AATAEIE ¥ TRAqAeNd RIS SR dafad T amTa faeraa
AT IR Tl AT ST ATl T FAAE® 8 B | AT ATeTeedrg
TS T FATCiEehl ATHAT T o T RTeTehehl TNTT faebTaehl FrshHes g=dTel
gTes | Rreror ST 361 ¥ Giqeadl ST ASrgdl 8 aArsd e, | GRHN
T AT e Rrerspert yiaqtafadas qeareears qii et TamTa famreer anfi
fTriar ardeR aaTSHIEs | HIfad IR TRIHETT Ted GXaANTd GaRET ard ge7
AT T TATC ol AL TR FATEIT TEAT TATERAT T@ISH T8l Soaelied
T FFRTHE Jfcas! @l 96 |
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f131an 3usiladrdiG (Consumerism in education)

S1. IRa™U Riser

1d afwa, fen aenem
oA AR
frsft srefomesity RAgamaeMa a%q a1 TRl ITHERES JgaE T g1 STEIRTT,
i T gfawest SemAT " @Al oA | fretr aft geer snfie aeq Wowr A
IUNFEREH 41 fguraaE qemey e aewtw T el e Seues awTeE
gfcreqel THUEE | fremr SuWEdErE WAET aE] a1 4l Ji|, Y, JHE ATeatd
aftwwas / fagumfigeae aafaq ™ €11 X o Sif waTfeIdt AeqaFH ITHEATETE q6]
a1 AT wRER gfdare T afae faem | 8 kR Ay A s Teufa aE
IYHFATHRT AT AT AfURT TRAHRT [T9TF FIIAT 00 A1 i fawqw wg o018 an
AFFREEATE GIFT T AU EEi &GO | T A Y A8 Toda an ey
IuviEaT feaaea wwwr mAEA afEl & | aues g 3 g WA fafwe @m wm
Y fefieeg afaqfd @@t Sfuw IUREEE JeW TRuS | av freme
SUIWIFATEEH FTed HUT TUEAEN fedr fo R © T ot sfusane afs=a o4 |
TR Z8TaT, AT, GEAWTE, TIRUTIE TUTER STeaT et STHETaEat JHidiEe (@A ™
T o | TS TEET R AT ATAERT TGy, fadeiiwor qan qumaa agefiE
ZfRTuT tftReRT, WIRE, aTveTTivE, e ferdT, FAMTST aaT FThaaT At Aigaees! Jaava
TRE B | AU o 91 Higdgede a6 faat e Suwmamen sifae @ater ™
qEWF B |

uRTA (Introduction)

FAMEAR! (AITAATIAR FH & a1 GaT S g G, TAHAT STANAT B, T G T
ERCICIGEID] H?ﬁﬁ TR TS Al IIERY & (consumer's good) 2T | foreqrer AT
S @I, T T 6 JA19d, IAEhcd dered T Uwitd q9r ATA=hl ATHIT
U TS | a9d RIEATATS TSl SUHRT aql ®IHT [ MRS G | A7 ATGH 90
TR aLq Srear farerr 9fq T3ar Eldea 9% (economic goods) Ul ATATA TTHT
Fel [aedes fagaae e | e JdareET ey & 9eg 99 S| asq A
fofr ferv | it FASTT aT |restiae Scared b A2 | a% (il qar drEsiie aadiagrT
IATiad & T YaAThl TSR FALATTTH (AaT g | ol &l srcafaes 9=k 9ar T
FArsITI=TeRT SATETEHT ATeSTie IATE (public product) AT ATHAT TRREHT &7 | TG
BEIREIEEIE AP EE D (private and public economic system) fa=rHT 375 &1 el

PRI

@ AT °9fF T &1 o arasttae frer qar Rremar faslt amEr fo=r ofe 3 g g
AT RIATHT AqcAeIae®d QI T Mol o aedna=el dFwd (relation between
private economy and education) @Ts zr%ﬁcréa |

T FATIHT TIT FHTSATAT (welfare and socialistic) ITSTAT T& TAT HATHN JATTH]
AHT AATTF T ews | a¥ RTETed! aRHIars (H:9Te% ITIH (enterprise) TIT IER
@M (liberal investment) &1 ®IAT fagd =ad afd @ | T8 &=l IATEAAT & Hid
ST I 2 AT Ugel M= darAr (g g9 | 9% ¥ da1 IRHT Hiad! qY

S

ged FT TAA Hid gEAFH AHAT ATTLIRATR ARG TH TRy, AT A9 T |

Teacher Education 2071 |-
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faremr ¥ Tt erdferms favermor et Rrermer geadeeed WENT Aifed FdHAeE IcaTe
TG | T & RTET AT ITHIRITRT AT JeadnT (affordable) T8 T | &1 T8T
AeTeh! fereqTerT IAAEAT faaaTdl T afqsasdes & | IHe® (el a1 a7 RI&rar awm=r
a7 AT TR ITANTAT, A T FTH (ATH) FT TAT Taa | Rrearet
gfqwd 7 A% Sl [@el Ul g aed | THh! Jaha JATHl FHIAT AT I &7, |
q: IIHTEATATEH! FgUTT (The principle of consumerism) FTAR JTATHTA SR
TET IUATNTAT, I, TR, ATTIAHAT (wants) TS &Y, &THAT ATE JeTgars a=m
TESA | TTFHT ATIRAT | JTAFT TXIHT FATE (choice) e (faweT, R090) |

31aaROM (Concept)
faterr &rTepT AT YeTddE® favel ATHT UITCHE T ASEITCHE 3o JeTals GHTT &qaT
T qATCH g7gr | AT JFdaRue® fasiad 79 il @@ (private investment) ¥

faTeqrept TR AT IUANTATRT fASFAT F @ISl qURT gae | “RTerT IUFrETars T
T, THRAN 97 fqqeTe ITHETATS qatssd T4 &l | ST TaT 39l < SHaqr
TART T Tdewdle qted qwied I T FHE | TqA FTHNHT a%q T JaThl |,
R, |, SATMRE AT ATaare ITHETArs GEred RIS &l |7 (Consumerism

in education is the preparation of an individual through skill, concept and understanding
that are required for everyday living to achieve maximum satisfaction and utilizaiton of
his/her resources. It is defined as educaiton given to the consumer about various consumer
goods and services covering price what the consumer can expect standard, trade practice
etc. (Ditcher, 1966)

STIFT TS & IS G T IATEAD! ATTTIT STSAHT A TEAb! ITHAFAT 8 [TeATHhT
IYAEATEES I AT, BATe, Fiaeadl, URARTAr a7 Al qedeedrs a=m
T IGAIeg | a¥ ITHEATEGH [FeaTraedTarR R SUHRITeEd Grleh SATdhR
(right to choice) YT T T | TIHRT FHI TUHT [GGATATREAT ATTTTARED
TSRl TGS amed U T (Johns and Morphet, 1975) | 370 Fehicqeh Jaave®
JUAST G | AHENET I AT JMERHT TIHRA FA A8 AT (conditional
cash transiction) 4T q=rR (voucher) SUAEI TRTTHT HAALATHT HTH ATHHAAREEA
faeaTerd GAle 9 FTER qTH 75 | AT AR HY [qGLhl AT &ATTTH a1 TTF
T WERT [AATAIEEH GRIGRIES Tars- aTeaTcHe (€did Il g | [sil Rreror
AEATEEGRT Jeaifed e FAHHeE Hewl TUH gaT RT&m FeqFN (affordable) &3
T UTH ANRE fhed Ta AT TEed | ThIdh ATHATaR LIRS B [ qor
frerepr @i sfafesa @ TET a1 fASi R SRaresdr araattaeeeds ere el
faretreT SUTHRITES SERT @l ARAT Wbl B | AT faaamera grte T afasraeser
ATIFR afd HUST TTH G |

3uailardl ARBR (Consumers right)
0 3T ITATETH! HeAFH a%q ¥ AT JAT ATINE IATGTe® GFImAT A=A aT T+
IUSTFATEHT ATI AT § FaT | Taehell T W URARHT I, Teld ToR FAR

JoT fasetaeey SUHTRITERTs FaRel T T aled Afge fIUT | 30 3 erdresre!
IRTEIIAR ITATHT ATRATA AT AT F IEATH [aed AT 9T HTAAT
TEATHT AT JHEE SerSH 9redl | Helen Ewing Nelson @@ TR bl ITHTI
ATIPR FEI=T SaTeATs S Th HASIdl I JAR JARE FHAAT faqeor afeusr
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fordt | =Tl Ao [T Fred Dutton ST Ueb IXRRT AfTel 97 | Il AR ThT
IUATHRTT AlTPR fagde 9 9R&R AE Y qES fod ARl FSITHT T&[d AUH
T | FAETRT T AU SUNEITE AR ATIRAT #qtgPR four basic rights of
consumers R AT | 9feg TEaTs AEAR T 7S QT AfPpReEdrs a4 AL Tgad
FTEXHT TIAT BN TAT | AT A

HREATHT At (Right to safty)

qg=rd g ATIHR (Right to information)

GHTeH ATFR (Right to choice)

gaTgHl AIFR (Right to hearing)

Flr_cl'fQ_oh;r At (Right to satisfaction)

&fafcel AfaeR (Right to redress)

JAATHAT RTeATeRT stfaer (Right to consumer education)

e ATATARIHT ATIHR (Right to healthy environment)

Hdoad olulcid! (Nepalese context)

fad. Roos aedr weHfaEd afEddafs &4 T FY EIAT JAAHT AASAAF AT
JATEHT HATATE AT ARFRT FTTGEAT eX &2 ATTHT B | AT FHHAT JTHT
fed TRerureRt AT fafi FaHe® =AU S | ITAKT AT 7o, FTasiaeh GRa
U, T A U (FIAT A9, SI) FAT FMAA UA, 0%% FHISTHB! Afaqqiel
el ANRE TET IF LTI [FERTH, 0%% AN HSEH G | AT [Thpraaed
TSTIATAINTH YT ARBRATE ANBURT (FhTTHT TATETATS THATAHT EIHT AT
T HTAAT AT TWH Gl | AFATAR AAGH T FEAH T GRHN FATAIeEd
T TR, ATAF FATATD] G ST, TAT JATEH Tataeearn, afqdaiq g g
TEA ¥ YT g 9T T THAT GaATs ool I&T T el JTHETT @ | T &iaqiael AT
TTET AL [Tl G FTATAA, &7 FTAT HrATAT, TEIeed HeATAT T FATTHAT
FAT AfAIRTGRT FrATATHAT T g A afqufd frurer atafad Famneens o
TMTHT aTEaide BT AT TRHATOT fo=me T ToH e T foq sgawer @) 9y
®. Y B9R & AT TRTH @ A &0 G FATAT T TAAHAT TGT HIAT TG
FEATATAT @ fqafaa g Terel TERTEEH {67 qrae™ g | (REET g fraredesd 9%
femfier fopmmer SIS ae ra=e TiRTHT & | AT HEHhH AATTHA (9T, T3fire I9R
fTaTT, AT A=A FATAIEE, 3¥, ATl [STedTehl AU ¥ AT HATade®, @ed
gfafe q9r T AT 9T, AT J9T ATafd AT (9N, B T i
3 T FATATE®, T FaT fauTIs=iias o¥ el Faages T fagaray s
fepTer@mTAT &fadfd afede! ARIRE TGTIT AR MRUHT @ (HATAT T FTERE], 09) |
faTeTTepT Tea ¥ AT TAUART TEETATS T fTeqT Farerr MURARATRT ATAR AT &7 99 T4,
T AT, TR TR TheadT dfged | THUEl TeThl qeThd & davas
Y 0-50 YTqeTdeh! ERTERIAT |TT el G A TATHT I HE 50 Giqerd qesrnrar fHeir
a?(privatesector)aﬁ@?ﬁmlWWW@?IWWWH&F&F
fagandt faftte Sofer ST g 9iqerd & F1 ERERMAET AT Wl S| Tquadl
I TATAhE®d 0 TARAT AT S T ATepiaT == Remdr Ay fao sreqa

N G A" X W o O
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eS| [qreedr fade U aedeedrs ardiad Siaadr JaRT T SiEd [Haie 2

SraT REfaeTT RIeTarg Egy T AHAT 99 | A RIS SRS quT St

(geometrically) T 3, ¥, &, 9% I TTHT I g FAIATRT ETHT IMTREDT B | T

qrasiae AfeTd AT & &7 A9 AT Ioiehl R 9% T FA TEET IAERH

(GDP, Gross Demostic product) T ¥.R JieTd THH RILATHT @< TRUH G | A forel

JIHTEATHT AT &ATTIET T AACATGH FTiad AUhl 3 |

Rign 3ueliadmdiGdT UIRA gelldic (Major challenges of education consumerism)

qAbep! ifeTer faepraesr aifn gam wifen Sifers Fares fodr sivar, wamasn, fraer,

STATHFIT Ffte TaH IR A Y& T IFdie A¥dewd AN T

FTATATTT Torvd (HATgUHT g7 | SMieTe JaT YTl HeT Sqe9d Al 9Tl fre

JUITEATHT T ATAATAFTERehl ATTIU Ta= AT §NeTeF FUATeeTepT TUETTHT T T THIT

FEAHT ITHTEAEED] AT ATHFET T 81 | O frerr Far gargert 4+ qureafeadre

FHROT RTEAT JUITEATRT SATA<e ¥ ATEA (internal and external) TEHAT FHSR 95 HIXT L0

IrTeT T @R e T G | TROTHEEET Q16T Aq@, e T TEorAT SFTATT,

fstT ¥ AraTiores foretor S faerent SeaTas aRepr qo1, SifeTe RIS faamerer feafa

TET FATCEE RTET JUHFT AT fasaA e 7 el B | S

q. GaIdr JodoHl geildl (Efficiency related challenges) : THTEHRT F4T TaT8H]
FH AT AU FHITTT ORI GROTH (result) ITHTHRIT @Is; | TOARA
afeuTH (result) AR FHT AR T I Awqite HTATST (adjustment) & | TR
AT AT ETHT fTetn Far yarewr sfga |

9. JPRARAAT AddcHl eildl (Quality related challenges) : F9@E®RT Far
JaTed Jacd HATET IEHE ATTerdl =i ¥ (satisfaction level of clients)
ATE TAATSS | BTHT Yoo 9ifeTeh Jareeal TRATT (quantity) T g ST FLHT
TURARIAT (quality) ¥l FHAR AUH &7 | TSI TEARH! [qUaa=] AT, SIS
HITSTR] TR, bl TXAT ATGH X HIIH AATH! TIT IaTEXT & |

3. oIoel/Agunfead geitdl (Legal/theoritical challenges) : ¥aT TaTedT FXHA
WW(monopoly)ﬁ?Wwwmﬁﬁﬁwgﬂ
faramdiars T SATTH Faar A @ | (Aol e Rrer fee adt @ ug ar
AT foretn fom AT e § A £ | W ATTSHTa R gHIdw 9%
farsped & |

8. 3cdicIRIcd I Slarbafgdid ddll (Lack of accountability and responsibility)
: YR YAl Yehes YaITeraid grgd Al drdeh (Mebragid Icazardl gra |
FEAT FAALATHT FATITET T AT (%) o HE@ A9, | TR AT ANTF fqeawar
gT9 TGH IaTe 2 |

Y. AARNBIM! Aledl I AAABdID! 3U_T (Negligation toward wants and needs
of the service holders) : TXHNT /ATEAE HFIEEATE TSR ITGYTAT el
em%ﬁﬂﬁaﬁwwﬁﬂ@ﬁmmﬁﬁﬁmiwauaﬁmﬁ@m
Thevg | T : . RTF e fagm giaen, fagamam qar Ao e, SrEate
ATfaeRl faaRT P AR TR | HATITETE ATTITHAT T STEATHATIR Tﬁ‘rrl

& Eﬁﬁﬁalﬂﬂﬁl(Centrahzed system) : FTESAE FaAT TAATH! ATAHATS F&TT T
TS AT, &3 qIT o] TAETE (Gl T dhralehd AT TEhl B |
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qo0.

Qq.

qQQ.

q3.

q8.

gifayfde crazen sleted (Lack of redress provisions) : Tfeq0l ¥ &REM
q&T Ieal fagadiesdars 99 a¥R, URARed yard e frem e Su=w et
forTfieTe o sreRedT ATaRiRe AT afqutd fadre / FRIed MRUH GF | a9y
el TATEHT =H ATIRATE! TSehl B |

Aeofdraid ®aft (Lack of participation) : JaT Yarg YihdT T HATSHTH
TRIPRATATER, ARG U, TREHNT qg8 ALAEEATs e TRIZTH S |
JQaid! I ARId geaec (Rampan likage of services) : frem H=Taaafa
fergamreraraen wifuefa aere! TEATqUeTER heg T AT ST GTRaT U gaT aiAT
T TR (Quantity and quality) ST TETEE AUX It HF GId AT TH TEH |
AR geildizE (Institutional challenges): ¥aT YSIF FRHT  [HbTAH
i, b T GRATEEHT ST AT, TATITETHT TE=TThl HHT, FASR U187
AT AT YUrell (EMIS), FaTehl ITafaerleheurerl Terd qor Fdifera A,
PTG T HeATSH FAAPT AT TaT [TeTTehT ITHTHRATEE AT TaH 2T
AETIT ATLT e G |

ufseera geildt (Challenges related to process) : dEwiH® (AT Iar
JRTIAHE® IR ATHT Tl Brald grad Sl STHIFeEdTs Jiehar argd areomd (Not
process but result) =METH g | AT fTAHT ATRTRTEER ITATHT Ikl SR
TERICAE TEhl B | FHANBEA] ATEHATs AR ANREHART Alided! aT(hl
I |reg T HAElcd, SHaraid Rredr TaH qHdiel AR qgd d9T hiwd
AATFHAT [FgaHE B |

tada I uRadadY 31em@ (Lack of renovation and change) : Irasie Iar
JUITCATHT Jade a7 GfRadeel GIeaTed qTs+ Ha=dl el o | JaT yaTe qeufd
qrrRTaTal, fear U (lethargic) WUH! B | YaTh TgoAT AATUHEEATS HaL
TE=AT T3 (how to reach to th unreached) T TUCANT Ha=AT qUHT Fga |
Hld ATEeigTdY AGURNOIDI 31011d (Lack of proper utilization of resources):
faarera aote, Gfas I AFEH, 95T AE qdr Hifded At e ety
SifeTer ArTewed! TIIATT HUH Jfded |

Vol foIRIH®Y areTd UANoT ¥ RAaRAT (Misinterpretation of act and regulations):
FHAEE fagga T U7 (AawEr 5% g 99 e, qofiaail ATaeT TanT
TR FSiT wTgar foae T B T AFH I G, Afadid [ad, FRaErer T, JTHT
T HATEHA T TFFHRT GqAH q9E G |

AN
(€

JHR DI ool Joblas< (Suggestions for reform) : RT&T a1 a1 AESIHF JaTaTs
THIERR TATIA ASISATCHE TATHLHAAT T FLATEEHT TR AT, € [RERRATS
Sfere AfasmeT gy T SEAr g fafue Aewewa el dfawg | q9 amEe
(neo-governance) T&T, faebralehear TaH g (decentralization and good governance)
H ATIRUMATS ATATAT TRTHT G | el AATHE® Tl Foold TN T | ST 9T
AIRT 9 ATFIT & qFS,

(@) Gfa1ofl 3BT : Batho pela principle TS HATAR AIHT FaT TATEH T HHT AN HES

(STHTET) T qRTAT T, JATHT URAR A, JaATHT Farehl Tge a1,
GATIT ¥ IRIRIAT HEAH T, &faqiaedl el T q97 acd dardn faaeataar
TIH TEAT A T Tl JUIE® AT T FATHT FATFHIAT AT TITH
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TRUHT G | AT FeEATs (transforming public service delivery TPSD) THAT 9T
A= |

() AR : TR TSTARHT AN ATHAE FTE (citizens report card, CRC) AISAATAR

(amn

(€

(S)

(T

Jacd HATHl ITHIHRIT A& T A ATl TR/ TIHHE (rating of service) &
Bl 7 9= AR SHHNT ATl T | T&AT STl Aresliae T At ARIRE
THIS, WA (a5 T FoAR ATAH THT AEAfad daT {Aaare diifd (service
review committee, SRC) o T¥ATd MHAHT TARA T Ficdindr fad & e
T FGRPT AT F¥erd famg | & 9943 3@ 2003 ¥ ATl UERHT IR T
TTfeRT AT (advocacy) F1 EFHT Jed@HTd IR FUH ITSUHRT G | T 92%% Hl
AU U1 HFITR! qaT Ffd §\O, GTITHAET ¥R, STARHHT SO ATATATTAT 3%,
TEl FATHT 3% Giqerd ANIRGe® T 9UH IRGAT | ATHI TIHATTA] qaR
AT HAT GaTAFeE o IATTT g7 s JATTerd rs YarTal HiHed IR TUH
HAIAILTT g |

ATGaNIORIT : ATESIE FTEA T FXHR Tl AT JATEHT TFI (TFHAT q8d T
T HITATE TAT T 8% JeIRehT AFRATATER (stakeholders) AT TTAST(TE FaT

IR ATHT TS ATNT AT AT AT¥HERT AT FATE (cooperative service delivery,
CSI) HIgd AN Tl G | CSD T+l TSI &el AR GHIS T sl araers
AT YSTH TN AN FARTHT AT AISAATS FAhee |

3ReeforRn : gfafaer =ITUwr 7ot yaaaeTe JAT FATEHT TART T YT STeafeqanel
F9 9<% HT (Building service delivery, BSD) HIed @R[ =T ST TG TR
J "Improving government service: building a better Queens land" 93T S&er S
JaTE, Jaddls ATCHATT =1 ATEr AN G20, 1 FFIETHT qUR q97 JaTITerd!
feqems ger fawa & aaTTe o |

FAGNST : JHicad (qug &7 gare (alternative service delivery, ASD) HIS@gRT
HTATST ATASh &bl I AITATH! TIaT TFATcHS T el Fiepam dAaeread
TN | S e, IEids THe qa1 0 GLEwad qHad Faeed!
IR T YT FATEHT FUREF! TATH TTRIEHT B |

Sufdgam : RTem FAT YATEHT IR (reform education service delivery, RESD)
FARFHAATRT 4R Al fagurar smaiika W Rraw fawm T (DOE) o frem @t
JaTE aSTIA (charter) ST TebT & | AAT UIEAR, ARATOT, qRTHeT, 9=, Rrsaar T
TTETEAT, AT SHFLATIH, G 9T TRETAT 3A1fa FATERT T g (Faeer,:090) |

ITHATFATATIH FREH0 RIAT FATATS THATAHNT TATST ARG T TRHAT A H]

SYIFT TETEEEATE § q18 (e a7 JaTeAT quR TS Alhes; | THEH a1 Far 99

WRTEE® I J&qd TRUHT S

%)
)

934

)
)
g)
)

(
(
(
(
(
=
()

Eb‘l‘fﬁ/ i U (Legal/policy reform )

NG I (Institutional improvement)

JIRARTT TaH HATcHE IR (Procedural and functional reform)
IR Iie== (Understanding customers)

AT BT AR T (Design services)

JUNTFITHT FWF T (Consult customer)

I FHANIH! TAE (Employ capable staff)
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(ST) 915 f&a (Learn lesson)
(+F) RTeTT FATRT 98, ST, TIHEAT T TEAHIATH dafd T (Enhance access,
avaibility, acceptability and affordability of education services)

) &faqid ¥&T™ = (Provide redress)

T) ANIRE TETAT ThTd T (Publicise citizens charter)

3) AESIaE grafcael a9d T (Save public property)

$) AT YATeHT fM¥=aedr Y& T (Consistency in service delivery)

IWwieR (Conclussion)

qT YT IS & RIEATHT ITHTRE® ((Agardl/ avar) & Iurrraras 41 fagardesdr

TART T T YT TS 7 o Q16T FTHHT AT TR JaT BATCH ATIEE

UTSBA T ? & FATcTH YRl ATeTeh FIAHH FdTa T BTHT AT {Fepiaa Tl 3

? UGl ATASE [AgATATH FAFHHACEA] & H&dl [ede® g9 al 7 T3al YaHe

ToT ATEATAE RTeT FRFHET AT & Fq AT gAIT &1 7 AT FAHAAS ITHRATS

% F{q T T I &1 7 F AT ATcaehl qRIATgh ATasdehar & fo il gfqeadt

FSRHAT U3aT STATKIT Jeobta RIedm faet fof o=y awq [y 7 HATasiAe &bl a%q

a1 AT IAEAATS @RE T [ (Asil &= 7 Rrarehr IueiadeEars 3= [UEdTd!

Rrear fae s ﬁﬁfﬁ 20 fF @129 (should not the consumer be given the opportunity to

purchase a program of high quality education) ? RreqTeRT ITATHATER AT TIHE®d! TATh

Jiasrar 9f @il F @ B4 |

TRl afeaer & &1 9 A aikfeafq e Sfed THr @ | T9TAT AEsis /AIHETIE

faTequr TRATEEFT AGA TEHN B | AT Th{edeh T FRATE® G | fagaraa e

FE o3 AT T AHRI AAR ATHETIE [aqaATqaeed ARTEH S | et

TR, fagaTeraet ifeTe Judfed & SEdT AU I eTHT ATTHTaheE aTed qUR AR

gaTr TRUHT e | Tehiedeh [T TRl ®IHT (FT 45 qieqere) o &t

Juafeafa 9u afd T &=t R1em 7T T @<l & /i A Teehl @ | U d

forerrerr anfir sifrararee fAS SrEreRr @ISl T SATRAT TS TRl eTHdTaTe are

T feafq g7 1 ol g Sifurs Scamees oA B 6 oA ¢ afTarades

e B fF gee ¢ fagarers firamafy s== freman fagandier Sudfesr @@ & wer

TR 7 AT GIE® Ui (Aol Grrer Tt avasTaT fAecaivd 5 @t B | A SuTedT

fagndl qur sfaarases USar SUNTTTH efaadd fagaras e T dfudr (right

to choice school) T Af>=Ia TedT BH |

Jdogal AraTaft

faeT, IHTEET (R090) | firerrRt faewes | FrEATS! ¢ fagETdt TEE YueR

HATAT, IH ¥ AT, FWER (0\99) | efegfaizaent amiew agu= qun aesfas aar
JaTE THET, TEATE T QETH IUIEE | FTSHIST © FATTHAT qAT AT TR
FATTT

Kannedy J.F. (1962). Special message to the congress on protecting to consumer
interest. USA : (NA)

Ditcher, E. (1966). How hold of mouth edwer. USA : (NA)

Smith, R. (1995). Pioneer fights on for consumer safety. USA : Baltimore sun.

(
(
(
(
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ourcid URfFI® dicl Riprs a2 fdbra Aaruaguse! foidfor X
IRAD! U= : v fdadeln

fhRIR Ave, Treama, afve, Fvaw fava fagaew
oI IR
o AT e FwEAH e TREWE O [qhw weiswsae  fagamem
A T ST Aaa g R Feaedt ST gAY STHT HURT e B |
TH ATEAHT T fahre FwHHS AHATER a1 ATl qaig o a7y awgst
AGE@T TH AR FETwRAT Hgqd Tgs famt | e afdessn aean aEsian ™
ANHT T AIURHT 3 GAF AVTRT HGEATHT FRHBT HeUTSH T Pegahl TSEIT, WAl
T T FUHAAT 9 WX FET § |1 WA G e d@ifea @t staen By | o
TATEHEEATE 22l a1 [qaq FfhAE! S Ahae &1 91 X7 WU ARTH! Ui T4 3@gst
T A FdwH geaeAET afEAfTHT aEsdiel degdl aAIfREEdE & TS ?
FEAL TG ? & FEUTGHA T ? U HeATEHA T ? qIR A AT B qIST At
U fFaE TgTed T i AT e g T | AEdaH aT [ Fedl aTaattedTnt
wifw, v, arfes T @amers faem gaod T a8 faee nfes faemer anfin
fapTen U a faetg g fae weue fmter afvoer &)

Usceqfdr
e #E1 auefa TaweE Aty Seesar “ORTeTE ard faerg aar fa@ma” graeueesead!

fetor 9 1 frg AATET AR B | TG FHAT AIGHT 9T GRIATE AT faebg qar
ATIEUS (HT0T T YA ATSUHT | §7 T WRIETF 1ol [qebTa hrash el THT ol
SHY GHEH! AT SHY AAR PeaTged ATIEUSe® [MHI gu T drdfd aradrg ¥s
3@ 0 AlEAT AATA ¥ AT IHY GHEH! ATAANAFEEET AN AT AT AIIGUE w707
MRS F | AT AIEUE AUTA ARHR e ey, Qe faungrr afHaw T
AW AT qURT &7 | AT ARTTHT YRTETe e faerere T ey g a5y de
TaH faeuHeEdl edNT ¥ JoI& qeidl el 93T |

TG AGHT IRIFTF a1 (9eprg 9T [qehta HIIGUE Aol & 8l ? AT b= fAaror iy ?
AYTAHT AT FF FHTor TRTET fordr 2 97 SOTHT THER TARTER & HRER @ A &
AT TRTHT A |

AMDE?

URIFA o [ebrs q91 faemd AT98e Ueh Miv=ra IHY THEH! aTaalidehetsdl AT
AT T AT AIIIVE I SHY THEH TRV ATAaTieblede S 9 T T qaa
ETHATERT TALMHIUIHT ATNT (G TRUHT AT ATIGUE &l | A AT AT TR
T AIIGUEA TUTA ATRTSISRET [6HT, TBTE, d=Ts, SUCHEIHT WH ¥5 g O HigAT
SHY THEH! THU ATAAIAREDA AT FH T T Faqad THATEED Hewd J&qd
TH B AT AT g qAr fara ArIeueArs @9ia g & 99 I9d AT THEH
faepTaTcHe IUIHT [9arg ¥ faemae TR T 91 TR A99 T U JhRH! o I af |

2N fovet forarfor ok 2
AITAHT IRINTE a7l [aea T fafa= sxarasies (ST Aifq a¥, A7eHr, aToueaHH,
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FTIFH FATaad, Hafrer, Riere aifaw afededr, ara [Fe™ Fsal gadd ATIevg
aife) fata=T FHIHT M 95 d6] 9UE B4 | [T 35 39% ATa9e A0 ag@r
TEH AT [AhT Braeed] GGl aTd qUet qaid 9 HIXe 30 FolReh AT GNTHbH!
T | T FET R TAANABIET TG bl TRIFT Tt {oehTrepl JaT o ATaieh!
FSRITHT ATATTARTEE AT ATTHT Bl | FAITR TRIATE STA{aTehTgebl &HT HIH T
YT, TR AP, AT TR FLHRN AT TAH (oll &bl Fawrar i agal el
T TG FHHAT AAANAFEEATS [GSUH/ TATSUHT JaTewald aTdiaehdd [Fqaard T
ARATHH] ATIRHT TR IIARS AT T Teh ATIRB] ATAIARAT HEqH TUHT AaedT
B | ATATgEeR! fafa= FrAEHEER! ToAT HREP] FHAT FAFHHE! JUIIAAT FTHFHEP
IUATE T FPRRAA AU TH FREEATE AT THT FIRTH T8 ATAFHTE
FARAS ATCH THAEAATS TCATSA AT ATIGUSH! [T TRTFT &7 | FF TRIETH T
TATEAT YRTEAE o [aehre a9 faera #r9eve oo & FRUES HFETar 81
q. U® IUdl BRIA ol

fafereT S ATt FaHT qT-3TH STl GodTdT AREH HAITS Tl ATeAbiwad
ITAHTTET FEAT ¥ &l AT [H{qHR! IR FoalTerd ARgehl AaeT 3| I
TSH T ¥ GAEwd AThdAls G ¥ AT SIS HATL FRAFRH ToaATAT RSP
AT 919 B | A T[AAF [BTIZRT FoATA Tl T AT ¥ TAGE SISHT FoaTe
AUH 9T I I G faera FrEEae THdH U ardaiadeed TqH Jedrad
HIYGUEER T T+ T+ TR a1 AITeTHT GoATAT el (ehiqHeBT ATATTHIT JATEEHT Teh
AT HAH g [qear e |

2. JORCR Al aref

ATATTRTHRT ORI T ATAATIABTRT FHR AR TATSNTT FerebTarAT Sirg faet &7 | o7
T TEATASTHT AT (qebTaehl [T~ TeTe® (T QM<Iieep, ATHINAH, FAAHE, TR,
TTitTeF ¥ AEBicTeh forehrar) T qeafvead &, Iar, a9 gey T fqepr ArIqveewe ard
gcdeh HIIGUSH] ok TaH JEANad [Feprg arararyl q4T [haTdharaes 9 Jooi@ gare
e fopfamer arar e #Tdwves araariadess qagiT [FFE™dh ITE g <
URTHAE o faebre Farewe! UER AT ge |

3. UIGAHhd JEUR vad uRdATsior arof
T HIIEUSATs YHATA T AL T ATAAARTIATAH] TIME (vision) ITET T ATAT E75 |

fI Vision 1 ATIRHT HTSTH! HITEUE o WUl THATS ATIR HIT HR=d FHY

<

8

FHEHT ATASTARIEE (FI THO F I EA T (FIeea! [aeqd [qar Iwrg
g BT T JUTT AUTAHT IRIFAE AT (ATl qTESAHH TS THHT T T3l
HEcaqul I&ES qiad g |

8. Rie aifcier vad Rigror Risrs fdhATdalu ER o3

TR SATeT [qepTgepl ST RTETeR TeTaT ATae e Ues | P gerdrert T dTferd ATa9dek e |
TAATIARTHT FATGNTOT [T AT TATGUHT TH ATIEUSH Jeclidd [aTaedese awaead
fTasTe®erl Jouer el qa” WIT Je qREl FUbRaTeER TF o g aiHs
TFT AT TATAHT (GHI, TeTE ¥ AEHT TEEE T fafae ST arefanterhessd JanT
THT T AT B9 TSR &1 AT TXATEASTA (26 AMAHBT TEIAHHAT IR ATSH q9T
THY ®IAT 76707 [Hebrg FRATRATTHT IR AT Haad T & |
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y. 3ifdpiabas® 3ra I Riu ifdqef orel

FTATIARTR] FATSI fTebTe TEstehdl AT A ATTTERH I I(TA 2T | oI IF
TEATISHT AUH [qUIaEde® IREAFE ATATdHbd gl HARd TeaR FrEwdr ar
faTeTepeseep! AT JUANT 7S, AT AU TIHT Tl ATATATS AT ATTATTFEE AT
W 37“ A ‘SJIC'IIGId?IH Cb"&‘d-ll SITHAT C{M‘SHIC’ICNE')(C\C'II% W ‘I(d?l Ell "l‘l(cbl W

ﬁﬁwmmaﬁwﬁmzmﬁmwmwm|

& Ud urfdie I urdfdicd ded RIgNen ddca] BRI ol

HrARINGT TTAT T BTHT J9THT TRATIT FATAR I TREHE a1 foepTq Aiehl ar==r THHT
ARG & TR IH THEATS AR T | TR L TUH JHIAT ATl Hell § | AT
g ST el ¥ AFTRT HH AAANAFED TRIEAF e [9F &5 a1 99 qTafas
FEATHT g | T9 TTAHE el a1 AT e g I i fagaraas! afedr auesar
THT ATARA T THATR] THAEAAT ATAANABET D] (b1 TAH [TehIaHT Taferd g
e T Alepad | q¥ IRTFAE a1 (qehTg T AIIGUEHT [AHIT Tl YTATHF Teehl HeT
q HT 9T &S & AT A9 I (qIE® Aa9qF &g Al F[elrs 9i e [qux faf
TRTHT T TF FETeTe YTt fiTeTeheses H&T Q AT 991 &7 3T AT FeTTehT
ATASAREEA & HEAT A I [qIEE (b ATTHT B W FT ATeT o U o
TgtaeE ¥ qratae e fa=e areEa T qHeEd HTEH T @S a s S |

AN B3R forarfor el RN 2

URIFA® AT [ebTg T9T [ ATIGUSH! (bl FHAAT Hel TRUEE ATaTF I% |
I TRUEE wiHF IS oo g7 TG | AT TGS AT ATIGUSHT TTH T
T &IHT T8l ATAATTARTD] ATNT FTIET GrAar (FQATeTeATs A TebTe (Hel <
fuT | 79 F qEaTq 9 & SATH UF GHEdls aTd [9qehlg qUT (G "I98 & 7
fbe 7 T a7 AT aeET Sy fae e wivwer foa | frd amE & g Ao faerg
a7 faeera wraRve e 9 ferEr fog Rrem favmrer ama fawe amarars g ey
T AlfeRar |

FAIIH J&AT AIE0E [FAIT T FEAGIH T FHIHT ATAANARII TR Hed AT Tl
SAMSTHT AT | T Gol HIAATeTS ST AT GE9erd QT THed 843 ol ATIaeedls
fedra wifear | 7 fediea®ded Fel BAle T (93T | 9 Srle T3l HULMarere Tl | T4
FIIATT fafi=r &7- w@re, Rrarsr wewdr, [Fauses a9 ariead SHIET B
T geaadies, iaydes, @easdes, aeee qd adanaaer afqqEases

Teacher Education 2071

e 1T | T84 BATE TN IRIAE aTdaldbles TEdihl Ta TAGNT [qehre qar
grafaes fagareme qariiarg 9fq gftewra M Y sier ge A @ty @ | fae
Tl HIAATATs eadl M & H&l Teedls THCT Tol T S<AT 9 Hraemarere
TR QTS A AT | AHUTS HTALMATee [EUhT 987, Sgware faure MYt
e HIATATE THIw, THTEGT T 1< faeTastert ATHT GHE {a=mT Sdwhe T4 dvel
ferepre quT faeraet AT smavas qa1/ aedrs AtedH &9 (€A1 | I e af<ad
FYH] HTHUHT HeA HAT qdT I8/ &S (0 Tl GHeEeh! FRALTard J&id
T AT AHEAE I ATHIGT TRISAT | AT FIET HETATHT AMead faeprg qan faer
ATaavg [AAT T9 AEead =R ¥ fagdrders STHen TRAr | A1 FREs T YRS
e Tqaprg T faere ATIavS AT [9eeman SHeRT HUH Aagd qRTHeTETATH!
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TEART It ferguert forit | S WieamaTe JEe aqE, fARita T At o T awre
THEATE Pad TRTATHSE T TRUHT (927 | 79 FATATHT SAGHT F(ohdT, @ TaT
& faud FMATTRT AT ATIRE® aAT T IRua! o2 | @edfe Rrem faamrer
AT G THEHT (T AT | T THeH A@heedTs [aHIsT T I qHeT
/R &/ TETRT [qUIHT o@F TH B AT | TH FHAT TAF THEA  AT-ATHT FTA0
THEH T AT IILHT THT T TF =AF T A& &9 8w Iver, faferse ey,
HIIEUE /&R FoAk q9T [ebTg aTdraRy qAT (RAThdATIe® dA@Uhl (92T |

AGT FI G T IS TG GHEATS HIIIUE, oAk AT [GehTg ararawer qom fwareary
AGAR] AT ATALTH (GG aAT FiRTeTehere GRTierd TRUH {2t | F-Jrr GHe AT
YT G T FAHA T TAT THE AATA TAb TeTHT @A GHEH! [o= I FARA
T AGHT AT AT GohTaee® A9 G-ATHT GHedl ArGUel [aehrg qar faerarr
[TIeUe, TR ATTYHT ATHAD T AR [hiaad TATsT SA® Al | fafd=+ ==ordr
qd Tk SARAA Tieel Ig7 TRUH § Telegedls L T GHaA T ATIEUS /&R,
T ¥ [qehTg ATaraRer 991 fhardddess AT T | J9 (Af Tus Arevedrs
Tftaa ATIEUEHT & faF qRIeTd Tedl I (qguTedes JaRoT AT | T TEET0reT
AT AGTAT F g THE Weal ared FHed 9 (Fadr= (927 | JHHl HEd FRI
oG THEHT ATadeeald G0 & J@e JHE T GEATaATATE AT gus, S
TAATS FREAT T TIEATATS Gegars (FT fagal |

¥ faamTerT afades Afedad! del god TR ATdd 91 Fowd {97 | bl THE FSear TR
T FTAATCTRT TIT ATTHTTHIT TR T Gk TRIETT T AT T [qepTg ATATaRT
qaT fRaTRdTT T FHE “ATEvar A AT T | S Ee THed Ao g
AT AT | A= THEA @ GHEgRT AMgUel ATIGUgel HITaTeTs
foroaaeqe AT=iHedr T ITFEdal F¥e=IAT (content validation) 9 A& THEHT
FARA oA AT | AT THETH T HTAhAT T9T [0, TEAHH [0 qer
AT, fATATATHT ATIRT ATATIRTT FIARHBT Teolebdl AT THITIAT AT
ATATTRTT FTAFHHHBT ESThAl, FHIT ATAAABTRT ATTATARLNT FARA T (3T |
THET AT AT ST HLAET-T7 (a0 T qeqa= qied ghe T [dg J@H
FHEATE I IRATSIH T |

HAAATGGH] AHl FH JAF [haThaTIesdls sample STASIABIR Bl il [agardr
AALATABT T FHAT TH FebeATs AFIAT (& T F&AT [BaHae 8l Fal T F-Haae
T el Hqiehdn fam AT aars ¥ Hedl@dbR HgaTE THEH (approve) TRISH I
forlt | 71y PrIeTg e TS ARSH FEHE SHATT SUIFIAT (age validation) Ffefsar
fa SR aHEHe (Afv=rd wfdeTder! AaRAT J19 FEddrs AT G Mo 3 mar fqusr
[T | 79 TOEUHAT HILUSRT b AT ATl JHY FHEHT IUTHT AT THUR! 1Y
99T ¥ ATHIS SN, JeTel &l JeHY, &, qaR T W Siq q97 as & 91, I1ad,
7% ¥ HHER ST T STHAT ¥Y R ATATABIEEAT AT IH: HIIUE ofde THEdT FAhd T

AT ATAR T TRHATSH T &ATTH w9 faguehr 42T |

U=
faerre qur fasrarcAs ATIRUEHl TART fafd=T FEHT g9 9988 | I9@ JaRT YRIE

G
o
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ATATIRT FAGRH IR TH, AMAH oo T, ATTATEE QT AT, g% |
QATTHT ATNT, FTAHHBT JTAT AR AN FIART v | T AT T9 AIGISATS
TATETHAT ATATTRE brxeh] ATAGABTGER] FTAS] HIAART AT T FIAGFH FATHAR
YAl ETAT TANT TS T | TH HHAT RTET (AT (7 Tee ARTHA TR A TA (b
Rl ATATRIEED] AGT TIRATS (TR T Akl A&TBT ATY ITAT BIRE TR
MU 7 |

faepTg AT {TehTaTcH® HITRUESH AGR (oS ATATHIER] T GTABEDT AN GESThd [
I AP TATSUR G | b ATARAT FI hrxel ATHT AT AR ATATTBTEAR
ATAANARTEEH Hid ATANARIA =T [qebrg qar faer 7= afear vfa Jengs
(Data) T&T T Rl SATARHAT [STecATehl e AT [SeedTehl ATIR {5 ISTHT ATAATIABTRT
faerrg qun fasrETcHs TR aodl aMST A AT G TR RS G | T4 &R
9 AT TF ATIEUS Ja&TH T Thl G |

forepd:

I [qprg qAT fabra ATIEUS ATAaTAde® TSI [qehraaid Afge Himd T
FATSTH &1 | T AIRUSA M= IHIH ATATARIaEdTs & Bl [haAThaATd RT3
T AT TR ATFATIe®d! ATAHA SIS qaTgITIT (AT TEEEHT & Hid [dehra
TS, A TIEUH ATIRAT MR=d TRUH B | ATIEUS AT THH ATTITH, THH!
[T 8 ¥ TIRTER AR T9HT ITIF TN &9 Haed (AT, |
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uifdfiies den _maRie Rign I afed fé.3.61.d. awe Rbot
uR=N5ten X Rigid OA191d grardr fddrRa drRiscd

forT 2T
Tiftgw arwEte, foz fidl. awe faa afeismn, fren aemem

o AR

TR HH FATCAT Faw G139 T feawrg Ten awe et Agecaqul vt @ a3
fafv JmEe W swemmw gfaeedEed I@UE B | faraem i FIR0T JaRE
et AT Aurer A fafha A woae fagaem fren seefvd T o
ot T T G S W ST IEE OF | e fifee deamgeate arfefegs
TATEEHT JNWA AT faaahl W SSTHT Ta¥ a1 T feawmee smawms 7w ¥ o woa
FAUG | e Ui IIRT W (strength) 9 IR AMNFEEH AT WX T | AW
IefteTd T faehraeRt weuE afd W Ties | st Tl § sty 2w fmfor qon
faraar et smaww FAwtE g ff SRwtm e dfew guneliee o
WA U diftrw qunfaer faem Sfmmigds fmior e ffee @ aar e
FUFEN ™ FHagy Afew gheuEe A wWE o | wE T e afe
ARSI W T TegeHaTe i g 6 | 3Y A wreaenwet wesa fafve derfure
forarreEEgTC fagurdigent smavus 7W T fau awqfaa sawn fawm T frerwar aman
fawma T afwmn #fea @R o |

q. fdu=r gazr

QT QTATSEAT F AHT STEREeh! Grafaepl (e T@T Ja7 Smaarael &7 Ao
TaH GfaerutcHed g3 TERedl § | Y Al 9 YHRE! ATEadias qdes (i,
HredTep, ATIR, 9T, ATHTSE. ... Aq1fE) o WHATT ATAATE H&T asset FT &TAT
FTHTH G | FEATHT ITATd T THAT, FATeed] AHET T HIHAT 92 I+ HAT [F9ard
TS | TF FROT ASHIRETATE S AT FTHEREHT (e S 7 fad (hard skills)
FT AT TANTT &H (ethic), TATTHRT ST ToAR TH o, TAASTd ETAT
FTH a1 T T =R HUHI, FHRIAE A= Sl U q97 [g9es (S9ars soft skill
T Tewg) WUl B A= =ATevg |

fagaraasfa fava fagaraaere M@ ST (graduate) BFHT T [Ehelehl FHIH
FIRUTS ISR &THT LT IS T JALT TUFTEEATS G [aa THET AUH giqaaes
ATIREHT FaHHT FHHTHT bureau of labour statistics, November 20117 gfaaa=ar
I ATFAIHT &FAT [GIT AUHT TEEwHd FRA 1% TEe® @A ATATRE
AT AT IF TEEEH AT ATALTF U (heAehl HHIA Tl TIY(T B AHbH Iocid
TH G | IHT TAEHA RTET IO academic skills (hard skills) WU Afaae®
I T el HUH! I 1T &7kl AT ATIITF U (b YUHT ATdTE® IcdTeH
T D FATS e TWH B |

Hodges & Burchell & 2003 #T IUSHIREIATE®H FMEHUHT Hecwdqul [aqawar=dr
THl AT Q0 AT ATIYTF [qUeEHA ability & willingness to work,team work,
cooperation, interpersonal relation, communication, energy & passion, problem solving
skills ST&T & 3ATET soft skills WUHT Joot@ TN G (93) | Rabin R. S. @ (R00%) HI I

G@
x>
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A SHIEETRT YR Al T gRafd s 50000 FATITIHET TET ATTTA

af T=ATRT I IIATTRT ATNT FTHIRET TR et ga+ s fauest & (4R) | 798

fafae gfqeramessr arumar Sty Teaeedr 9 feba TRl TedTRr FHA BT

&TTHT Ja9T TRBTEEHT soft skills T F=AT FHSR TUHN I T 3 | 9w, FF af

P AT AHAAT BEe T hard skills & 4%, T @l c4% % beebl ST &

T, |

gfafaer faera, gfaeqdl ¥ SUHTEAEEH! ARTEH PR FITIR &F7 g AR

AT IETE ITETHT S ATHT THAGTH constant TEXET AT TEATT T TG

qUFS Afeet FARAR F 9 fehasdl AN ggs TH Afawg | Fa@wd fqvaafer

iferer FeaTEEaTs AT fagardieEaT A febd fawr I T9Td K g |

2. ouleid fdqRrerar Rigmon Soft Skills ®Y fddRT

fareamr s e ufe fagarersr Rrearer st fafvesr == dfeeEt, TEET qarn

ATATSTe® I&T Rl DA | @_&?r Jalele® I YblX G :

® faguray Rueet fagandiewars aamaetes e fad Teww

® faEyTereTe Ui JHIAAEE @Yl PIISIehl ®TAT AT T@ehl, SR TSTTAT
[EEarEpicETa]

® fagade=dT employability skills #T FRUE IAE® Q0T ¥ fa9a TSIRAT ATHT
STRERT ATERER I T gl AUkl

® fgaTery RTeATel ARSI FE@IT TQTUHT

® YTl S| FSTAT Ta9T TH ATE T JIAM UTTHT FATewd qid FEafeda FEATeh! TN
ATAR SHAT IETSH AT [FFT TALH FIH T aTeq T

T THTTHT I&T T $TeTeh TATAEEATS RTeT AeATAdol (qaarerd &0 G BT ™

R00%-9% HThd FHETIA T FATH THT G 9T September 2013 AT aHT SSRP extention

plan 2014/15-2015/16 1 9feal draft & 9% TGATS T TG (TGS FIE® Foid

TWH B

® HTEATTHS® TEh! RILATHT ATIRU TAT ATAANIF dRebl FaLdT

® I TS HET & M@ Q0 H AHATH [ATIEEHI TEAHHTAT Thldhd T

® T qEepl fiTeTReRl UANTT faehTe FAHWHT T9 fepetars TehTehd T

qifafae AT AEATIE fqUE qrASET qAdTg AU AT @ Y qIE [he TaTeashl

FEHAT AT [AUTHT I MMM AUH G | AT (ueewad Grwgd T [ ded geaee

SO Xl HUTees ©

® & E g9 f&hd 7

® I fque® [ ATavTF B 7

® I faye® Fa<l fagardiesar fawa s didg 7

fre yedewal e @A T Aeerd faeaed & garR AT (300%-94) AT
Sfeaf@d TEVT I fepaaiaedl #ddHes 9l Thardl T&0 T Jaqare g
AITATRT SATIRHT AT [agATATEEH AN T Finland TRFRHT ATTHF TIH Giarae
FEIRTHT TEVT 9% feher afediser (093-9%) F=aTa"H T ATUH S |

a1 eSS fagarera fren fasta w8 wrentae dedr Riearers Ry ¥ arRidE
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FATSH HIATHF Tl TeTFHAAT TEVT T9 [eheleis FHTEAL TN 7 TR HT
IR fagardieedrs | aqTaT ded [qUHl G | T AT TRATSAT (0 g
FAFHAEE AT T ATTH G

® HreafH® fagarerdr qEel FetT & T Q0 HI TEAHH F&AHATHT AT soft skills focus

FATSA

® UATHE fagareld qedl JeaTIe RIS Tl RreTsheals TAAAHET AT T

feFel Ffvad ITeFH A HEATEIT T9 e TArs

® RIETHF! TN &TAAT fahr&er! AT (MReR FEdRT JUITeliehl giem Y& T |
3. ArAfHD desd! B € I 90 B Ifdr JA]TAdI 3MERd Jwe Rdd

ofsga urcAdmar uRarster ufdsa
dAwhc Rl d 3 7
Job market T HEEUSH EIHT gl I (ehel TET ¥ TS AT SaTH fad wafq afsrelr
S | foFas ae fepaets &9 ¥ v gftasror, O T $ &l Yahid A arR ik
g el G |
F @Y I T FHT @I BT AFT AT AT ATATAFERT ATHT T A AT 1o

AT AN B AT AT T I+ G, | JATBLIHT AT cultural awareness =T
g ARSI &7 1A el A A9 A8 (99 g4 99 99 chemist #T AT HH
HecdH! U & T | FIT FRA T soft skill FT TRATIT T AFATS THEET T T(CHT
afd ®RF g TH G ¢
Ahc Rboid! BT URANGEE IR UBR &l
“Soft Skills refer to the clustersof personality traits, social graces, and facility with
language, personal habits, friendliness and optimism that make people to varying degrees”
-Wikipedia (2007)

Soft Skills can be defined as interpersonal, human ,people or behavioral skills necessary
for applying technical skills & knowledge in workplace (Rainbury, Hodges, Burchell &
Lay, 2002)

LT g9e feherers attitudinal & behavioral skills, job searching skills T&aT Q‘oﬂv‘l%‘@'f
Farfeserl g 9fq a1 iy |

TATAR! T AT TSART [TFA Feael (qeared fremarha fagandiesars &
af A qAT YHTRT ANT TAR A SHlewedl Aiddcd qdT ATHISE [qehTepr T
qAeTF T [Fadl THE ea T ITEIHH TRATS FRABT AN FARTHT AT
qfeATST T IHE I UFR G

The Soft Skills are "intra and inter-personal, socio-economic skills, essential for personal
development, social participation and workplace success". TSSP/CDC-MOE, Nepal 2014 .

G©
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1. Co-operation 2. Personal Skills 3. Thinking skills 4. Innovation &
Skills - Develop - Information business skills
- Inter-personal responsibility & management - Innovation skills
skills commitment skills - Basic electronic
- Inter cultural skills| |- Develop self-esteem| |- Learning skills communicationskills
- Culturalskills/ - Integrity/Honesty - Creative thinking | | - Creative thinking &
- Ethics - Self-management skills problem solving
- Diverse
communication &
collaboration

Hard skills ¥ soft skills fdaeY fdreorar
Alain Briot, Arizona, January 2014 ®T Y&ITd online @ ATAR Hard skills/soft
skills fer=rept f=rat 7@ Y& &

Hard Skills Soft Skills
Hard skills are technical & quantifiable & |Soft Skills are associated with personality,
specifics. They are occupational requirement | individualattributes & personal characters

Academic/technical skills Non-academic/Non-technical skills

Can be measured Soft Skills are learned behaviours
Can be observed

Left brain dominant-thinking brain or|Right brain dominant-feeling brain
the logic centre. Usually takes smarts or|Emotional intelligence (EQ)
intelligence (I1Q)

Soft Skills @Y fadRT fdgarRicTdT HIRT IR13a ?
fagamdies soft skills faera RIS fafv= TeeeEd ¥ Teder HIgd TARTHT <ATUH!
=g,

1. Standalone subject model

T AISAHT FeITe®eh! ATAYTHT, fagardie =menr, Iuaed fasrg awa nfears ersr
T T g 9% fauueE WS q fAwger ®AHT AT optional AT AT @A
TR qTeTF A AT TWH 75 soft skills gaT=are A== srvameare e gl ar
IS FATEHNT THUH! RTefiaaeedl 9918 3 |

2. Embedded model

fasaepr o¥ UsdEwd fagadEEAT soft skills fa#™ TGT  embeddedmodel ®TE
qUATCHT IfEvg | AT WIS soft skills [a#g SUAtee® Twtad  FeTHr Ao
fareEsr faee IUafeeesdT dAEyddd dqaR (HETeR aregwH A TR
g9 | Rigdeed draenike forerr faerg fRardaradr wreawere soft skills faer
TRISTBA | AT HigdaTe [prsar AeardesaT soft skills [aeTa THIEHERT AUHI AT

T | TUHI AT RreTepeedr T RTeThesars gRTere fad giTereesdr soft skills T8 %

R R¥re1p Bram 2009 8



farerar fAere Rreror ar gireror faq 9o fa9 wusr s |

ATEATHD de®d uremd uRdrsia ufdsan

fagaraa Rramen gv dfe yfwaes deawmwerr Efna grer | fagames e qar
AT (R00%-9%) & 919 9 Fepaars fagaraa Rames Teaswaal Taigd T A=
Tl AUATAR fagandiesnr A7 faues faem e drgaw fa@@ 75 embedded
model AT TR F&AT % T 90 & (AT qregFwHew IRHATSH T U 90 9ar
afeATSTATeRT Tifalaes TEedRTHT qTEAdhH ARHATSIHH! Sra (HH0 q97 |iel &= dTar §
HTaT AfaTy fauEEe! e H IRHTS T FE TEREHS, |

UIGAGH dRIfcaIeid! olifol RIgibaxd! aiordn ifdqef drRikbda

T Tepad fagardiessl ydfca (Attitudes), Hd, AT, I, Toa, (Fa =Te,
WWWWWW WWW?WF&WWW
WWWWW|WWW%WMWWWW
TAT qURT g0 | fopaere Fgenteder v fawz fag faeprss afee | Sarevorer anfir
THTRR a7 [TFHERe! aAT 9l FHTRR a7 fTHHaR aarsd dfee, TIehl AT
Rrereper fataer Rreror faeers feRareemT aThd gATRR a1 fFHER = araraRer fasir
T AT TRIGT U8, | TGN qUE el ATh el HU, T G (learning by doing)
FegTEeTe A [l g A7 faues fae Ried awtad Rieed qar airedes
I, gerd, e qreq ¥ Rreror fafr qar gfear 9of Soer faeardl s=a 19 99 T
T fagandiarg i Ifwa T Aduer egiret faeprg fRameetaar o T qa a9 U
g |

ARSI FEHATHT R a9 &b digad TETHA HTATAaTHT AT ATaeTE
A qA7 faUe® UHHSE Up RO dmeH faq ymfad aaredrs der aiwrer a9
theme base modular approach AT fAZ=a¥ RreTe AMfersy Frdgnsep! &= MR T 9iferer
AT TP Fraehl 1T TIT oAl HT ANAH FTAhHEEH! (THIOT T HrA=aT
T TEH G |

g¥e fagarerad AT fRfaHeT unique AT ATl g7 | AT fasaTeraeT aTdraRoraT
meaﬁmma&wﬁﬁfﬁwmﬁ@w@mﬁwww
fad 9% SAE® [a9 learning and sharing #T culture wifua & gEe Rreor fawrg
frarFarTes a9 fepd diwd, qreide aqrs (e Re e 1 969 8
T~ faearasr arg RIERERS FATAITIT FFIId qaHe® school base approach HT
AT T AT ATATTH T |

IRATSTAT AT faepr TRUeT fRaTehadTaeer! qLT&TITerT AT RT&T F=ATardel 0 AT
fedTae R 3@ 3 4ieT f[aaaade® Al W @ | A1 ol T faeamaaes a9 99
TFR G :

facmer=
. Wl :  (F) TEHTHT WiATHE [9EATAd, THE | (@) ARl AreAtdsd g,
M) TEfd AreAtae fagared, a6 |
AR ¢ (%) A A WA [q8ATd, AAE ARATH | (@) AT A1 HIATHE
fagarea, g | (1) AT Aigs "rAtae fagarad, FREmr |

G
)
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3. Y (%) T&d e HAATHE [a8ared, TH= 9 | (@) Fissadl THA1 qeAHE
faramera, eferare |

¥, OOt : () AT SAar "reaties fagardd, RIEET S«rardy | (@) g ST "TeiHe
fargamera, aeemaTH |

Y. U : () TR oA HIATHE [8ATAd, YHAR | (@) AR IoA HATATHE
faeamer, gead | (1) T4 SANTE TeTgR Tar oo AreAtas fagamey |

. HEMEET @ (F) LA I=9 AIANHE [Feaed, AEdl | (@) ey god "reAtdd
fergamer, drETeTe |

9. ANAT : (%) HHAA I=A Hreatasd fagamed | (@) @ 3= ATAAE [aearey
() eTfeet I== Wreatwe fagaray |

o, ®ATA :  (F) TLATT ATET oA WrARE fagurerd, atvar @) T dedr 3=
AreatAe fagare, srearedr |

. Ed : (%) furg 3= wWreafHe fagarerd, AR | (@) A9 AT =
AEATHE [IaTd, TS |

0. TIFYRT : () Hews 3o HIATHS [agaqTerd, FTHTTE | (@) AT AT oo HIATHeb
fagamera, qgo@ |

A1 gereror fagaraae Risdeed! awar afwafa 9 ¥ MRy qednT guners! faem

T et ¥ fagarea qear e fafaa d=mrer saasar Wl g ¢

fStoet agan

IRATSTATHT [RATFATIE® [AaaTaaa+ q=Ts Fel GSIdTe Haaad T, RIS T TR

FTHA T ATAAF AN ST RIS o HIEATMHE TEHT ALATIT T RTeToheeetrs

TR (hd Hisd IEIHH FATEIT TH F&H FArgH (ST T coordination team T

AT THT G | AT [cHHAT e Far [as1 (ST Rredr wearery, Rier fa9mrer faeiieaar

qiedTSTATer (A e, e e srafeaaar aiedsmr & afugay i feaa arfes

Fv3 A1 AT "I Brscbl JRIETE T AT T STHAT (9 AT a8 G |

fdcaretrr agan

ISTFHAHAT IledAtad [aFg ITATeEHThT dTFUR TR (97 fagardieedr a9 [

Bfae TRISH RieTesdls AEvds STHAT [T TRISH T [aaaraadT Fer ¢

7 Q0 AT FAUH TRIS Fa RIeThewe G action learning group @I I3 T

action learning group &1 IEEHHATS Uk FAT [TeTeF TEoehcAThl EIHT IS (T

g7 | fa TesTehdiel FTaTsHT aiferHuT fadhept HXe® HET PISTHT TART 9 T ATHT

fereor fo famam sramemT SR gva |

a1 gtemar freteres ST TETTA faeprgedT o107 9T EER 9O 9AR gus 9=

ageT=TaT ATeaTiRd @ | AT gfharHT Rietees ATHT eTradre faera gftters qar fasmsr

A (Y TRET Fe AT e aivrare aTH THe a1 ArdET qeed 9rerEre R T

self-reflection T HTEHATE e T | A1 THEHT TS HIEHTH T Tdeh FT&T HALT

TR G I TShATs haATefIe aATSe (MFfarad qieepl TR G

q  Aston foraior

FeHT  URTETE  drew [dquer et gHYw gtafaer  geeEwd gEEid

R R¥re1p Bram 2009 8



fareaTeraert ATeater fagarera TEAT TaTs A RieThemarsaraiead faaadad a1 IWTe
U faq aifery g T @ T Al AwTHT gAY bt T THT ATaeedrs
FETTRTSTHT AL AT Al GEIv AT fTeTeheseet TSI oot ATSTT aATS S | bl
faeia AT FTHT AT ASATe® FEAFEIT TS |

2 ®RIfcaAdl

AT bl FIE® THIX TARUH [hAThATTewd AT faaadieas T =arsd
FW FHATEAT 7 TG | TR ANAHEBT TedRTT R1eTehes hvg U HigATaw ATH
FEATHISTA T AT [ T AMGT FAT (I o] dATHT FHall AqATH
TR ATATF T AT e o T |

3 yfafarw dod

FHEATHISTHT AT 7T 3/% T Ui, ALG facilitator TEATThEHT ATH [4GITeHT action
learning group member % el reflection meeting %G | I SSHAT ATAAAT e
faragesHT #iaa W faeandieedr @ Iuate aifad RIS AT TR FATHeEd?
AT AT YaH T | AR ITEeTe. el aeoel ddd JaT Adesare o
TeeATe AT TATAHT ATARAT I ATIAT FTHIT T | Feg Teh HIEATaRT HelTehISTHT ST
Tl?}rF[ T &R IR reflection meeting AT EEGERCIFHE I EE] TIES,T-[I AT RTETOr AT,
fagandiese! [FEHT, FEATHBIHN ATAEIHT ATH a7 Heqd TWH -l TRacTemdr
SN T oo A ¥ ST diary 7A@ T 6 T |

Action Learning Cycle
Lesson Reflection
planning Meeting -2 \
One day — Participation
training as ,| Practice in the Practice in the < n next
thematic classroom classroom thematic
mput \ training
Reflection Lesson
Meeting -1 planning

2 modality & learning and sharing culture IR ¥AfUA goea ?

qRHETSTT TEIHH FTAR RTe0 T Riedee R gus | Y GREd araadmHeE!
FAT A AP FATIIT TeT &7 | IRATTT TETHART TH T ATAATATARE AT
¥ [qIE®E FT FHSAT TAN T F&H G (AR FedN T ATHAR! ATTLARAT
TS | AT FHEEH AN fagaraas =T el a9 did afed a1 yRisFeware and
TATH! FavTeem 61'1H°|<6<N:1 IETTHT A | TEAT ATXATHT action learning group T
AT & Ty el T Wb AieATHl b U2 Ueb SISHT adT faqardie®ar soft
skill TeT® TRIST ATHS TANT RN AT RIE0T qARHT Rl ATHIEE ATG JaTT
TE, ATl FEATHT AT FETIal AATHeER! @iotl T ITETFHHEBT AHATAR  reqor
feraTree® AT 91 9ANT T4 FeH & S |

Action learning group &l H&T J3a9T Aol frerpewars reflective practitioners 7
w1 fadrE T IHEEd RRTEE R0 aRETars AT TAT TAT TATERRT aTarehT

n
0

o
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Gl T 27 | AT RIeThe®drg B 9 99 qR T T Selewd TMEd BTHATS
structured way o1& A% IHT SATSH HIZd [ATIS | H&T BISTHT I TR FHLT
THTITAH ATRT FTeT0 STATHEEAT IR T action-reflection Tk HEd 0l T ATl
wqar fageg | T Rierpesa A1 doF ATHT ATRATS AtTdl, Free & confortable FETH
TG dd 6w (Al AN J¢1 Gos | A8 e, Reflection TH Weehl fraror
ITRATHT HATGH T Bred A [oIdehl FHEEAT AT SIS (G | T8 AT
HTITRHT ATTIHT o] I HaAewae faen fafas 7= |

Awe Rovet I RIRId® OAmord 21ddl f[dbRT dRishd
dfere sl farg @, Rrers, ®wH=md, gfvers, qur Sifq fHaTQeser ewarn
AfqgicT T gk e U a9d T ATTIRATATar [aiae Jea
TR, FTHTAT, FIEAR TG ToATAT T8 ATSREH B | fTgaqmed & AR Areerer 9f
Rreteper TATT T fadaars S=9 TIAT TEH G | T HUT RTETheEd] FHe
FHETHE! TaH Joge] ®IH RIeA & IR Hisd Q1eqsd o FHEd s
T AN ST T 83 BT et Y a9 99 30 faq ¥ auer qo fa sRmaew
s fervae cgea=ar YuamaR Gifes STt faem s difees arfad &= ®, @
T AT GId FREhT 99 Jehl RieTdewdl TN wdr fasrg w9 fafaer arfaw
FTARAEE ool s ATSEH F |
fergammerar Rererrers & faenfaR S T =T qTgash Her (RRTe e, | qaep! T, qiafaept
ferepTe qHIST T T ATEATHATIAR AT TATHT ISAHH TRHATS g e, | Afeel TEaAHH
[T gl T & T 40 HT TIGAF HATS TETHATHT ATATRA soft skill HIad FATIT ITEAFHH
afeaTs TRREer @ T AT AferE T 3093 dTe 00 e fagaTauEEdT THE T
ATSTAT TEh! B | TITF qRHATNSTA qTEAHABT AHATIAR R1e701 fqeprs femarreraet fwor
TR HET FISTHT FATHIT 5o JTIIFH TP F Hed T WAAT BT | TESIHHAT
Steatad faerg STafere® difeus! qwaras fagardiesar eifad RIS+ ¥ |T Rreqrer
i IIET T TE 9T GISTHT ATNINF IeATEH T Al g, | [I HIeArg e
TET S1ferer ST farehTer et faTeTeRept GRNTA AT (SeTRIeT FIAhWe® ToaTad e
ATREH B | [IATT & IR ATSAATHN AT SEATASTHT TH el FoaATeAT T [QT&TehehT
AHAT (I8 FRAFHEEHAT soft skills TATAY THIH Joi@ WY FTAR RTETReAT i
A7 faues faer T 9 78 Frshr AfAEtTT W G | AW AT Fesed (T FrHEE
T dfE
® iferer STl fareprar gt furerer @erean (teacher competency in general & subject
base competency in specific) &l ?f«?f FATS |
® JETHATH ATARHAT soft skills FHiwa Riereper TARTT forg Iuaiere® qar T |
® I fterpeew difwUHT faers IUAleTe® efae g T TAT AIMAH HraIhHEEH!
FHTOT qAT existing ATTAH FTAHRHEEH! ARATST T |
® TIfH FHATAAT FiHaT ATedA(deh TRATHE! T AATTHE! TATIA |
forent
fagardlewe®l TFPRIA® FdeR fawras ahT Rraer fa@e fmamead a9 gaarg
FA YIHATHT FIRB ATTLIFAT @5 | FEAINTATCHS RIEAT [qepre fRaThardewse
AATATE T (epeAep] (aeb1d AT TRISH Flehrgy, AX TFATS &7l ST AR

o
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W’s’, JHHTHET AT ?ﬂ%‘l’s’, collaborative TH&HIg ST FEHTNTATCHS 1107 fafy
TIT ARFIEEATE IR FAAH (reinforcement) TRITEAT, | ATHIITAT AMNAH IT<T
frerereeer af T fafuems & wer et fafiesr =owT o ieeer afeerer dawam
U s fagendt #fea saraaEr T S g |

fagamdiesar fawaa A9 T [99e® fa@rd AU T9URT 9RIET gUdrEre 9l ared
Tfehvs, IR TYT FEpetepl YA URIETTRT WIEAHETE TTH Alebe | &l I ATATARIHT SETI
FEER ¥ R AW AadihAae SAREA] & eaqrHaTe haiadrd AUH g
I AETSET T Fichr AR HeATSH TUTCATHT IT el AR IR ATTIRAT
=g | AT IGIAFRH FATEIAR AR [ATFATRT T FA G fehAsdT docdes
A fawr gemr gaTaer war fae sEtateT @ faves fae g W S fag
Soft skills @ea{adel =iddca qIT &AAT faprg TR (UEARET Fa1 Ja@HT qedi
T U fagandr Ay deA fagarey Rraren gwefed a9 aReradEs a9t
Hifq fHaraeear aft A faueesr faema TS24 g | e S e dead
forerr AEATARSARRTART HdTaEERl Adr Afaafcd ®HdHH oAt &l ATIARd
HTAR ATILTF HEATH 99 (hedAedrs embedded THIE |
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SUTTHAT ATAHTNIAT RIGN: ASccd, BIcTd) 31A2AT I 31ddD) dIc)

SRITRAIG cieiTel

Jufidyen, fiferw St o de
ORRIR
fagamdiet afgat WieT a1 IuS AT e W fagaTag T fireror fastget Arens Wi
AT GIART RAATE Agwern fren wive | sy e e awefawe e
gt gq, fodm fagmem oign fagunedt agen faewr @) s w@enfa w@vetom
LA T T &0 | e A frereng ifoma soen edfer afost o )| aafas
fUTeTT TEEEA R0%R TAT 08U T IMUTKAA T TETHA 0% A AGHET fawmwr T5w
TR et i TRITuH © | AW fasae 1A qed AW 87T SeTeH T
HIHT EEhfel TLEAUTHT ATRT ATETTH &0 | ETAHT LRI T FT TCRIET TEATRT TATEAT HE
fagmTeT AW ATEaRe FETl AT TR B | WINTeRT 1ot fagudfiar fasrgan
THET VORI § A G SR faehel eqTaT ATqWIOTeRT qa aTfeengeT fagamem a3
o | a¥ geat faguem #7 feamn #fa o1, R ®9 F7 WO ATeHET ST 79T WY
AR ALATEH IJUASH W | TEAT fAquTeamed REA gTerAT ATy avareeft firers avfemm
HEWWIT g Hisht WY | J@seaT e AT faques s Jgunt T WemEd IeH Gset Bn |
AT frere sxafead T AETETET et SaeeEal T AEeca®l ST J=T
JETY, AIHTHTHT ATETRA Fell a1 T4 ¥ [0t TOAT AT 939 984 TS
fagammsr gEitwwr, Areaw T favae @it sxafeaa firets afem @s=em T AT
fawaat Tew TEE g IUAsH g TERdT AEHF © |

q. fauer gaer

FTeTehel FeISwaT Ufgel ATHTRNT ¥ °R IIRATHT T6X e SToTers AT a7 qfedr sroT
g | TqATS ATHTA dled T ATHTENE [Fiche HAR ATTATST AIAUHT 27 | FTaROT LT
fergamdTert afedr arT ar fagardier s=AT dreT AarTeTs fagarazar freror fawrgesr Areaw
ATUTRT &THT FANT TAATS ATGATITAT R1ear sifes; Arqsemar smanfea agafe frer
(.. for, afe=rr e, fret faam, R0§%) | AIGHTTHET et war W et fagandt
7 farga et fagandl fa=rar sy ga1 fagandier o ganT it ¥ fagandiens faewrgar
FEoIAT §75; | AR FasTHT AIATIHT Tl Tl ITgaehael arberl [audess, e
L AT e, Tiord, fas enfe fagandier ATqeTeTeT AIerHe 9SH 9Ted RIS
21| HITHTTHT R1ET g97 9t AT fauaes 9 gwetead ararH Rie faeg Riees |
JRMETVHT AT FATAHT AATAl T AZUSH HAC AATAl T ASUSIT AU HAHA T
HITATT faqT WIGATETE AW T7 UTeH TRIews, | a8 AUl T dgISl fawe
farepraaT fagandiers aHear U¥er el dol HETHT Tl qrEad |

FeET AT TIATATHT ATTATT FATebT T3 AT g Tl § S T &elTs AITHTITHT RTe
A= T OF FfTweg, | AT Helehl HITATITR] T&H TS 2T, HITHTITHT [T 28 | arandedrg
IJAEED AT FEH TATST IIGAH! AT HITATET [q9FBT TS TS RS, | fawarer
FYHT HITATIR] T fqebTg G857 T of@wehl AWATEH B g T AGATE HAD aedlg
THAHT [TET0T &5 | HTTHT U HeR RTET qegehAe ATlied = GETHReEb! AT [qo2eh
JMELT U TR | I AT RTeT TehHmH (FET §-5) of Ufeaeh fauaesr &9
T a9/ AT/ o faehT &A1 AIGETTers 9 Y JTS R el TR g |
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fargardiems ATqATIEAT RTET JUe RIS AT fagaTrd AT TS HIGHTT dted faandt
B ¥ HEITHT USd AT FART T+ TRTHT & I AT Uebed AT HAH Aivwe, | T
faeaTaaa T faftq= ATqATT died fagandl 89 ¥ H&rHr [aeardier 9 Jqar faia=
ATTATET JART T TRUH B A AT [aaTaadrs agarl [aearad 9is, |

fagaT el AITATITSER TSl faeaaa™ Uger HIGHTST ¥ STl [aaaTad®l (el HAITHIT T
T3d Fargarerr v fagardier araamareER fafaeT ST winT T frer faerg i
A TIATS AITATITHT AT gt fRrerm Afdws; (\r am a R, afeer gfeer, frer faam,
R0%R) | HEITHT UTEel WIHTITERT JART TR T o1er Sfiferebrebl A= AT e SHY &8 U
T AT, FRHR HTH HISTehl AT JAT AT ATITRN TART FHALT TS pArelrs i g
Iftreh fTerr ST TRePT UTERg | AT STEA] AgHIh HABHT aATcAaleAehlens HTqHTaTHT fore
JqAe TRIST HITATITHT AR o AT RIeT Aaeae g7 |

2. HIGHTNI RIBN® Asccd

FHTSTHT HITATITHT AT RTEATH AEH Hewd § A H3] qdHl deewdld I &7
HATeTaTaT RRran u3ar aret fadR®! JAddTe

Tl ATIFR FFIAT HETATIRT dRT 30 AT ATASTABTATS ATHT ST FIAT T ATIFRETS
qis=rq T qrgd I (AFEA®, qfedr wAedr) T GEHAS FAGTT R T | AI T
[t S=RIted =T 9i ATATITHT RI&T 919 araaneeiehl ATdhR &l T HeT
PR TRUHT 7 | FarerHr qid fafaet Tfd [aH T TF SIATH1 AgREd dabl HaT -3
AT T&H ITSHbT T STHT WA g 3T Foold | AL HITHTITHT fareqrept soarea
T AT ATA ATTBIRDT FFATT i &7 |

facRmrefi®! Afdid 3ucifar acer ddal

fIEATATHT ATTHTHTHT FeT FoATad AUHT AACATAT [GGATATHT HAT g ATSH fagardier
TR fade TRePT ATITHT S @y qTSa | R1ereher aie fagameierr sy aifafear Riers
¥ faeardt fa=raT Atsieheb! ¥ (G g7 | TXAT Fead [aaardies e T faeamaa
ATATARVIGHG GRS ¥ HETHT fagardie Fesiiivar ¥ dvariehar qesl g v, | Ta
fagardier faerg gTeRl g7 T8 SHlewsd! s Iuate 9fd agd awg (@11 F.R1
afe=ra qieqerT, Rrefr faamT, 08%; T, 30%%) |

faeandier fammr fagaram grem wrRorar freror faergar war wfoarga S &
RI9TAT It UE B fasandier AIqETITRT WA Ued el da@Y UTUHT RIEE
fagamdie fa=mr des a=Rindr g ¥ [a@re 9 98w g7 a4s | [qae desr 9uAr
fareandfer fe=rar faeamers grgea= (wrarafn, afv=rar qfeen, frer faam 088, A,
R0%R) | FHaTe fagardie! He Bren TXAT M= 75 RIATHT TR AMIR] TEIANT
T AARAT 76w, T Fol ATASIABTHT AT AT Rrearerr giar=raar afq aes; |

TN Jixhfd®) ufgarel I IRITOTAT As AT Yool

fergammerareet foreqor FaebTgaT A STUTRT YANT g Wl eIl STl qfese i
2| [asaTeeAT AT AT UANT 831 d I gt d ATAsTi ARl HE Fas
T JAEE AT AT YARTHT IcdTed grar | AIJHTITHR HIHS Hel Jardd aal
qEEfead ATOTHT qT5T ATEAT i faeTe §% STve | Rdr qied AT qeetd
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FTSH, TRFIRT AT(G FHTALT T Hichvg, | AITHTETHT HITHA (g QT Feaieda e
HITHT ATATATS AT ATRTHT BT [TGIATATHT FATHAT TR ARIBAT TH T T2H
fHe e SHiE®aTe FoATAT TRISH Afeheg | ARAT (TaTae] GHAfeae aTer arferspret
AT TR T TEU TS ST | AT AT fage Rremer wrerde araateear
ferepTd g1 AT ATIT HEE(TRT AIAT HIE FFafead AT &R Siad T8 Jur3 T |

e vbdre dct

ATTATITHT RT&TRT Sgaarel ded q3&ad Ale FHAIH AuE afe=nd T gHlewed!
TR TRETVIHT (AT ITT o T qFatedd e THAAS ATHARET HEGqA T
ZaT HABHT FTHTTSIh FATd ¥ AMLT THATHT 909 oA T §73 |

HATAAHIUID] ATEAHA AT dlcTdlicIdIcs ardidd Rigm el dfda

feiT ST BTHT THISTHT STCTaIARIT AGUST ST ST+ RTem 21 St quehr o | Fonsar
ol BT TAATAbTebT [RTETRT A FAleeells FHe AT, AT I T beAl HERIAAIT
TR, T I, qREH T AT, THISTHT TeehT Trate faepra a1 | 7%ar &7 faepra Jraammes
HIAH IIIFT §7 | TSN ATHIHT FIAHA AT FTHT TEoT [ThTg 2o |

UIG [RAadd! 31H1d ASI algo

AT AIQATST a1 g AT [aearera® g J@d T 9iq 91ed T (AT ST
B AU HgaTe THINT UTGT [ JUA & (GelTg HUH! FaeTHT T AT
ffa fifes fae, far a& qar v IriEare 99T Iarsd afeg |

3. dIqauTen Rign I SR A Ribrs

HATA ATTATEE T FAATIRU ATATITAT R1eqm fqux & T, TSIl STHHETET STl
At FE U A TR G | ATET TS Gihae g W
FEITTT [IATATHT T3 Wbl ITewg, | U, |TATSI T (a7 qAT AT AIMAART
fareer ST T faeRT 9t g | aTeraTterTer ATH HITHTTeRT HIeawel A7 fawer qoe
qTSH T qAEY AU A Rretsh fagandt fo=mr 9w a=aiear g7 ¥ araanidbre e
FT fgal T qArasry &AT faeadad | A1 fawa gl a7 6T TS ATeHd fqeraar
ATAATAHTATS AAEALAF X & I AGH THTT IAT6%H] AHAAICHE [GhEAT 968 | AT
FITHT ATAATIREEATS HH ATAHRT G |

HHITH ATTATITHT RIATH AT ATAANABES QT ATHTHT (FATADR] THHAT FaTeAT
FAT AGISITHT) FAAR TS T FH G AT S | T ATATIHT RTEATRT a9 Tt
TSI AhTEehl U, QTHTNTE, (I3 TG AT AAUR AT ATITH! (Feprg g vk
YT E [T~ HAFAT AUH AT ATAATTA gl @ (Mohanty, Panda & others
2009, P- 22, 23) | HTTHTITHT 9 oIl Aa9 ITUHT fagardien! 90 ATl fereada
® HIJHTHTHT TgH oI AqTR T [agATSIHT ATHT HITHTT, ATHIISTH AMAAHT A
T T 4T FqehTs g FeATaAT 3878 T TPl TATT Q9T S9! [FehrgaT 9iq 96 |
STARSTEe! [FepTg JATH TRISUH! (qaTdTh UeTg J@IgAl [aqw g7 |
® HicTel SHITHT SIGT WINTeh! HIEAH TRIUT a7 S19T HIOTRT A1RT 9¥ Ay feu 2rdy |rem
o fafes 2rem | faerear gfsan gamaerer s s | 9% fae afeeg |
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®  FUTCThT Tra¥HT ool heTTaRG = T ¥ ST (a0 AMGTeHT B | AT g3 famaepn fareror
feaeprs o faeandT Sfma oar o 7 &9 T o fwg ATqATaTeRT WA TS
TS TRISC 9 agardieT JdTelr a91 Agisie! (g 3= g9 9493 |

8. OIUICTHT ATqNUTAT RI3TidbT oTifdr aTuad) ofifdora crazen

T At AT TEdT aret anfererars ATgETaTaT R1e AEead g 9 B Hedd
TUH T JHRT ATNT ATHIAR A[aTT TFET AU @+, |

Jdaenformp craen

TITeTehT SATCH GfAeTd, R0%3 &1 ANT 3 1 Hifeleh gehebl Tl JaT Tehid qwarwdl &b
(GTRT 99.9) ¥ “Tceh THETTATE HIATHT AT AUTHINTH SATHT ATTATITAT AR
RTET 9IS & g g |7 W 9radTd AMEUH B |

Vol foIIa1a1T HUD) aRM

fo1eTT U R0Rc (HelTgwaled R0%3) H THT O (@) “YTATHE JedFHeH! [ATeT AT
fom Ffbe 7 9 JraeT AMEUHT F |

T @Icd qMEd UF 04U F TR 6 F 3 ¥ AT R04% # I\ 2% 7 3
S fard AT ¥ ARITARIRT HH HAed T ATTHRATRI Q1T AT GAhs qe=ar
TR S fadbrg T ROt &Aias AIGHTITHT JTafAe dedl Rier Iuded IRrs
AN T T~ JTaeTT AMGTHT B |

ARb AMSTNETHT HED! RAARAT

Feepr it frem Afted FEASET AU (3009-3094, TS L¥- U ) A CHTIHIIET
ATEATdr AT AMNF AT TgAFdAls AR 9T GTafAeh RIeqTeh! st FiAr=raar”
TR TR ATTHTITATS HTe0H 3 faUael 991 GART T4 ¥ fgoiioe Ruetm gfear sy
ql IO ATFTHR TRTH Il S |

ATTATITHT ATIRT RTEATATe FEeRHT AT (q8aTdd &7 qaR FAFHAAT a9 2094
TEIAT 94,00 [agATATHT TGHTIE HITHA HET oo RIS AT I [ATHT T |
UTGAH AT AUD) RAdI2AT

AT qTETHH TIEd, R0%3 H ATIRIT RI6ATH AreaH JAefF (7.35) AT “ AR
foTetTept HTETH ATIATIT B4 & | ATIRA RUeATssl o =R (e -3) ¥ qrH=aan
feT&ITeRT || HITHTIT &4 8 AMUH G |

gt ferel qTEARH, 0% HI RTEATH ATAHSF! FQT 7. F A UATHE JEdFHE!
e AT 6 |ich § WIAURT g | GTafae RIe aredahd 084 T ATIREA [T
UTETFHH R0%%, o HITHIIATS Ulegd [auael TIHT IR HFAT AT TRUH B |
3ToaRIfcr Adopldl X deRifotss

HRIZT 2T SSA HeTdivd TSl %% el [qemadl d9ed qid TeHl F |
JER GRT R5.q. AT “ofeardl THIH qAaiadeEds aRg TUgEH IeEd
ATTATITHT FGIE T (Fepred & 7 9HUH B (A1, 308, T.33) |

A AfTPR AT Fqa7d, 4352 AT A9 ¥ LFeR QR0 AT g8’ Tl
g ((afaw, ama afusrR) | J9@0 gRT 30 |/ S, 96 a1 WNe dAadgeddes ar
TfEaTdl HetehT AIEe® TEET TEe ATUHN TASTH AT A7 TSAHe al ATfaard’
ATAATAFTEEATE ATH THITAF 7T TIAEEI ATH{EF SIHT AT LR FIATSH,

)|
(€
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ERTRT TETAT T T GANT T A7 AT AT AR T AepRee ats=ra 9 qrge g
(IE®, el @) T Iaa Tedl S |

Y. dIodIfIDBIS ATGHTIIAT BRI JAodTeToldT TIfdl HTBT URIRA
AT [du=T Ucd urcel

TITAHT [, & 040 AT TP TATHE R1eT ITEIHTHT (oI &THT AITATNT (997 T89
qTE TRIGA Fichel AT AUATAR HATA [agarerdel I a0l T89 a1 TRTea e
B | AGHT AT ITGTHRH (qbT brael HIASAT, ST, a4y, 9%, quIMg, Far, foey,
[ F=ATET, S AMEAG, 997, AR, TS, AR, Aol Gl ¥ qre@r T8 3 9rer
farert e 9 3@ L FTERT AT A faEE WEH G| qAe g fafa ke
HIR HIRTA, % HEETH, ANSTH T HAG WINTHT Ui ST Ak [dehTd Teedl S |
TRTE Tehl SATAHRAT ATTH B | TEAFRH [Ghd orx (A.fa.%.) a1 fa.8. 09 qwqm
QY STITHT aTet Fvas ATHAT 9f faere o S |

dg st Rz wigor oRidkd

.5 040 AT JTaTHE TEAT ATTATHTHT AIHA 957 IS T dichd 9T Rrear TFAm
g Audie f9.9. R0%% AreeiE 0% FH AT AXPRE edRTHT HooR,
qTedT, THAT, dehal, Al T W1l {STecresl AT ATl [aaTaddH FHHT: AT 9%, 7R,
AT ATHIE, ATSURRAT TS, Tacl 9%, I, A ¥ TeIT@afed ATSHTeT SToraT
FEATdT RTeTT FRIRH GRIET0T TR AT | T Ifedigd ATl [7eror feeprgehr
HIS SATSUeRT P27 ¥ TR TEH Hell § T R 1 II5T ATHUT (et T YT qi TR0
T | 7 FTdmHaATe FE AT et Fraraae (et faera TRus g | a9 qiereEre
[TFTS AT AT YT AUH B

FeaTdT Rreter e faearaata fagandt smetia wuwr ¥ fa=rr fagames gee
fagamdl ag@n Ma=oaT FednT [l [aearaauta STaagHTiTar aghl  Afqaradhe!
FEARTHT ST Teale TEIATHUT [aebra T AlhUsh! H¥eh WM THIART RTeTehel
af TATA ATTATITH] BT ool Tehl T3l HETH] (7 ATIHFH JART (AT
GIRATRT TANT) AUH! (ATl ST FH TUHT FEATHAT TEI ATUTHI FTART FEsT S[@Ua!
A &F ¥ A\ d GHEIH] JAErd AUH] SFHT ATGATIHE RIeT aal Araedd
IREUHT T JEAT STHT FATEAT G THATAR Taehl HITHTITHT AT ST Rretres!
THIEFR] FATAITH AT et aifawerl @H e srauesl (\r.ama i af=m
qfecTerT, RTer T, R0%%)

R arfera

HIGATIT ey foretrept @it favra S avata difers Saerte fasra dwse AL
Argear furerd dqifew 9 Fe=mer T ATUHT B 1 ST TR gl ol [RTeTdhel
ATIATIT FEedy ATers feageebedt S |

& HAIGOUIAT Rzl dRIfcaAcIdY 31aAT

FATEHT FIATIET RrereEr AT i G seeT ) a ST FErEaEe At b deane
fafser ST AT ferereRT arer A T & wiep, fTeren difery Fourer Seked ¥ fafge
AT T GV HIH G& AU S | T HITATITHT {TETeT ARl qTTeRT & | TR T HIATITHT
farem T fagarerae F AW T g T J9ae FHa Gt arEa 9 S a9
Ferr T fepeT SRS | T QIO TR FIHAE T hel (AT TR AR T
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TEANTAT HITATITH FART HUH B | TR T e Uohad 9% S | TS R e T vere
T aT AT ST B =T e fTereher AIGTIT TR el ITSaT Ui ST fereper e
AITATIRT FART TATTHT S | TR T (GG o (STocATHT BT B, el &l ol AT AT
AT FART AT GATHRI TRTEHT T | TET a7 T ST8T 00 BIaghAaT HIGHTIT e
T T e ST S B A A AIGATIH AT el Foared I [aared g1 |l
ST & TH G | AT T S I |

=g T Haum fagaremer Argarer faww 9fF qad qied TRISH TR B AT
fagaraa & SearAT #d B7, I8l A FA ATTAIHR] T894 U3 g TR &, TGH!
HAITHT ATTATIH TANT (AT [rTedT FET TEaRT Thl G T TGH! TARTH
FET THET T MG HRT FATS Al Shgad |

& ord feem

AITHTITHT RTETT THEHRT HATIITH AN AR S F@qq Aaedebdl shawg :

HATATYTAT RIBTID] MATADAT I AScddI TRAT TR IRIR

HATT AT ATHT ATANABTATS (TATAT FIITATE TATAT AT SIS HTAHATS
TS TS TRISET STAaTeTeblel AT STETAT &Y T el T Jrilgechl Afaeq T gre
A TPl IT57g | AL &l RISTHHT AU AT FART T A ST 8al 917 Hiaaa
AR faaaTeae |ITHTT a1 T [qU2AT AUl |97 (9T e T ASUSI ATeaH o
FeAT AT T GATH Wbl g, | [agandiel Agusil T8N RIST I A6 IS,
AT, TTE T TWIGHT T T S T WIS AaaF | qareiy T9g Agel
HIAH T a1 a0 qoqebl F 9 ¥ AT G | Teoll HETTHT HITHTITRT HIeawe Rrarr
FeTg T ¥ ASUSIT [a9FepT TS qISAHT AT (67 faepreest AT qar o7 RIS &l
af fae 37T deg | AfTETaddTs a9 HIHT eI IRIST GRted RIeTE A Al I9
AT TATT FATA RIS T T T2 RIeTehel AfToTaeh FHE TATST ToAT [qehd T
HEALTF B | T HIIAT AT F4T ISH AATATS I IRATAT RIS ATGeTF G |
fd=moTr Jhia ot

ETHT HAFHT HIJATITH HITHA FHET Foadd 9 I [quFepT ®IH] ATTATET TS
TS RIS [aeaTaae®d] GAIHT TRTHN qTEad | T SwaT dieel a%r fagarede
TR T T JANT g AT, IS GISH g ATTHTIT [0, RTeTehepl AT qesdiH,
e AT fagandl agen anfe w3 TAEH TSl AEedd dag | AT HF I
FFHTRd fofear Rrem FRf@dare RIS Afhs | IJ9are ATT J&d fagaraaer |1
ATALTF TN, Tcded T R1erd qifaddl FEHA TS T A1 T 98l 878, |
fagamera & QI FEFHS HAFAT WY 00 faATaHT qgHIe HeaHare Hel goared
T e TEH FHHT i fagaraa A AEaeds® G |

e X fauAt1 onfdr fawr axq foif¥ad ok Rigie arfeter Jsdrcial

ETH ST&AT AT ATATH] HABHT HAITHATSTH] HET ToaATad T 1eTh qMeAH AfeT
ALY F T | BTAHT ATTATIT Feredl forerer qferadr fe=r qrhd=e fewaadee (Edrsnsn
AT 90 fal T HISHAHT AT ANAH T=oATeTHT TEhT B | TG et qTiers

N
N

Teacher Education 2071

R R¥re1p Bz 2009 @




N
o

Teacher Education 2071

g T To7eett e FraTaTETe ATqETST "I H T T HIGETST fauge 9od qred T
Fawm%wwawwmﬁwwmwmwmw
Q%W%WW%WWWQWWWWHW?W
RTerepHT AIEgH ¥ (AR aRAT TILEATIHT g AHhdl Sl AR | TH B[S
M QT ATTATHT FFI=T R1eTeh dneddrs 90 fader a9 sfer Higgad a=arad
T T ATEeTE faueEe MuRe A 9 df@ws | a9 35 SfieT AISad HIeHE
FIHT ATTATHTHT TN T [aATATRT ReTeTehept ATRT T 37l TIaT AT [qudehl &9AT
ArqATT foreror faeprg T fagaTerasT Rretdet @it FeETaE 9 AEeTE dfEg |
TR TEAIYF TaH TId FETHT I F¥eh H¥eh STl AN I TgIfyes s7aar
foren et afomr @ faworeRr =T AIgATT RTEOT fee T TS ANT Fe e g
qrferaers wgwE fawr frees afem w1 99 fod SouEd sfawg | g iy Rrer ferers
AR AT AW I fagaredest wafqes dedt gef Qe @Rt T wrqamr fava
forerer aferm wTqATT fawer Rreror T fagarerdent wwafaa Arqardr Risteedr aiT gsete
T 3w, | AITHTITATS AT 3 fawerehr 9w 9t Rierr faerg 1+ fasaragesr Ara«m
Rerpetrs e o g qMaw IuAeT g7 AE9aF B | AeTeh TR FF oot T
HTTRAT AITHATT a1 freqeh qIfer® Foamad T qan e & |

HATAITYT fAWRIMT TG GRdd 81 3UcTed ol a2

ATTATST FATThT To7 ITEAe qFafead HTTehl TRET T [ThradT qers [ATSs | ATl
faepra ga7 faqaraadr e AT YANTRl RATEAT 8w | HIGHTST fauael 987 a1sd
RIS (92Tl a9 U 9ed I8 IIeed g A9l Hv AT [rde 3r3are
AT ARG TRl S| BTAH e degale I9 [aUIel qey G&ad (qehrd Geprerd T
TRTHT G | TAATS (AR fa &1 99 Srael el 9T HITATT fawr 9a area TR1e
forgareaaert ATHE TR A [TEATATH TS ST g AT ¥ ARl AATRT  FEARTA
Wﬁmwawwwwmwmimm
mlmﬁﬂmmﬂﬁ%ﬁ?w@?mwmmw
TRATE (AT g ATeaider SUeplel WITHTT a0 97 I RIS+ faaamerdes amT I
[TTaEHaATs T T TSI HH IHA ITAS g AT ATA9TF 31w, | HITATITHT
ST e T gaH ATHIEE (edr&dRdld avra™ |l el 9 "edddl & | A1
FITATE ATAATARIATE ATTATSTHT RTET T IRTST FIAHT bl AT Alhg |

ool JToTgf

AT AIHTR | AR FANH W (R053) | FTSATS @ FAA (b1a g1 qrATd

qTHTS, FHA AT (R0%%,) | agwTaw fRrerraht &7 |

faret ferrer | AT srenfea agwite e (s fin) afvew qfee (RowR) | R
| oG, FENSAT

TEIHH [ahrd &5 | Ui TETHA TET (0%3) | HEAIR © AHITSHT

forerr weATer | faqETeT S EW FHHEA (R00%-2014) | FISHIET : o@F

AT TYHTR | FTeAT QF Rovc (WHEM WA R0%3) | FISHIST : FIAA == AfAfT, dE@E

farerr Ao | @SR ot fren it FRIERET AU (R009-30%) | HISATST © <@H

AT TXPR | T T TEA O (04Y) | FISHTST : I {ehdTdl SHa=T AL, ek
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Rz aifciaid! ustrabiR ar Jdddetl dfifdora a2n *asiRe asxa

ASTHAR a6

oA IR

AU firerer anformer 4% g, favva: agEeTE qaTEE T it TedeEt AT ¥
ALHRATATEEHT FEAT THITSTH AT 373h IUATEYUT g7 qheht B | TET T AT FIHUTEE
o | S Arean few aifeme @ fdwee A o9 | v s
AT WoE foerd aifemeefae wivwar fem T & aifdw ford fomn qear Aifaed
&t difaa faenfia R © | aegww fEioT ™ e T aifew geuefes agawrrt
w5 | aifead afe e T & gfaasin Sex foswar arfemofa srfia
afrewr &7 | feror dEmn fava fagaemsr T SaaeeeE femreR afrrer &9 )
AT YT T HEATEE ST, Wi a1 e qaiemy qar gfnetdet Jroarht giaa
FHAR o | fava faggmdia fies fen T @@ e feme qegew samEn
dgenfras T F0 wagiid o | TgHeRd aar fretr fretrgeans anwaer qfeATSiA T,
T qRRET SigA T afensf area afrgwr 89 | aifem weT aEaInT e,
ga=n fafas samer aw=r on | fava faguem T fiten weemfes wEwEl g @@t 69 |
HIWh FEATHIST Rivad ATfTH qAT A Hedngshd Ugefa &7 | oY feafomm Aumert fareter
qifemarE gHTER aare firersr & Jeen §1 W et arfewt gaea S
Hifq amTeR SR © | gEan Aifae et afemaTE IweRT AR, Tt S, Gt
qiEnfas TET, o0, AT T AT a1 SR igy SMAaaaEl 988 ara WAl &
T T | g e qgear At aerag ¥ faswmfeee sraceeraa awa gE
TOHT gRSH gAue | fafwe wereugw smguat fnee arfewst Tn gete g
T a9 7T T EAHS A qued et © | atfeme afe faww T dan giaan ofy
qui &A1 FIgA afRgr GF | frersw G fava fagumems T Squmew femmea Aifa
FH | qEHRT frer e dwma Sene ffvea gfedens freror damr aeaes |
fawraeg qut A gwad et aurt wiEEE @A THue | et eee wEaeats
FRAT ¥ AT fretw qfiretor € demE afinrEiRTuT FEwHERT S B | T 39 T
fferr fagumem TegewR aftae IS T S fre arfamet aegeew ot afoae
THUG | T TEIHAA T Aravarg favaem Sgn T fava ameveng eariim amesiem
A g | dar qaat fava faguenfm fen T damarety fretn Aetemt fiers aifes
FHEA T UTEH faw@ Fafod MY @™ §U0 | ®&T FST dfrgd ave™ qAqT
ATTHA AR g0 | T8t e aifem e, faqumem sqaeamm afdfa T e
foret wwtemeng R afes @ sgaramm afafaerg ofy Sl T g W) e )

qa. Rie afdld RaRT

T %¥s 7 AR Rred arfawere qurerdr e aifeser e g 9ual @
(forerr fasmr, 0%y, Uo7 <) | furerhedr o0 qENive ATt W 099w Rrers
ATAT Frgehl TATIAT AT AATHAT TURT AT | RT&T FTITRT TITYAT AT, AT AThT
g (9% | Torers Atfeerr W HT A RI&T AT NN giqaed (099) 3@
T foreres AR ATAYTEHATATS At URT T faBIvE v R (erdl, R0%%, U
q0% 3@ 99%) | T AR et qAR T fava fagamem @l Rrers Rerewr
HAIRN, 16Tk AMAHBT ITETHH ¥ R1eTh qMAHST EQRET TAR TAT (ILl) | dqTeaq
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T AFIH] ATIMRT qAd TAT oA qraarehl [HgR T R T=T (ILr | arfed
FEATHT T ATITTRIHIT T ¥ T gRfeafas T #a @ gqus 9= (S0 |
Rrerpers deraT F4aT qiaar TET fEae T (I8 |

fa.@. R0c w1 ufted Rrer ggafded AT an wuafs T Rras o= Rres aifaddrs
AT AT | RTerehel derd % UETHT Sfcdd QTeTh IUMT HUREES 917 938 qra+
T TRTZAT (ITHT, R0%%, T ¥ U-S¥%) | FAT T ASTATSr FATerHT Ufgeied RTeror T=mesr
1T oifster ARIEAT ¥ IRET ARIAT FMER T AT g9 TERET TRIAT YT AT qT A
forere o1 o AT e =T (QferE ST faR deg, R0%%, YN 3) | HoeEwy
forerer ToTetl FTARHHT AATT Mgl e AFAT (ITHT, J0%% TS S¥Y-R¥E) | R
fafge=T RISl o TRAAT T At /T A RTeTeh qo7 el Teqoray a7 T Afpus 2
TIRTT JRAATEE Fara frersarg et fa af afere sraear wed (s sttt
faera &, R0%%, IS 3) | WTATHE RTeThaedl ardrard el T RTer geareaet
TAT AT AT AR ANAH FARHHEE [@GTA AT A<ETd doardT gq ared |
AT afedren, yrataes Rrem afedrsHn, emaRga ddr yrafae Rrem afersrn, e
forem et AreH AT quo ww Arted, fasa Rrem afkdee T avmader Jarerdr
foretepeest AT fag AT R1ET HeAragdTe Faedray T go=ra- g4 3 IudHas
GTAHT ATHT Aateerl dTias Fa faed faearaa sRide Rrar o qeqae dearare
g Mfq fergdr (@ml, R08%-%¥%) | a® IWtaHes fres frar e arer agemens 2
feterer wftreroreer siferamer forat wereraeTS FfFTTatE T EEETEAT T JaTEEE ga
fepfawerT T Ae® grTE a7 T | THATE 9T AAH I RTeTeheeer giaerd ok
T3 AT (I T AfeT RTem AT qiqees 04y, 9T, R0%%, U 59% AT oo
HUATHR) | TET gaTehl T1d gratHes RremAr sfecraen dfgmg (@mer 0%, U7 993) |
fagaTad Rereror IFTHT qaer I+ et qrfaaars araard T4 qradraars 90 daraardl
ferear framTaeiaT TR afvaddd d9R TRE IS (I T AT relr AR
gfqaaT 04Y, 9THT J0%%, IS 599 W Jed@ WUAAAR) | afg qerswr arnr frear
Mg BTF ATSAT (R009-09%) FRT A 008, FEAAT <% qiqerd grafas Rierhes
AT TS TeATga @ (Mo TRAANTH T qrferd ifq 004 gRT fagare™
TEHT AT FEU RrerpEEars 0 Wied AMGH e qeATST Hifd ST AT |
forerer Reretor STATSIAT R003-008 ¥ AIATHE RT&6TF FEART FAFH 3003-3008,
A FTAR iR ®qd1 arferd g==Tef= T Extensive Training Network-ETN)
FATYHT T AT oqred Feqoi frerepeept arferd fo afega afaarT aeae it
(3iferes Serfa fasrar &g, R0%%, U 3)

fa.d. 303 A@fE AT=TRE T T AUH GAHCA ReTFesd ar 90 AT
AT ATfa® ATHETOE fagaraded W@ied TawAl HExd av0 Rrawes (35,3
giqeTd) g YT IRATRUHT B (1ferd ATt faem dw 0%y H GHETHT Jeord
AUATEAR) | R AELIRATHE! FRAGRHH A9E G (I=d R AT RTEAT ATANTHT
gfqaed R0%Y, STAT R0%E, U5 599 AT Iwoid HUATEAR) | FHA 7 fagamad &7 qar
FTAFHHB! ATTATATIR FFU RTeTepemdrs JaThel &OHT ANTH L FUTTAT 30 faq
ST RTETehedl AT erHar fasra afa@dr wg= gHi=a ™ I5aeT g (Gfus
ST faerad &ws, R0%%, U W) | ¥, ARTHI foq{T IHET HIEITHET TaH Joaet
a1 R1ET0r H GEIET AR bisd [WEE (b FRHHH HAEaad T I Ao
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AT TRUHT B | FITHR HISET Q043 HTaT AT Fraewdld ATIRT Teehl AT T %%
ATaT IATET 91 g TAq %, A1eT e arferd dewdre wreafas dedr gid Riere
ATIATIE (b HEHH Foared g T (3MeTeh STATTeRT faebra vs, J0%%, I 4) |
URER ATHI TR ATHT HITHT ATATRT ATHTAT AalTebl HIGAT qAlAHebl afd sgaan
et o, (Tetr TeATerd, R0%%, U 3%) | 9-3 FETHT T [IUT TGS, ¥-5 FET TEHeHT
FEIHT T [T 9@re T R-93 FEATHFHHT FRIHAT 35 HT TEIST qa a3+ R1&TH
fara ® g=aATaT T FAFRA T (RTET AT, R0%%, U, 35) | Riethewd yodd
AR T Rretere TETTa faera T, Riedeears qaareir aitad faT Jreex girets
TATAHRT AT Tl T, (BT F=Arerd, R0%%, U, 35) |

Q0 Hfed FATHEM T T8 FaThreid ared [auwr RieTdewmad TRadr dersd Har 93
#1 fasry argEew frem FwHeTE MR faw, arfew yeTae aRaEEdars yiqeadt
T ATRYE FATIA THT HEeE qUR 9 greared T (R1er g=area; 0%, 99, 35) |
qir ATRT AATINTT Tl TEHT (FET 4R TFH) faTeTepeenchl AT SRTAT &I v AT HINTHT
AT qoaT qAarer freted aifaHs fAeE ¥ FEEdd T, [bearad SAaedrad
atwfa, fafaw, miaw Tawe it fagw drfeet faem T Srateaay T4 9drs JFar g
Fraeedls THSY TRIST (Iel U, 3%) | FaiTgad RieTehes q97 9+ RTe Afahaeedt
AT 9-q0 faaerl F1d wa arfers fex graem wfew (320 | fava fagamas ¥ 3==
wrferer forem e fAeeararens fav @A (IR |

®wik i frers Qife® R T g Mea I= watRedEr g e m (Rram
faamT, R0%%, U1 ©R) | RR7eTeh Aifa® USar heersal JAUR aiMiedh! & (955, 0%%, U
qYY), (ITHT, RO%Y, U @) | & TRIAT (4R~ Fraeedre efiTe AeradraHd T8 o T
qy0 fuferam gerameT &1 Tl AEddd! B (e sTefad faem #wg, 3053, IS ¥) |
foTer AT AT WAl 6T oIl WU AR AGl ®qHT R1erh qiferdens fer
TRE B, (AT, R0%%, UST ¥0) | A R1eTeh qIAHEBT TATAHRAT FFedl AT TR
favTaeT serameEd Riete aifad T fagardir Wal FeRcHE JHaes J@rsd dodd |
I AITEE I AR T TG @bl oo Tk I (A fasg, 003, Rrem
faamr, 0¥, TS 5 W1 IRPd HUAHER), (3feTe SAHeTlad AR dew, Aol ¥ O
3003) | e AAHB! THATERINATRT SHT T8 AeATATATAR] QATeTeh AT
faeprar &, fren faumT T ARE, Toaree Fce=il Al S¢ qoid AT AT+ 30
T3 TEl AAAT AT TP G | I G AAATHT AT I I&F a1gw, aiferd ferqy
gt ¥ afg Rrereet qers e fafamr difcas afvads ars= g (faeaedr, R0s%, I
3¥), (et gaTe, 0% TS wR-wR), (Rrerm favmn R0%3), (@ifere el faem @
43R, 000, AT, 0¥ HT Il WUATAR) | TN GAAT ATeoTTFHH ATTTEEA
qTferAde=T &7 fretepept yafed ¥ ThABT WA ATHliae ¢ Giferd difdqes afeaerarg
YT TGTUHT U5+, (FAeaerdl, R0%%, U 3%) | R1eTeh ATferer! YebR T feTgHeh! sHirre!
FRU E75; (ST, 4222, AR R0%¥ T Il AUHATAR) | XS FATTHAB! AATaA I1
T (A 92%%, 9219, 9325, 009 T 00 dRd R0%¥ UST %9 Al Jool@ HAUHATER) |
9. fdcane aiférdt ofifam) 3neiadcard Jefian

qrfera s quf &TET AR Tewr A1 faredr fasete faaarera TRaTHeET a9 ST
T3 AT THAT ATaaF g (R1em faamr, 0%y, U7 £%) | A% &9 GifeTd gemaeT
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AT quees dfargr | faaaam et aifem araga e sAaraeTiie =T Igdias
TETATE WIS [SUHT T | TARTCHSE T&THT HH AT, AATATTRATHT FHI, HTTT AT
TIT WIAF IIAAHI FHI G (I=F TAT ACT RI&T AR Glqaad 04y, Al
R0%%, U 599 HT Jool@ HUATHR) |

AT gTfse Tafcden faed fagarera qeat Riere arfas Jarde FTer aia AT Tgareta s
T (AT R0%%, UST Q9R) | T HATHIATH ATMAH AT Se7arH@! (social efficiency) @Tel
TEREH B (IET) | Helol A% T[S o fauaaeq adr ¥ freror fafa & faw @mwa
R0%%, U5 qWR) | gew farerer wfafafaesarg a1 wepemw T dtfaw HeRTEr gad @re
Heoed fqUHl afEew (SLn), (Rrers Fara, 08§ Uo7 ¥R-¥%) | AF9gH qierer qRIeT qar
AR fauaaeqes qMAHET TEARHAT Faobl G (R1er [a9mT, 20%%, U7 &) |
AT AT QTHINTF TaH AR (aiaerdr Ul 397 &7 | a¥ s e aar
A HITS GEATT Tl argad (Rrer Famn, 0%, U9 ©0) | q¥ FUTERERT T U9
ISR TATSURT T (JEN) | AAHBT HSd, =y T fquaa<] auiatg T @l g |
fagarera, R T qUISTRl 2 qvhR! qIaHE! Hied T yiatael fawra Tar Rres
AT THATIHTT g Tebebl I (Va1 TATE, Q0% U ¥R-¥%), (ITMI, R0%%, U ) |
fopaa ety et Rererrer fawaaeq, Rueor fafy ¥ fawgesqsr ITART wded T
GITSREHT B (T, 3000) |

feTeh ATHATET BIHT TATHA T FTITET TARTATS G TGAT GHIECTRT S | TRIETE T
forerer @& 9ie Aferes ATAYES TANT T =T feuer i o (frer faam, 0%y, O
o ¥ 20) | RreTsh ATfaHe®d ¢l SET AT dregwmadrs =y T+ frer faq
a1 yfafuars & wcafas e fauar g (R, j0%Y, I 20) | frerde dHTwr a9
QU TR AT FGHT T G&7 ATTHbT THASTAT Geebl S (PR, 0%%, I
%%) | arfaas frererars faua freror 19 faeruesr g T Rratesr s witafas geteme
SATTHTET TEUHT & AT BETHSIH] ATEITR [FYATIT T I TRl & (FET UsT 90) |
FEATHISTH] ATHTITS k(T TeTehl fqeemuy T+ fqepruar S (L), (AT, 0%Y, I
R) | AHAH THATARNT TATSH ATAATARD! Afd Sl ATHHT &g | ATAATEDR T qaeara
afafaeearg et aiferder @A 9reT g o (Rrem fa9nn, R0%Y, U 9y |
afgraeel qfF BTHT SeaTeEd TAT HRT ST AR RTETRATS T TRITH g
(fareTer TaTE, R0%% YN ¥R-¥Q) | HARATYA FHTTA T RIETHATg qMAHAT TSTSS,
TR AU I A @IS TN T | GIAfTET Ae@isT T4 &dr ¥ aTaraRy gaehl
F4q19 g (SED) |

qfeH g RTeTehel TANA YA IIH T AALATIAR Iraa TediT s AaedF avg
(forear faramT, R0%¥, TST 0) | FATATEATIRE! qTTHT 9T @TE IJeol@wH T @A (IL) |

foreter Tfer® pem roTaed TUAT fTeTeh T TR=AT ¥ o Sfifqe qor e qereRr
qfq e Hecaqu g | A% Riers ¥ fader gfafafy agmaeaes fie arier

aaTe, &% fagardt agen a¥ u=T YeranuT reddn, YedTedel FHT ST FROT Afe
qe TR (faeasar, R0%%, U 3¥) | AMGHT IS ITSH T HT qTHET TG qT
qriaw g Rrerpeweal Afadcd fa@r@ T ATCHIFIGAT W9 Hecedqul ANTETT IRl
B (FAS ¥ awew, 053, [qeaddl, 088 U 39 A1 Jooi@ WUHATAR) | (qgaTeraeht
THRATAT RTeTheb! TR f99 Fered aifaHel ATaedsdrars W@IeR T S |
ATAHRT ATSTAFRHA AT T (R ATHATT T AMAHAT FEART RTeTohesed TR I@r3+
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TRHT S | AT ¥ faTeTehept IeR! QAT AFITHA THUHT R RTeTehesel dAerHar
ferehepT BT SHAETRAT AT 9 Febehl el | ATCTHS AT TIHwET AAwd w2 AT
faTeTeRepT TS STCATHT FUTR TXehT TAT AT ARTRT TheAHT Tg= LTI T T faTatepept
TEHFAT F@TIT ANTAA TRebl B (Ie0) |

IRTETFE®d ~F TAd AT A= AT TUHTe ST IRIeTehel JaTy fore gimerr fawy
TETS I AT THTIHRT g ebebl I ((Teaehdl, 0%%, T 32) | el TRERTATS
aT JeRfqehl qrierd gimarare frardeed g Hale el dfgwg | Had e
fafa #fea arfaw fafuer arfaw faq fereesaiy TEERT 94 aifaqd@T GHied
yagwon, fag ¥ gfafy @=ameer 9rges (@MfHsIE, R0%0 YN ¥0) | g9l el difeH
R, SSARET T AHUE oI Tl afawg (Iel I ¥3) | TeIwHHAars THATAIE
TATEUHI T, T KO B ITEF A T (AN R0%¥, U Q%) | fava Fagarerae
farerrees o T fafq fsraesr o a1 ferafrd o (S8 O 99%) | R aiferaaT qeani
fATeTehepr IUTEATT 2% W T AHIATHT AT bl THDT T (FAaHHT, R0%%, U ¥0) |

qurereRt fateter RTer qar wRTerer WEeaHET 19 ATfdew! qATE ¥ AT ARqeEdT B, (I
I wiftga fretr ATANTRT gfqaed 04U, TTHT R0%E, U 599 AT Iwoid HUATAR) |
I IgEATHE ®IAT dliad g fretes Icared T fav @rar gfqeqy, I/ Rras
SR T 9EeYd | fafqusr g (3w, 0%y, TS QUU) | ARER, AMGT TAT A=A
forerer farerrehr wRTHeTATATERS fagmEE et AifdEeT FHSREw afewd A A
FATT RN I | farerer Arferaerr Afqest avufy afw Rrerd arferaesr afaad 9o @1
Teepl feafa® & (JET U1 qUE) | BTerehT (a9 fagareraert faretr Sed Tgepraeh! URAR a9
Yo BT AT HHAA B, (I Ul UW), (RTerer Fame, R0%% U9 ¥R-¥R) | Mfaer g ¥
THUSH! AHATIT (aqRel F AT TF TeTaAThT FIAHATAT RIET T AZHTART
FTEAIE ARTATS AT TR G (36, 0%¥, IS, 45) | U], Faedqng= ¥ fTerar
et fparedT 3= B (IEN |

forer weTerTer fava fagaraaer gsatam W Rrad aifaw #EEEars aTEr /v
Fbh! e (A, R0%Y, U 9%9) | R1ere arfawer aRkaTsTE®dl HiHEwar T THals
HePIhT JTAT FISTAATRRI U (IET) | TGTSHE® [9TeTeh ATAHBT S STATSTHT S |
grafaes Rere aifaaer aTer Goaierd Te derH P Hewed! TTTwaT el [ETT ATTIHT
T (Rrer fa9mT, R0%Y, U So) | AIGHBT HTATEIT TATH! TAET a7 g1fr Rrered

TRWET A ATH wgem (ReE wATE, R0%% AT wR-¥Q) | Rrer swtqus g
g1, Jara Yo yfqerd sreardt Rrererers @a: Tl T Hviaer afw freres anferser
UMY HHSIY aeehl B (AR R0%¥, U7 q9Y) |

farerer RTETTHT F¥dT T&1AT ¥ AE® =fews = T AHewEa diaHes [goed grar
(3THT, 0%, U &) | faea fagaraa desr frerss RTetr sqard &rd arde, s [a7ero
feTe, FH I X, Hivaehd AL, AT AT HALITIAHT ATITAAT, YU, el

AL b TS FRIEES uieng I& ST=rAT o0 a9 qhefg givad= 9 fafa=
TATHER WU I FET =TAT Tee AUl o (foee T see® (R00%) |

TaSEr e frer dEwdd ME Y AW THl [deardieeds dreNd e,
(3THT, R0%%, UST &) | TFA HHSIR ST TAUHT [AATAEEHT HRUC RTe7eh ATNAH BTAFRHb!
FHR JUATed (bl &1 (AT, R0%¥, U %), (a7 Farg, J0%% U ¥R-¥Q) | Fal
JRE el RTeTeh THTHT U Ui Irleedrs JTHT JIRERTET $iod g7, (9THT, R0%Y¥ | I

N
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%) | IRt RTeTeperTs faTeTur SRTHT AR T ¥ IHHT ARG AATSHT WA &9 fqeptad
AT 9 AT FHET G (AR, 084, I 35-¥0) | RI&01 YAl FHSAR AAMNSAF oA
TUHTS FFAATS ATHMT T FibTRT I ¥ Rrerer R1em #rdsasr Iuater afq #aer
qUHT T (AT, R0%%, IS ), ATER ¥aATg, 0%%) | [qehiad qeremad faeaer fatae
AAFewd AINREH THIT 97 Tel &l (3T 088, U 35-¥0) | S 4T R1e7sh g7 dag
ﬁWWW&TW&T&TWWﬁ (9THT, R0%¥, U &) | T
TGP BRY T AT JATRT TATAHE] ATAIUE Agal oI aiv frerer weeees! feafqer afq
fargarerasr freror AR g AHddl sfaws (et gare, R0%% US ¥R-¥Q) |
faeaTerae =IaH Hifae @< T bl S | T3 T RIeTehel 91T It fasares
FoATAT THIA ATAAT G (IL1) | TUTAB! 2167 ANAHB! ATTHA T FARAATHT FAA
HA FHAR G | ANAH Hae [ad BMH ey X AFATEY ANAH BT HISTAF T
TR Groi e | faearerd e daamg ayarasRT fas (S |

AT ebvs ¥ FEITRISTH] ATATARVET 8¢ BF B (FeT) | ATeHebT gr=r ¥ faganeraer
feafafasr qredrer Afdesr afv et arfaw gumEsTd &9 Tear sf@ew (IEn | fareror
HAHE, SH T HAThl ATIRAT 91 RTeqsheedrs diiad IUded TRTSTIS | TITaHT Y
FUTRT TG AT THT RIeThe®drs Tel dMAHb! Wb [Ggiedl a3, (Iel) |

ATTETHAT FqehepT FHRTATS FEITHT TARTHT AT G Head T RieTehewd qid 37 fareqerane
EART ¥ Tl UUH SRFad (JET) | APl ATNAHAT [Gebepl FRTEe JANT T TheA AT
URUTETAT aTdTaRe G | RieThesias faber #31 aedre faersy Tehider #H 3
(JET) | UIT THABT TeTehel AT Thelehl RTEAHAT (qa FATAIh] [qebre T qfT FfhTHT
S (L) | THAATE T ATTH (o el STHT Tl T ATBTRT B (IED)

gRTeTREeHT FARIAT ¥ THEAT T AT 9T G (Iel) | RTeTehebl agar aar 1= iaare
AT THT AAHATS UIeT HIIGUSHT ®YHT fabrd TRURT 5 (R1em faamr, 0%y, 4w
%5) | AY Tl FRATe HEATHT TATST ¥ AqATSH RTETFATE TRERR T TUSH Hae]
o | fagaarT qREEREr saer @fd Hoe sfedd Rrae damw, j0%s I ¥3-¥R) |
A RISTHAITT AR T99R O¥d T qq9@r 9uar A7 frersd 9 aadrs HErE]
ITANT T (Ie0) | Rreteher SR 9% TRufg 9erg oa=a T 9afcd § | T9d Rieqsdrs
AT ¥ GfTeell aATgad ¥ AT T (bt FXEEd a9 gad | fagaramr genR
ATehehl AT SATHT THAHT AT | RIETHHT i FAMRBT FHH, SRS T femdrarg afq
B (IeD) | TR TSI HFT T FHASAR Faws, | ¥-Y T2k FRId TaT Tedded
fafe® THaAT T TS (IeD) | ASTHIAE 375 ¥ eSaTdd [aaqTades ava aal [Tehdrs
AT SrafeT S ORI THIA AT G (IET) | AFHT AT AUTAHT 797 qiereaiaqar freres
qTfrHe AfHET A%F a¢H G | BT AMTE faarfard Afaear g | 8T S=AT=epl A AT
feear & | afad, sonta, aifde, drifas s 79 qaifes ®q o & |
STl qIENTd ®GAT, 97, el ®qa7 faaqiiora f | a9eRe aguafeqeasr amy
IREEF [aFEATRT R1eTd qfaad 9T i T9s, (FErel, 00V9) |
dlifcora RipiRiss

TRl FT AT T@E ATHT RreTep Arfermer errg T Aifaa adfveEr Wt &9 v
AT AMAHATS FATARRT FATS IUTIE® IR T4 b | AT JUTE® Hiqad Ao
HATTEE = [GRIE T g1 T HAqd T4t a5k frerer wifaer ¥ Ao Farae
ATNT TEHTd (THSIAN) T TehAHT Foarad TUH! RTeTs Farg FHwA [RTed TH
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(@)

[T T AHRA FUAET AT aedl TS, |

Siferes SeeTieT faerar Fs, W Ao dew T fava fagarauesiaT e
ST 3 (Rrerr faeimT, R0%%, UST GO, ATARW FaTE, R0%%), (TS, R0%¥, U 9&R)
WA RieThesers TFATATES (aaT Y Ta7 T 7T TS dNidd [qUR HeET
RT&UTETE THIEERT SATSHIAY Hisd g9 | &% X1 Riedhars Srieeead! fasal
START T gad Afawd saear 9 afbeg (rerd Farg, 08 o7 ¥3-¥%)
gRTETRT RTeTereTs afers dra=ar fae, wreataes Riererd e wreataes fasarea
Rrereer faa, Terame s@er Resd e, U3ar TRdare Al [@Hed Whdd faa
it faera T e (Rrets F4am=, R0%%)

ATAHATS THATARIR THATIA [ATeTehehT T8 Agiad, Afae, frerer, fagandt, sifwwraesw
GEH T Sl g (ReTh g4are, 0%%)

fretepept qeafe, 9T a8, IqTE =ifeq gfafy, 9eft ¥ gfwar fa=m e "
Fald TeHl ANMAHHT DTboless aaradde, (Ie)

FITRT ATITeTeh AT & ATTH HrgHT RTeTehebT ATNT AT raarafed dife® I,

() TRara fad RieTdesel ATIRHAT ATHFT qTSASAT ¥ THLATAR AR T4 Jgafqer

faeprr 9 | A9 ofTeT TR AT TRETHT SR AT gATS T AT qFHAT
afeaferl THAFT o Rieehe® 9aT AU FHETER FARd Tal 994 g-g (Rrers
TATe, R0%% U ¥R-¥Q)

(¥F) ST deafa e fawer Teus (@R, R0%Y) | TE1 §aT AAAAH! afqdl AdR

AU Afad R1&T0r Jarer 9 q9a (S, (R1ers Farg, 0§ I ¥3-¥R) | 9%
fae a srgar AR A TGF T 99 UF g9 RIEA AfdH gAIS (AN J0%¥, TN
qoy) | fereror fafy T fawaeeg 39 TEAUT AUHTA AUSEE AT T IATH TUHT & |
e favgaeq feque 9fF TeST (@ 0%y, T qow), (Rreae FETe, R0%8)
faee faeararadr gerg g+ RIer arey AghrdeH qers ¥ e Aeradd fesirg Tee
ArferAter=re efaad I&e aeTE |

fererer BFTE gfeRar AT g9 |

T TAT AMAH ATTHA AAATT TS 64 B |

aifew fauer Rrerresa faq qumuer Rrerdeearg @0 o@E veH T g
FAATSUS, (ATaXw Farg, R0%%) |

forer Rremrer faed fagamerd s OERE T gfqeadt e (Rrersd
g, R0%T) |

RererererTs faTetor el HTIRT ATI=THT T g+ Faay faqde (Ferepr, 0% %, s
) |

gew Rreror Aiatatadrs qreaewy ¥ difaw Hefirerer weea famqas | Rrers arferaar
Fa GTiataed T&T AT HIET TRFIRTA qAMAH TR TR I, (ATTHST, R0%0, U
¥q) | A9 R1eTeh ATATET @IHITT $feTeh Tqed e T T A=HT AN TeagH
T o faweases o I8 (I8 |

Id dw W qga fagaed #fwa gRi difades 9 STE g
(TG, 0%0, U ¥¥) |

3 farerrars gfaty ¥ fasaazd et feqread aivArs = 79 547 & (I2)), (A3, 0% ¥
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TS 9%3) |

(&) TSI & Avharl T ai disg |

() arferaerr areaswH At Riadeears aft gearlt aarE 9% |

(T) AXPRT THAAT AT TZRATHT [AfAuarT Tl seswadl Ristdhaea AT qiq qifaae
SZETAT IS, | ATAT T AT STHhee e gus (rers Tams, R0%%) |

() AR Trwebl [TAROTAT Gf FHSNT LTl THT T T2AH! ATIRHAT ATMAH s (AT
s (RTeTs |arg, J0%%) |

@) arffaw qar Rrerw Rrem ggmaE GEEEST AMCT AUEUE JAR THIE,
(39T, 0%, UF %) |

(\1) Rreqer RT&T FEHT TSAFRAATS [ARTSEIHOT TTe, (STHT, J0%¥, U Q0) |

ool Jmaiaht

farsaerat, arerma (fa & j0%%) | frerw anform e T (et wifs 0 sTg#, R0%9) |
fedTer TEItaaE, AfaduR @ eI

T, TTEAR (7@ j084) | fava smwa . nfoen foerw @9 3w wgwe (et
i) | fedTe TRNieaaEe | AfdauR @ qTaAered

ferrepe, e (A& R0%%) | TuwaRE fetor ¥ faerw arfemen @aw (@ifw sawte
o Bzt g firer e geifim @@) | Gifere STt faera e,
THRIR © FTASHT

forersr Fatg (f. 6 R0%%) | firerew anfem fagandfia anfh & (fver e, o srg=) | femmar
TAMGIET | ATAAIR © TGP

forerer Fare (f & 30%%) | frersw atfew (@mfee @atest AT @@ T e wifasat
HIFA AT FF SAALHAT FUFHB ATHIA Qa1 qferaa - @

S faF (fad 08k | frerwa awmE faww FRiww FwEtagy gt © qa@s

g, HRY g9 (f9.9.f9.9.30%0) | e aifomee #E faa=mn | fawrger At
ferer, forerr faeprer qom @A F (@), FTEATS ¢ deg

oTHT, TTIATT (FHTETH) (0%%) | TRt fretr STawTehT fdaeqes | Hebre I e
FISATE! : feediiasiY

frear fawmT (f3.6.30%Y) | faretr fawmgman wfvust sreuumgest afaded @ o@®
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AYad IS JASH I AAISID AR cirfor FRIgmm

gRfdeg ifa®eR],
forer, FEAST et FawEw

ORI IR

TS ATATE THEE ATHT TIAT 3G | AR AYTAHT ATATF ATt H/I & T
et fawE FT A TETAH ANT | GE U ASHH AHISE (T G
TR F FW ey arenEn e Agccauut deaw T aneeet &9AT fAgest
oy | ufs @ EETedt AewHT TRIY AT FameRT |t ety sfiEniaenE s
fagar | awfeew A w30 Tet ama sfawwe ot £33 T T @ e a9 wiearg
frerht IvaTel e AT afsad T AURE, FET afsaa afF T8 | e e
T @ O af Jma sifaweE qeida T siftan © T e e e avwa
% | fireremr anf sraRfed ®0T, @RI G@OEA T AgHRT AAF TUTEATE R T
e LA A i THUEE T Ftau afd THuEs | e A qiftaet ARt deisiaT
HeecaquT ATeud WAt F firetn @ Saeng T agEe afm e firww o | it
g giftaeRt AR faren sifaw © ¥ fren wiftaert @t amntee A sivaw stavaeRdT
O |

q. fdu=r gazr

@ 8l d JAf5D o=ART ?

TTHINSE TR AT FAANT FH TIATERET HFeR T, TR TETH ATIRER
Qrsil AAIEd SEgRHAT SAE [&7 81 (FTFA T Tl : 0%R) | FHS FAFATAATA TeTehl
T (FPITAT : R0%Y) | T FAFHTAAT HAH! AN ATHATAAT a9 &, AGNTH AT
qi €1, SEfae AT G 81 T S A@HTAr Ui 81 | AT T I qEHTaeEers
T A fad amAiiee = =wiEes (PR 0 R08q) | AHISATS AFHTAATE! &
IATS &TH TS &1 | GHIAATHT TEH ASAIEE FHl JIT T i FTHTSTHT GaeTes
T & | & THATR! GIOeTS J Qa2 qiquesr 2 | S 9 (9299) o
AT =TT AT AT g5 3ATaT (aaeT=l AT+ Foale [QUHT Bri— T fagar= T
fgdira fagar=t | 99w Araegs aearaT TSTHIde @d=Adl, are T HAT g @A,
[l TqeadT FEafcdehl @Al ¥ STATATAl ThTS T Foall [qeqdehl Faeadl |
fgfrar straearerarer fagereawr awr afeelr fagerasr faaresarg fatra T T difas
FHIfed, AT, SAMEH T ASTHIded daay e | Afd w8 fawtaa THaEdE I=add
faepTe ¥ ATESIAE FaAT T UGHT GHA AGAIH] (GSAGRT AMIE ATHACT QT Al
AT TR AT G&H T b |

2. JAAISI® AR

FITAT THT TS ALTGT SIS T SATIE ATHT AR IS AT BRI &7
ATHINSTH T AT JITHT TAATCHS GGl g1 RV EIHT ATTHIA BT (AR ¢
R00%) | Il ¥ fardl TATETaT TUHT A THIRRITRT IRABAT AAHAATEH (a3
TTRUHT FSEURT IROTHEET T qfg TR FHISTATIHR] ARTH TIHT ITHINAE =TTl
THTSTHT T TTUHT Sgeeg | Ifeg ToITdATi~eb qHTSIaTeel STHTH! &Y [eUqfes GravTy
TRIIHT FHINSE I ITSAAT T THATSTHI, AT, ASAIAh, ATAINAE TAT AEhiqh
FATAATH] AN I TR qfgvs, T FHHATRT MEA FGLITRT AT T@aTd AUeh!
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e (AR : R00%) | A=A AALITIRT FFHb TATTATHT TAR AU TSTITHT, FIFA
ST FFER! WTIATE JAR TRTHT TSTIF T 9% ¥5 AT S0 TRTH fqeaents qme
ATTFTRPT ESTUMTTT T IOl ARITHT Iied T S werdteagsar afq araiiees
THT TG Al FGHICTH U | qrartae faemaa qeEteag faea ey aeas
FHIATEIT Q2_Y AT FHT TFA SATTF FAT: bl LI ITTHT 43T | el (R0%5) of HHd
Al T QrAETTTE =TT A HdT0T, qTHT FIAGT ¥ A GEATHET GEIieed TUehiel
foviTesa! af ey v @ qws ATHISTE AT AT HIAa ATIbTEeRT TATIT T FTATT
TETT T TN T | T §_Y AT HURT ATHINAF [T THI=ET BT AT ATTFR
T G ~ATIATS A=aawaived T8ehl SN0 THT & | AHH! Y TUAGAT THRFSal
TATERTh] AT TR HURT HEATea! A&Ab] BIVUTH] A FTHIS =TTl T T
TIHT IIUHT BT | IS, T3l ATHIAS [qehTeehl AN AaRIegd Hoaeh! €91 7T
T IS AHISE AR THT Tedls GHdY Ifqded qaR T | AleAqw= AT G
ST A TAR TRl THHATT [ FAH! Ticaad I Fel al— Gar [qeaHT qrameieh
=T (Social Justice in an Open World) | FEHTERT A& TIART ATNT JAR TR AqTeTT
IIAYIHT RTEAT ¥ ATEAATS GTATHHATERT AT TGN G aTfeAehT qar Afgar Rrarers
Sre fauer arewg |

A faeae IRYETHT ATHIE ATTH TEATS Hewd [adh areqd & &l A faeadr
SAATEEH] ATETHTHT AGHATAAT ATH § d=q1d, 90 ¥ @axl dehl &l | AWHT
famHT T =ereoer AT TRl fafuet sEwarH #E qarR T Aied 8 ¥ gedrel
A& G AHT AT ATHINSTE ITAH B FT AT 1 Fa G (AR © R00%) |
fereganfu w9AT AEISE =TT IIdH] AT 1 9T 66 Heduag | G T
FIUR TSI, HIHE ATIPRE! [qeaeqiiy aroongs, g A GG T TqHT fafd=
qATIERA qAR T A, HeTdid, Uegs afvaes T HeTaard aied J=ardesdl
ATIRHT EEATERFAT TG ALEw"e TATS FHTAATRT TeTHT, THATHT THT T FTHINTH
FTAFT TTHT FTT, FTAeEA Fel Haad TAUH g | R TAEe® 86 i
AT, AT TR fo=rHT B [edTcne gg, i Awal T ATHIHT PRI g q3d TaH
FRITST ATHITSE TAHT AN g FATH AT TUHT JATHew FdF TGEH gra |

AT =TT AT Todd FHTR WEUH A IHebl & | TRl AT JUTATHT JHT
JTHINAE ATTATS TITHEAT [GZUR] T, | ATHIS b ~ATAH! RN ATHT qTeifes qar
TSR AR F@Tah] q@E URUTH &1 el AACKT g & | Afash IIaATs Fordwa
THATHAS FHTSHT EAHT AT AATSG | Weld ATFI & Rufedsd T [EIHAT THA
ARTFE=RT THTH AR AHAT THAHRRT SIS ATATS ISUehl Jiaweg T b
TG Ufgel | ARTR bR ATt AT, fedehl AT STEER ATaTs IS8 a% TTATTEE
forafera gsTvaT, =TT faegerdT STHEwT §eT 3V F av9 TRl qTgvg, | fafg= awgsr
AT T T GREHI IHT AHAATaTad! (G HUHN T ATS AT |IAT AR
TREAT T 9T IS ATIRT ATGITRAT Teqd HUHT G, (AR R00%) |

ATATTST S ~ATAATS HTATTST D A{cehdl qid W Flchreg | TATISD ~ATABT FEI= T FcTeh]
FHETIGITRT T Hiqer [TEIemRr & el AfeqH T&d TAQTARITERT HeAToT T 8T (T
R0%5) | AT (R0%5) of AT TEAF AT ATFR T GIATTF ATTT GIATTS ~ATIHT
IR=HT THT T ATAINSG AT (R AET qHiad 8 9gad SUARIcHS
IR ATFHATE 9 FAIT A=A A7 FoeAT310as | JI ATHINE AT faered
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faraRuTaTdr fRamereTd /T 82 | TFS O ATAXHT Tl Hishals =TIV Tl ToeaTa
T FHTSTHT e AGAAAEEATS 23T 5o [hIaHPT HAAEEAT T &S, |

AT =raErs Mithed (92%5) o aEd aRdTad Wbl e
(&) GTATTSTH =TT FeAhl AT TES, AFAE ool ATHT GIERT ATETHT [TTTETHT

AT HURT ST S | ATHT FHATEE FHIIT TR AT Sl STAAT TR AFITTP]
FrRRIAHIAT T HEGH TRA |
(@) FTFA T Meqd (ST g ARl ¥ IeaRanacasl faaqrurars gghtd 9 @ | A
T OIS AT SATART TIQT U7 qerey faw @ 9wy o9 T foea arafaes
TR HAITATS TATST G STGHT o1 T IS TS [FhTehT T3 AT
®IHT @IS | WA =TT TIaT AT 9 21, Fwqiee afq T Ifa= TR1 que
TUIATHT JUTIEET IH TqATE HE@NT TGS | ATHIAS =TT JIAAT FIPT B
£aF T ol foa A= v fopaee gaer T g, R ¥ faar g T
T A FIATS AT I §ad, T TSl TTUhl Jaame deells ai dral
GATTHT &3 |
% HATeT TeTehl ATATUHT T (R : R00%) : T [FaROTAHT SAFHTHAT, F¥afed ARTAATAT
HHTAAT, FTHH! HFAX T AT USRI [FAOHT SAFTATAAT, ATFH TG=HT AFHA,
@ HAT— FHINTE GREAT T TR ATATaReh! [aRurdT AqHdAl, ARIKE SATdhR
qaT AT FEATNIATHT AFHAAT | FLAT TE FLHRT [G=RAT TEEH] [q=HT qi
AT TGE AT B | TIAT TEHT AT T AT TN AT 2R WA Ay
AT IR ANTRFEEH SATad TATHT ATTH JAE TTRIed &7 | IITE0Rl AT T
TS STHRET, FTFTST T FIAABT AT ATTA AT AHH IE®eb] (A EAeATS
THRTCHE AT TRH T |

ATSTbT YIS STl & & 9 ATHISTE ATAHl qrarare | AT [Teae s
forebrar Tesra g | FndHT WA AT G fasraet GfRaAr T 5T g9 @ (srfrerdr
D R0Y0) | WA (q]9R) o FFL A T T AT ATIARAT FEATEEH] )
AT HT FHIA ATPR T FHedd! TATIT I T, AT TIT I TeaRTHR 1%
U ¥ =t fadeer T yiwar § A = @ | awtad =g ¥ e
HTIROTATS TSRAT G & ¥ AT SaTE AT ATl T I foess | 41
FIAH ¥ WFERTET A= faeag qSirdiies, TEdmrar T iwaaor Gfsnarer sTeman
JATAATE TS T 3 qHATHA® GHITH! (AT T Tk hlwdprRl Afqam 9 &
(ATTFTT : 2049 |

HFAAATEE FHEAT T FHATAH ITeel =Ted  RT&Thl Aecdqy dRE =g | ATl
TARHAT AUH! I AR T AR [TaR0aar q89d g1 TWH Tevg | O
U RTETHT FHA FATT T GRAATR] [GARITAT HA=RAEd FIgaleedrH 1 AqFd
3 | Y, Hfefast, TR, AR (W i) ﬁwwaﬂma@%
WW&IWWWWHWmowwaW
THFT G, TR e Rreqrens STaadey q2arsy afrusl o7 | Ateer forem o
FARET AT TEAT TTHT B, AT AT T 0T B, IYAT A qoreqerg farer
IS G | IR AGhFd qAT [GFEHE SeeA] RT6AT fhae=rel dmHE Ser
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TUHT T | T FATTPT SAAT AT RFTAT TaT Tl 3 | gy ¥ TIREed qre T ey 5

AR ATSH STAT T g4 TI& THIHAT TE |

TIATS I T AT Y AT TUHT fq99 foepra RrER GeAerep! $ra=e T ST

90 7T FAaTIATHE & TFRB! FTAGIATHT AATHT G : fqeaeanty SIAT A=Iar Il

TRE T FHATHAS ORI RT6T Iqefed TRIST T AFAT TR G T 8Tl ATTHHT

giagear =Ied TEE ST9ard G, ST, g, SHT T STATSIATRT d I e

S, STATE qTITHE T |, AR q9T AT W@ JaTels g6 el HIad

TATSH B | AT Hiadl [T [ahaars Aaed TATSH, ATHhT AIER(qE AeaTen THATT

TS, TG GERITPT SRIST THT I, AT ITeAHT U FANT T3 GTHITF (e

T THATE TRET AR TE SHATAHT T T AR I7q@ ¥ ATHT S Tehal

T AT AT IqAed U RIeAel Head T @ | ET T AMLd BGAT (i

EIAEE TR TR B TqH—

® AfgF THIAIY AT TAR TH STaae faeaeardy Arar yre ATarRed fre
T 2 ¥ ReRar Ive T Al |

® Siaad= Rrerwr sire faq, @9 araarideesdrs Rems deaay Iuas RIS,
G AMARTATS T IEATATS TTATHBATHT & TS IATE%ehl JTHTTE, ATTIF
FAT IASAAAH (T FTRATAT T T aid fqoiar T2 991 e q=Ars
3 | fagarera Rrem SOy af W1 &/ 9= BT ST fagd B | arfersr g9 wfger
RremaT TEERe Fdr Sire fegq g fe afe anfeer qur wfeen e awa g7 9%
AT HGHT AFA Tceblel HHT SATIH ATET TRUHT T | ATHTISTb GHTAATHT Fafe
BT @ | SAgE FEfUAT FHT AT @ | HETHNIHT IRTHT HHT AT G | AT
TSH [I=HT REgH! ATH Flh 3 |

® I(UITTEF HTTITHT TEHT ATATAATEEATS (AR T (99 garq T A1d, Iodfed,
freeT, SHR AT AT Atfe e afe sma fasrg weT qorear et faeaety
TAY qHATIE ST T8, JoAIRP] MRRE T AMIGE WA T T THRE
TATHF TW@EAAT Tad TATST AT JIed T, A9RT TaH [y depides gad
AT fad T qU) ®qHT AT (G T FATSF [qpradT ARTe g3+ adr A1
Tfafataesar MREr HaRe, IeEaeE TaH qu ISRIR T ATHING GRagydr
BIIH RIS I449T B 3 |

® [MRERAT ITHATH! AN FHAAGY MG IV TAR T Y& T ST T SrA—
arer faeprar farer, grataes Rren, frerewsr anfn Rien, @er awems anfn a@av
JEIT qU o AIGHTITHT HTa=miee Rrament fafa= faewrger Seaaq geqmamret
HTIRE® I A T JUTIe®s G T 3 |

® I IUIAT HIHEATE HTH ANH AW, THYU &HdT, T&7dT, HAfqehar, et qoo
ATIATHT AT RTeT 91 9 & |

® IJ FHTTH! SEEFH § T T W AT GfTFggardr AT uHifdeE qaw
TRuer foaT T FEE wawEwy a9 209y FFAT favaare frerar IeE T W
Afeel A TOHITqe® TATR TRUH G | AT AT S@HT STATGIAT HUHT S TRIEEhRT
AT, AiEhiqer, AT, ATHINSTS, ATF, ATANTHETAT g Tl ATHTEEH
AN, THEE®H AN FA &g, RIGTHRT FHIS (qehTadl Hd JAEAT THTEE
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TR AT, AT 9T AN [T ARTE qATIT FETH RIS Jiaagadr
o TiRwer foar | frerer AT T feafawr GER &9 ¥ e i ddeiRe
AT, THITA Hiad (g FhaATATS AqeFaT A AeqdEdh] qiaagaar
AT I FLTHT (T T wfedt ufd LT FAHIaens gaeraT e S g |
3. 1A RIRID! 3662
TS (R0%5) o ATHINTF TR IZIYTATS T FWH TH G -
® FHTSIH [alH= aF(eATS e T I TaH ATH T BIHT A= [qRor T =TI
TS FATIAT T |
® ITIIE FeATI ATTI T TS (AATIIRT ATTATTHT FHIOT a7, &0 T FHSTIH
ANTRFATS HA FATETHT T |
® ST fq, ¥ 9, e, &, o =i AT, AHINE Fedfed, IR T,
TATERT, JaTiesd fafd, faer ATEIRET ANRESIR TR GIAEare Had
IAEEATS ATfeh, ATHITE, AAIAE T AIER{qE TS (ITTHT AT |
® TfeTd ¥ & foIgsT T THAIUT TR oy HFeR T FHISH qe [haHar qaaw
T ATHET (AoTe] faamer I |
® IHISHT & FHGR ¥ (a0 THETIH IcdTH, TR0 T HATHAS T |
TS TR &
ATHINAR =TT THH] AIE A o= g9 q0ar &l | THRT &7 Toehl Aae! qie
ATIPRET F¥ITeId B (ATIFRT © R0%3) | FHSHT HIE TS | FHISIH! (AT T
i HITE &7 | THTSTeh! ATTIABAT AITEATS 7 GYehlel Hel o T3al Uiehar Hiidel
& T F | FATSTH] FHA (W a8 R el Afafad (Ha| aargar | qieg A&
F & fow /e arerar TEee | iy AiHEErs o ST e /e | fetad
o, FIAA, |, FREMR, 08 T FAH] AALT TH @5, | THTSH! (A0SR
HTSThT STALATATH ATSIRET HITAES ATk faege ah IFAu s af &% 9as
7 I of | T gfqagearar afew wur I ofw wifre F st 1w gereeE
[FATTATHT AIAERT FHFT G Tebl 90 [HH0r g 747 | T3aT FH AgT3 deHl
qET ¥ AepT BTH I TeHT SRGaT | FH AT T HIH T a1 79 q ATF F g 74T |
AT AT THT AT | 90T AT § TUHT 8T 3 ¥ [REBIT TehaT AIATal |
TUGHT IIIHT I Ui WG 7 T | TGl TSREd! WHATAT § JHEAAT a1 =0

N aY

@ror T FHITHT T IRTEH! (qgaTed aarse AT § aTed AT | ATSTehl A-FATT,
gfaaeh, d=aTg, AATER T PqEtAE el aRumH 81 | A& gHISTHT T afee-
Fafad =P EH TATEATSA T HY A& FGHT HIAAI=T =TT I T 3 RIS
ATHINAE =ATTHT THGT AT & | AT ATHINAE ATIRT TASTH AT AATEE® ATI
TEBA (AIRTT : R00% T, ATIFRT © 03, R0%E, R0%5, HIRT JAT ATAT © 08K, R0%5,
R0%R HIAT : R0%q, Mftheq 1 93%3)

AT =TT THSITHT FRTH Fleel fF AqaR afedd A Y9 36T~ | a1 99
ATSTHI ETeH, SYaTeh el I JUTTATETE HER Sl T WTHT EsHT
HTATISTE ATIFT @IS 8aT Wl Fh] T@THT ISH! (94T | ARAHT AT FHSATET (o=
ST THHAIER AMEATS T TEThT THebehT JATHT | TG el f9u— Afge =1 a7
T AT AR, GEYIT IAATE ool TITTAT @I | T HIEATe® ST ATEQTHT TATH, HIhT
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A, d9 [arilewd! [HRTE H G B | fad IR a9R auafg faaer faamTes

FHT oG TRTHT A, oo CATTAT T& Wbl [GZUHT ST | GUISATE! Tl AATS &

T 99 afedl FERR Uy AFAAT | FEER died &9 ufgere dvaar @es W (@ifear

R0¥5) | T 9ATSA Ui IRAAT At [ATaTe®ed!, aeifqe qa1 To-dresed! fa=mar

ATATETSHAT AigdTaedls da9? [QUAT FHIS (qehTdH] HHd SATS HIH ATATT TUH!

Ffag | FHATT TRIHT FMEEHT IFGUHT AGNTE THAT T KO T IEHHAT ATTHT ITTE

HAGROTATS AT |

forepd

AATTSTE AT GHEH! ATIPRATS T ITe T AT qH SRS qrHEd A1 & |

AT HATTHER SAfFTa Afaerars R 3 wiad 6y | Aataaer T g grEfas

HTIFR TAT FIAAT ATTFRATE SATGHAT I A(Gd AT ATTHRET ATTLTHAT o | AT

aﬁ‘oﬁr{‘or?rqﬁra'aqulqcl HIHT A AlgPR A AHEF aiF A 99 &5 TdATs

WWWW&|WWWWW@W

Frfed AUHT THHT JATHERHT ATdTATs dirwd =g I qa Al qaedr

FafaTerare ATHled ATTPReH [T avs TUH T | TS AT AT T AT

FHIIET FF(ega AT 99 T8l faiaw= THEd a1 aviee dAidehdd TAEar T I=d

ST TR HTIH T ATHSET el HUHA Al THAT ATAIAd aal ATRTHl HATHd

IR FATT T FXEAT T g |

oGy

AT, gfkfadre; (f9.9.20%3) | amterw =am faren- Aurelt afeawmn (e fen, ad
¥, A 9) | GfeTer T AR e o THAIR, ATHISHT

.......................... (fa &.30%9) | A awqew T At A (Agfi aafaw™
e, e afsrrT) | RTeAT fEWmT - weEAqR, FErtear

ATIBT, TATTATE; (T R009) | ATHISF AW : AUTART G2 | BISATST : TATT FALT
Gy

FTHA, AT T TbrdA, eo=ToT; (F & 308R) | fareqmn amfee = | S9dTee afesa,
FISATST : AR

BT, AT, G, S AT R AT R, feparayars, (fa. 4. 0% 5 ) | frermramisaw e darse

Wﬁwmu ﬁw?oa‘i IWWW&TWIWWW

TITA ATHR | AR aﬂﬁw Hﬁaﬁ (R0%3) | FTSHTST : HTA fhdra g afafq

ared, HeeT 9T (9.7 R0%5) | AW Afiee T awntee A | Afted =t giase,
AT : BREY Wad

qred, ¥ (9.9 30%9) | @At et ot firetr, amfors =Rt aQdwT firet
FISHTST © Wevad g diectad

qrge, @Ay, (f4.7.20%9) | AT AETTR W : AR ¥ HIEEE, ATHITNS =Tt
AR fi1em | FOUET ¢ Wered T dferad
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Aifear, THETER (9.3 30% ) | awet (FFEE) | FISHTS! : THAT AAIT 75

afeen AFa JfUFR (08R) | AfAaIR : AT g dfrer aranT

Atfean, THEATER (4% 0% c) | A (FEE) | FISHTS! : THAT JATT 75

TEIHH [aehrd Fvs | g TETHAH IET (R0%3) | HaIR : d@®

Aitear, THAATER (4.8 20¥5) | AeRied (M) | FISHTST : GHAT HATT Hx

Adhikari, Hari Binod. (2065 BS). Social Justice Education in Nepal: An Overview, Siksa.
Curriculun Development Centre, Bhaktapur : Sanothimi

Griffiths, M. (1998). Educational Research for Social Justice. Philadelphia: Open
University Press.

United Nations, New York (2006). Social Justice in an Open World, The Role of the United
Nations. New York : Printed by the United Nations.
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foRoaz fdgameil densdd : Ricred I 30T

fAwRG AfRoR

Suafaa, dfes Y T &
o AR
qegER aar ferer faw aferamar gwEEaT AR T qET STaTR Hedtedd & |
TeaTgEad aAy AT quitefien Frfemar T F THTEERT AT JEedl JeiF TS | dd
fftrr quTefieng AWE T 998 aISH TRUTSERART HEcauut HWET TEED | eaTesaars
frafr T fraw afern wifre | ax g diftrr qoTefmn Aeangee smafus s &
TIEATRT T TOHT | S ST O GET TINT g9 Afhea®l OF | T aHeqTerg
ghea T fretor Rzt sifsmw srgaTaRT TOET TEET ISTEERRT JEE T e A
faqamft weagwAeTE sty anfuwt €1 @R aWEERl sEeHE At g
U AT, ET TETFHA TRETRT AH JTA TEAHHAAT THA THATE AATEAd T T
T | a¢ gudrE Avh i S ifHd T T aRE FEATRISTWE T3 TS AfRUHT
B | R qEATE FEATRISTHR! Tdh fharrerawt @y wernet aify fagamfia yeei=
TH HAER qHAATE S A | ¢ AR qa wwAST e Jored g Ty
O TR FAFTATHT TALAT qAT ATTHAA UNASUNA FHIFHSR THAHRT FILIT TAqA
FEATRISTIA TEA JAT qISH AGFIT AV Fec IRl @IS IfA FE&dT g9 TR Tefid &9 |
o fagume freneng AfeEl T gWEERT aAree ey fagunedt seutgseeng fretor
fawg afram st srgw avTeR SR © | @ aiiemm gw e e fagud
TEUTEHART FAUTUT T FAFATART G4 HISTET THETT T GHTEEHRT IJTWHT STAT fawamor
T T TR B |
q. foRoaR facmil feATSHoId! TaENRoMN
TEAFHHTART AYETT ITYTEE o bl T HT AT HUAA, I AUl FT & Hid HEl
HATITHT IT AT T YT AHTHN AT &% F(q IT AOAA A AGTSET T B HATSHA
2 | HATSHAd 389 JINAdl ATEIThl J@SiEl Tag | 90 d@rsiar I fara=
qfehr a1 yfmarmed fvear geargsd ufi T 21 | e freror faeerg BRATeETIRT
T AAIFATAR. GHI-FHIHAT TR HATSHA Ay fagandl qeargsd & | e
fagandl HeaTSHd IRTHF (Formative) IIITHT AN AIATSG | AT HATSHT ThaAT
foagandiars ®&r =rered Xl MU faqaar 9t gerasny Rreror faergdr T
FET ITANT iews, | Fiemaw faandl qeangsael sMia=nive Geargsaar e farg | a9
HeATghA YORATHT e af oI Feargsadl fatae areaw (fafed, Aifas gor,
ATATRA [aRTAHT TXHT FH AT(S) aTe fagardie qeargsd T |
fargan e Suaferer sraear amer arg dramaw e faerg gfewar dsered 19 aEvas
FAAT TAT AP I T U3l ggafd & fagandl qearges | a8l =y 10
FHGR fagardier aaen e T quRIcHs R T qa1 gaw fagandiars o
WS Fed Iredred 9 & e fagandi Aassdd Tag | ¥ #Hdqadd IJ9drs
AI=H AT AAg T Fell FeTe Igdiq AT IIW FATHT T G TEhT
UES, | IIX FEATHIT AR (IR AR RN W I RIS J8did arad |
faeprs IUdfer qRT TRIST IV AURT FETTHT [Geprs ITATSd YTl T IRISH TG
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20 | SER FHEG GadiadT T auHT fagandier [ o =aaw &7 & &id faar 9
R T ATl FEATHT ARSI T oAl HETHT (o b HIT Aol HETHT
TR i FGeTa™ T Fe F@T3e AT IRl &1 | A9 AIHT U aUgqeH % BeTal
HEAAT T (ARSIl FETTHT Feol FAGTS A SIR HET=ia 2 | AT vy
HeATSHT TRUfTHT AT g7 | TIT TIR A Aepl fagardl 97 7% e
TR Tgdld A9E AATHT a7 fqehrg TR FHWR TUHT ATAAARATS T IT TTAT
fauz faebTss Hem werss oo qeafd &1 | A7 farer fagandl qeargsa ugafdaer tger
At g &1 | fagandier Syaferens gftewd T g rasTd faeEdr dEaer gAY
ST agafd ar |
2. v fagundt wragse fafa avames
feear fagandt geargs forerofaesrs wiwaras = fRafted woar afer ggafa & )
frerorfaeprs gfRam T HeATEHA AiRAT TG IS Fers fagardietad fratawrg
foRaTeheT R JeAIaR, SAhd, ATTTT, ACHT T, FaTE, TIH, TacleT FH,
FTHE! ATAEGE qeTg ot fafaer gaRT wiveg | a=ar fafgeme fagandtar faers
FeRaTeRATIHT SETURT FETNTAT ¥ IETAT AT TR IHIE®h! MYy HedTgshd T
TS | FeATgshl FHAT faaandie faeprgguates d@rarar e THTTH Jfear
TS | fagardier g TRATAR BRP®HE TRANH I FANT T, | faandier
[ ATt AT AT daR (HFfafad (diaes/ agdes Aars TR
(%) FEAT T (AT TEWIRTAT) : RTeT07 FqcpTgerl TH@ Il T FEMHIST 2T | Fea FTIA
HqeId : fareror faeprg foRateret & 9@ €1 | Ycie faqandier & Fedl & FEaT qn
fATHT B T SHAEED! [GHSH AT FAT G T B RTeTHhd & [ATIIS,
T 7 fAv=R HeaTgdadl Her WH Bl | JEHET AT FETE AT JeAray,
fargardie! faarea saedr F=AT g 9 &1 Alhd TR Tbe & Alheg, |
(@) AFTATRA ATATH (GG HATSHAH ATl TAH A TR dT &1 | AqATbAeTE
faeamdier s, faw, oo ST 9 GETET HeATghT T4 Al | ATRY, AR,
fafae T ¥ IRAwTESTedT &31 Aaarebare AT HATSH T aFd G | HETHT g
AT FRHI AAATHAAE [aqaTdT Ileel bl H3T T [Faae Fhl q=aR Il
TS Alehreg | T @1 arafaet Rerofasrgafs fagardier arr @eaer daedre
TR IATEER! AT &R HATSHA 9 Al |
(M) THY T BA®A : JeAraR 9 [qeardl qeargswaer afsdr giwdar g | agere
fagamdier geargsa T faewrgar U T Afdeeg | YRR T GARA AT
T TRTST Alheg | THATE (AT ST THT HIT T Irilewdhl Alhadl, T&id T
BISHTSATE IAIBEH HATSHA & dFg | THATE (G910 AT T&Thl HeATH g |
(&1) @At W A HEET AT GHETHT hiwd AU SATeINE [harharT 9 TR+
F ARATSTATH TG, | TGH AR [aFbEd AT RAThaaa T a¢r e fagwg |
TSRS AALAF AT a1 FHET (€5 ARG THEAT FHEHT AlHd
TeATSH HTI THHT & TUH THATE ATAATABTAT [FSTATCHE STHATH [T &7 |
TIATE SATALNRF AT (O I el AT (GoTTcHe &THaT ANTaaiersl Teargsd

T Al |
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FEER TRaaH fR=ae faganeiier el 7er afver Sader aadd 9i &1 | q8 a9
TR ST HFERYT & H&dT YRade AT, HEITAT (Feh1gert A [GIaTg AGEAT
FA [TgEd B A~ ATURAT fagardiar qusr saer aREdqerg afq e faur
FAR=aR HedTeahd 9 Afehvs; | T © T@reed RIETHT T WHIs, 78 F1aA9d, BER
FATSH &l Tl STl T Hiehl FABRAT TANT e, ATe ST aebrare R
TATEHA T Flehrg, |

fastTca® F FET (RATHATT Td A ATehebl [hATHATIRT ATATATS [aaaTdTeHT
FesTTcHe, THATCHE FEH TATSHAAE I IR HeATEHT T Fiches, | &
W e, Ffadr, FAT qET T, qATeA, GG, AR(GAR AMAAR AlEA® TIH
FefRATHATIRT HTIHAT fagardier Alhaar, Iuated el ATAHaTE aiq fagardien
TATSH THIE |

gt - o fagandl fafra ®0wr aeE, SEe " FEresT qur fagaraaew
F= foRaTheTad T 9N [ aar q5e | a99 Hataa g+ fagandisr faere &)
HTATTF ®IH FHGR EH grg | a9 afrdars arar faur fagandier gergs
T UZal Al 9 = qeangs o= foa il | fHataa fagamas aree
TS TR AT THIES, |

fafea a<ien : fdf@a Riemare faeardisr dars, q9 98, b9 T aRURTT w1
AT T Alepg; | fafaa awer Toa iy FaTH a1 Tede &IAT 9t RIS
Tfepg | fafea wler @ fawaar IRl gq9@s | Jedr FATHT GaT IR TS
feamerer gemew fAwTor T ART I @ fagardier 97 garer qivady [ g |

) FEGSATTHT (Portfolio) HETTR : FITATIHT [aGaTTeRT feafad 14, fastTcres &1 qar

TEATCHSE 1A ST FXTEwh] ARG TCT FIed 8l | HAGaAIR RIGAAT [Faardie
fafgd ™ a1 =T 9 e Al | TR RS [GIATEiE [Feprg q°qr FIqHTeR
JHTT (Artifact) § | TEHT TeehT faganeiel qHAT P (FEAAiad Qe ST, M,
=1e, e, Form, e e sefaar enfe) Rrererer ofgert feoqdy ¥ gifa fqaror wrmaeme
fergandierT fata= qerehr Hearser g7 Has | fagardier Rreror gfsarar |fsa 9T W
feru Afuer e S aTaasH Jur ISATSTHIT ST TRl JEIUET b hid HIATET
Ul AR G AT T T [IQaTdTehl el ekl TeWNTaTeh! AaedTaTe Al 0
AIATEAR IESAFHAA Al ST Ui [aaardil Yobe TR IqH! fHqeprg IJuaieent
MAePT HAET AR AGATATIE T AT |

TG < ATCHAATGFA AT ﬁW%ﬁWWWTWW
FRTHT ATCHT FTReTE TR ST 27 | AT AT St T FES qaeEers
IUIFT ESIA dfedrd T FHrAd [FerEe A Hd adrsd g9 fagardieE
ATHHATEHA 2 | fagandier o arear Rresers Saerr wreer Rrerde fagandt
HATSHTHT 8% THT G THIE |

wﬁmﬁr ) IS X TEUTEHA FTTehepl ATATHT SATCHT bl ATHTATE T FRTehT
AR 875 | AIETH gaHd T Fedl adT qriEsward gAgdHd giies |
AIAT=HT TQTgHT aAT g HIFMI SARAAE THATTIHT [Febebl T ATaeber
FRTHT AT SATFERT T3, | Thl Rreqehed Hleciebral & fagandier qeargsd el
IIH! ANTF B Al (AT AqeaF =T e qi Ficbeeg, |
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(3) sAfssTas® T T qfarsan fagardiiel fagarea™r s HTH Jfahd aRaaH T
sfg=g | fagandier a1 omy are eRuRERET faarey auerr fagandiar smuer
FTAETF TR IRARET qaT Heqd TH gg | TG ATTHEART T
TR 9 fagandie qearged T dldbwg | [agardiel afadrasdrs 9 q8diT, SqH
I T G FHT, TR FHAT B, SSHBATH qeod, RIS AT,
ATSITHTIAT, FTATNSTR HBTIAT EATNTAT ATfGehT AT AfTITmepr gidterar fauz gfa
faramdier Teargs g7 993 | I frerrer fagandier areafas qeargaret A
ATTAERET 9 TFIH T E, |

3. TAAEW FATEAT

3.9 Hifva saaen

grafae fretrert umeRe faera T T gratee Rream wr A faerr fagarera gree

fagamdl ag@n uersd Aratad fdafed qeiem Jumel 99 arge HUHl Hedd I ST

TIHR RTEAT FeATeraed Tt AT NG TATHeE TEehl Fell q 3Ra 3 TEAT ATHT TETET0TehT

&7 MR fagandt qeargerd YorTelr q@ard Tl 94T | G&f ATSTeTer THT FTag oA

=R fagandi Aearss aiharars qere 3 S ITHAG ATIRAT Fell 4 TFH AN T4

FFH TEH! AT | aftga areEeEH g, 053 of =R fagandt qeargsaers frator

feprger! ATH=T AR FTAT MU TR JU=RTCHSE JEdTH THT T@T [OER (Af=ra

TR FEAT 9 TF FAI IR FEATIA AR T A (quepl a1 | 9 adig sawes

ATSTATA TPl AT FTAR RO ®IHT HET O FFH AMFPUH [Feblg AT

A= TR STR FEATHIT HFLIT AR T T FAT &l (qaardiel ITaiedesl AT

Jfeg T TAW AGHT AT FAATATATE ATAVAF FEANT T A (oAb b | T

T Iy &7 IR FAFHAA iy Geagsd adT STARHS FedrT qaafdeh!

FEATEAT T Aifq fausr sfawg | Ay dereer o frem wremaer Rrarer R

TSR AT ATMH HET TEATR] Tl HARICHS HATZHA el HATq MR

fagandl AeaTesd awaTEe ey e YU UR I 0 fque B o

T TSTTAT G Tk deaer wratged R1em wremeH 0¥} A GRS Ty

afeatisia grafus frem qroasmaarg Gfae T 053 @ Fer 9 9@ TqE T HEA

FITAY AW TIET feTeF FT 089 AT FelT ¥ TFH ART AUHT G | FAAT feTes Ffaq qTaR

FET q @ © T =R faqandl Heargsa quATed SawdT AR AfE T 090

Ifg FHIT: FET § M AR TRTH G |

3.3. freaw fagumdi aeuTEs e SR ISUREHT WUERT Sqaet

F) SMUIHA G TETHRA 0%3/20%% (FEAT -3/ ¥-Y)

HATIRAT & ITETHH R0ER (FH&T 9-3) AT fagAqTdl Hearga el sHaedn (A aTar

EHH G

q.  gTAtHE TEHT MHATCHS / GIRICHS HedTSHhd Taafcer ATIRHAT (aaarefier faeredrs
giaft=ra g | AT S FeaTsEdel qeT Sevd fagandier faereeear qur
T &1 | 7eRt o fereteer fagandier safaaera faerg Suaferer aramar gas qas
faeprg sr@ar e I |

R HE 9-3 H TAATIRT F FSART (TG [aa=9/ Portfolio) ®TEd @+ |
fagarfr AU EeTid aRkadd dacred, el Maraadr ATfees ATeHd
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c.

(@)

FITATIF TRAS |

FET -3 AT AAMTCHS I3e(q &1 ATIRAT [agardies] Hedrgehd T IR HE T
AT @R A | TFHT AT T ATaTemd TN THIAS,

(%) HET FEATHTAT/ TRATSTAT FT

(@) e/ FHET F

(W) FEER qREaT

CINIEL

(3) oSS F

FET -3 TT e FETHIT T TR FJAMGE AlPURT S | F&T ¥ T Y AT
B [auAR IUISH YO IIaerd g |

JER FE IR &I S STieTes qawieenr et faeprg PRy afts agadar
faandie®ars Teaed @& IeEsd AaER TRadTdTE AR M HETT T
gl |

FET §-3 T fagardiel TRl JIIdHT ATIRAT IETdls & &g T HUHT a0
TR |

FAT ¥ T Y A HAHOTHE ¥ FuEATHE q]uiq are fagardier yiider dErsiar
TR |

fafaa fawre amavasdar wuwr fagardlewsr @it ITgad g9 HeATSHhd grHmar
HIATS IS, |

e wreafas qgan e fagumedt weongaw

AT ATeTFHH I=T 3053 T [a3ATAT & IR ST (SSRP) of F&T @ IF fivecy
fagandl qeagsd Tgafa @R T e W ATER Aifadel HHg dEdr aTeAEm A
afeATsiE T fATe deAr aiq fRear fagandl gearsed gfenar sEarad T Saw
TRURT G | AIRAT RTET TETFHH (FeAT §-5), 0%R A7 fagandi qeargddsw anH
qUR! TAET T9 TR G,

9.

HTIRHA qEHT [UATcHS TIATTHT TGl [FHIOTCHS / HIRTCHE HedTgeh Jaaidehl
weamET fagandier faeprgars =g T © | ager aifT Rreremer fagamdier
AfFTa faeprg SUAtedsT ATaTRAT Taehdee fasTgaaay Yare T g |

AT T | TAATs fagandier wer Fr, afErer ), faseHs ) e,
IqAted IRIET, BT, STAMEA, ATARNNE qRaAcb] AADT AR ATHHA
FITATIF THIA B |

fagamdl FeaTg®! Te Ieed Hiase AETHATH ATIRAT [aaaTdl Suates! Hatad
HATSHA LI HIehl ATAT@HT ATIRAT FHETT T &l | (a1l HeargehTet FaH]
fagandie fawsrs Iuafers! aredias Fa<ar gfe=m T GIRIHE RI&T07 T 3 |
HIRAT TE (FEIT & T 9) | SO Yidd AREl ATaided HATZHA T ¥0 gfqerd
ARF! IR AeATghH A1 (aaardl Iuatedel d@rsiar 0 g | A=
TATSFAAT TARTHE F, (aATdH Feam FeaThrar, Herg Faewar e
afeadd, MerEaraed fasmrcs #1des A1e 97 S | T HATSHA Tal fagardie
TR YRTITRT ATIRHT SHIEweTs &%, @ T I AT FATHI T G |

ATART TEh! ATHT [TeaTed< I Tel Foared T B | I TEATH ITGH
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¥0 Yiqerd &4 B | THHT AT fafiredrer atfesr fAafor T & 1 e < 7 9 AT
Aratas Hearsdd (fafagd ¥ TarTeH®) T YANTcHS B q9T FETAAT T AT
HTheTd T FATGHAAT AT AT I AT B | TARNCHE B8 qIT FETHAT
qITTeh] STEeT ATHATAT AERTSH Tgalqare AR T AT B | fagandiar
[qUHl AR AT TP HA TUBTHT (HAFMHT AT Afaeprer AT a1 |99 T4
QI fauoadars Taafqerd AT TFH 50 FaeTdswaT Hifdedl Juated arfde
THT & (GUHT ST o Tl Hd AATAET Al [HABTAT a7 AT T GITsUep!
fauzraeqars aqulqera AT AEHl (0 g 9] FqUdHFAR! IJuAfed  BTEA
T @ fEUHl TaT® ar T w1 AATH=T FH THABIET a1 ATIT T @A
fauoraeqaTs qTagtaeTd "Il AHH Y0 @ YR FqeTaaFHE SuAted gTae I
T FofT e T g | g&ar ol MaR 79 M= Srew a7 #r9eve T R T
B | HET IAM g TANCHSE H1d T4T FETHAT JTAP] ATLT AThATTH FATH T
SO T T @ | TSAFRHAA bl TEHAT T [GebTg ITATSTAT T HUTH=T FH
Iudted gifaer T fagandier i quRTcHes RreroredT srEwer T B |
¥, HE
TaTereRT Sifere wieRan fvear fagandl gearesears fureror faeprg gfemarer afawr s
FATS AT AT JgATwaeh ®IH AT AT 8T TATT v | 74T AT (R04Y) 3
TR TS Afere T 03 IRG AT=NE ETAT FEM q ATE FHAM AN TS 9167
R0%3 3fg dfu=nive ®UAT FeT q AT wEA: AN AR R fagamdt gearge
UTSIFHHAT HTA HHT @bl T FHEHSIH QT&0 [qeprg Giehardr qHlied g7 dabehl
G | SfeT TF 053 FeIT § ATE IREA T 089 FEAAT FHET L THH AN 929 afT
AT HARAT TATIHNT g ATECERT S | el L GEHPT ASTaHT ATRAT HTATA AT
THATAHIATR Had fodr g Fem & T 9 g fieear fagandi qeargesa ufear @n
e FATaeTve 3fted SugEd Af@ed | TF AU T IIRAA AT HeATSHA TreRaT
AT TRTHT & AT FLeT T Yl AGAHhl (A FRO T HEAEE EH G | THIAT
=R fa=ardl Heargea Yinar ToTasl qaAl Hfaad Taees Jedl e,
1 TEuew et WO T i AR ARt T g R A|e - areasm e
feear faqandl Heomese UihaTers Agenfeae ®IHT YRS TN T R TAEHIT
FTATEIAH] AT ATIITF I ATAETNE AR ARBES T S T&AT T Febebl qTEaT |
T WM GiRaeT a9 fauger gHEd T @eT quEd FEEdd T GRAE T
FATST A G ITEIFHHEBT FHIN & |
R TRl FW IHEERRT g - ReR fagandl qearedd giRdr sEerHr 3ard
TP TIAIT TAT FHART TFbT ARETTh AFLTUT T FANT I ATPTRT ATLHT
FTATEIT IS ol PTEAFATE FATARTE FAH JATARROT T AT &1 | W]
T RN AT & BT 7 AqATs B THAHN] BIH] TART T 7 ANG TeTHT aCAT
FATEITHA RTATFATE JHTST THAT IT FA TATEFRT TR THHT qrEqiaed
A T a7 RIAFTE T AGHT FTATAITAT HioATS AR 3w |
3. aran fama anfeq « Rrers arfemer arezswaer favear fagandt geargswsr arer
U MRUHT U T JHehT ATIETRE TANTHT AHT [AT&TeheATS ATAHBT HIETH
ITFFT 7, faq et T afrudr G | et a@er A SugEd A, faaewr
AATTHT THFT THTARR HATIIT & Adhd TS, |
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AR T GUINAAUTRT 9T : (e fagandi Fearssas! TaNT Ui 96T 9
THUHT FAT FTAfAT ETHT AHET T ARSI TR FATEAT AraraRer faser 19
FTATAIAHT AT FEAERI T F1F GHF g bl | HTATEAT T =Teel 9f
ATTYAE TEANT T GEAThUThT AFTIHT BT T TR S |

qIEM Gl AW ¢ R (aeardl Heargsha Freadd THaHT AT Aifds 90
yifafae AT FIAHT ATEAVARAT g | AT AT (gl qeargha yAnT e
TIHTRT AT &HAT [T T Glel AATdehT ATTHEIR qrferd ATfaesr iy afq
ATTTF G A9 TEhTel I TGbT FIATAITHT HI&ATS ATl TS, |

qAtaw w SivR: AfaeteT fagareaaHT qar frers AT AUE TSl Rrerdd
AT 3%-3% Tufvae ¥ 9ersd TRl wHarvhel FRU [eArcas &1 My
forgandl HeaTEhd TARTHT @13 H{EA18 Wl & | FFATS ATARIKE BIHAT AN
T F& 9T @9 99 a¥ Rretsdrs 9 HTUArR g1 FAEaTH HoAars us |
TN TR AEAIE HH AT RIS AT AT 16T AT AUHI T FH
FEH TUHT TEATATAT I FTATFITHT AT Febebl G |

e w0 oA T AAERE AR AW ¢ R faardl qearsdd ant T
AT qUYTS, TqATs TG TT G TFTERAT ATSHBT ATNT [T&TRAT 1 qeazar
T giqegygdredl HHT g1 94 FEEIT TAEERT Taqd! USel q&T ®sl af | AT
FIATeTeh FRTATT &1 ¥ FUTEAh] qRAITHT IT HTATEAT T Alepae T FHIU fa=Ime
qrei RTeTehee Taes fade e (Doing by Learning) &l JaTH T T TEHT qTEa |
FHAGH o STEAT AALATHT WU Gi TS STl 9T JANTAT AT3d A=l av
STATR (AT TRATAATR] STHATTAT AT FATEAT G HST & TTH e |

HHQUT JER T W : (MR faqandl Aedieshd WAl Sid dAfds @d: Hel
TETSE ST IIATEN &1 A= THIU Yo T T IT AT FTATAATH FISTS
ATH B | AT Teard FATAITRAT TFAR] FRBRATAT T ATHATEE  THTAT
R HATEh A&l S Afdd T @ vl 9 &1 &1 9+ 971 B | Ta9
TR ATEATTE TH ATAAT GERTST Tlehel TAATH TIATS BIATTEATHT A farq=
TIRTEE ATZISA |

Ao T1ea aX qg] - (MReR faeandl Hearesd TRt AT TEAHAGART
fffe wRTH atfe dferE ATEe W 7 SR AT 9T HRATIAH FSATS
ﬁ|ﬁTWWq@?WWWW?W@W
faTeTehepT TATET TEHT T | LS T gAwTHT fafqerdr @ars af afeuer S |
HENT AHTITH ITTIEE

ity Sfeafed qwer qUIEE T GATgEAATs TSAISHHET g quafer § afaved
WWW%WWWnW&WW%ﬁ
HATSHAATS 70 TqehTS TTRATeh! TSl AT AT TATSAIES, | STard "I Ifeattad
HATGHAH THLTE® THTIE T4 FF I A9ATE IR T Alehes,

(F) TTGHHTAT TL FHAT T ATCRIRT HGedl T : (eear fasandl qeargsaer areatas

Y ATTYTT T TTepT (AT T WS TIETH AT T, ATIETeh T TeTh AT ggrel
FHTALT THAA |

(@) TAEfHTOT T RER FeATgHAR TANTH aHT G AN YA 7 a9

RTeTFATS T ®IAT A0 I
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) Prerag fnemaredt sayd wW T @t g - Rierepars MR fasadt

HeATEHA ATH & 21 7 T FEL THIE 7 TG AT H-% g ¢ HeATghaH! TANT
T TR FEA M 7oA AR RIeTedrs FHA-FARIAT ATARAT A T qMAH
[a08 | TET T FHAT IJAEwd (IR HeATgHhah el TANT T Fag |

gt fawE T e fagndl qeurese #ranaar g Aifaa desta
FATETT TeH] RTAFTFA TGHT AAT A, 99 & 9T (qehr& T9 |
FUAWE TEST aATGA : AATTF B TUHT RIETFATS TIATS FGERAT ATIH
THY AT T WIS T Fard &g |

FHACILAT T FATRATR TRATAT TS < THA T ARAEATE RTeqehelts Toireheor
TR TGS FIATEIT T RTETHATS IR T4 F1F [T TR IRTST 9 |
FEafawar g TR ¢ [ReAY HedTghd WHhl IIR FEld T & Fell
QTS IRUTEr &1 A= FHIof R < IHTEATs (o [l ToRTcH® FHA
Wwimwwwmwwwiaﬁwam
fagardiems i @@ areafa® T T&TH AT arg RIS 99 |

TEAUTSAATE IJLTAHET FAISH : TSAUTSHAT TIETHE! qadTs IeaH@! A9, |
ZYE TS RTET0T a7 ITSAHRHEART AUTTd SERITEE & hid YT AT a7 qUAH, YT
AU U & Bl HEAl ATEITHT YT AT T YT F9UHI AT &% Hiq I ATAA Ao
@l ST T RrErr (g PRI ATR G HedTgdhd TR IRTdred qEard e
HTALTF F |

mﬁwmwwwmw BT [T T HeaTgehd
ﬁﬁqﬁwmmwalww%wmmw
AT AT BT | q9d AR AdTs e (s PRATEErIR T 9AnT WRIATT
e HeATSHA 8 qFg |

TEUTGHART T ATUHEERT TAT T : ZTHT FaqaTerae®dl qeIeers "o HeATgehaah
TIIHT IHT (o T g | T [TZATETPT AThT HeATgeh T AT IR TaT
HATGHAR AT FEIAR TN TAIGS, | THHT AT HETH (FET FEHTHTan),
ATATHA, TIART T SATR, URATAT 1, AFER Gieadd, faedrcdes &4, gy,
fafea oérem, srE@T=AtTHET (Portfolio) eaad, Al yTas® Twe ¥ gfafewar &
FTIaTE fagardier Iahl FeaTgH TS, |

AfsoTe® abRuaT SeTe ;ST SRTSKT ¥ AIdeAldl ars, o@lg AnTsTadhed aid
RTETeREAT TS, TR FHT-FASN AieATI T FARHT AR RTeThaT fHeR et T79e |
faterep-sifirsTareRforer aaR gfatRar T, 39 98 a9 el Sudferdr faeermor T |
AT I ATEMHT FAEAT T : (R FeATgehd T ¥ G @Il HeATgehehT
TIART TANT THHT ATNT ATIFNIT A7 G T A q4r [a99s Aaeds 9+
IS | AHH AT PR, [GgqTe T qANMRE AN T Afq9Tad [Helk Ifea
I T I A2EA9S, | a7 Fid T g o1 MRy HeArsshd Yorredl AqAqra
HEATS T |

qeTwaS! faeaAwor T g T . HeATSHA TRUlg AFET ATTSIRT fqeeor
IS | FA-FA T I AT, FA-FHA g9 AbdAd, H-HEAT FH-HHA
WU, HA-FF qad 987 I8 Al AT rerh-freas qar Rrears-staaras fa=ram
FATA TH ATALAF §5 | TAL TUEATHAR] [qTATITATE F=AT ITeT T FHAAT

o
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fagardier qaear qfe=rd T GaRIcH® Q170 19 qa1 G087 fagardias O
AT agT FIcared TS, |
(@) frafaa smmaa T gudEeor T9 . JATEET el ®IAT WU/ TATH! ATLHAT
fagarea tAdreror, gt aateq, staaras, f.fre T & fr Hdasae afag
FTAT THIRG, | el ETHT FAATHT T ILAAET0T TH THHAT RT8TF Tel Hedrghd
T S afq g=e |
(UT) qRFET FEH RIS« RTeTTel TR IL9T TIART AT HeATSHART FANT THIaT
QISR TATSH GIT, qReq fqg=aur sravera, Rremd avatead sy, fagarag
T ATATTARITT FHATH] ATILTRAT g | AT FT T R1eTe U ATqTachepl A
JATHETE | ITHT (AR HeaTgehe T Al gaT TH-T HaH TRATE |
HITTHT JATGRT (HRR FeATgh AT AT qHET FHTET I Afehes; | OY qfT FerewaT
Heaqul sifHert frererantent F v | foreteher EASRATE IR A% el gATE ARIF g
ST | Ty R=aR qeargsh Hrawr Rrereher ATfdert qe F=1afd faem e feae |
% freed
FarerAr fAeear fagandl Hearead davadd feayidaied @gfhe TRl g | GWER
T AfaaEdd R TP dAATE BARTET aAST WRET @ | AR Rretre
fahrg AT T g7 AP (AT Teoll HETHT &l IEATSH T (= dT IgTg gred
fagandieesr 5@ afas e Tl g | TRUTHEET diieusl quad=r fedr 7 4%
fagamdiel AT d8 90 T TRH B | [GEAThH RER A ATgdd Y ITERICHE
RrerortaerTs gisharaTe AT JAYHRE! Afdars I T Al 9= JhewuEne Jard
IIHRA BT ATIARHA RTETHT Feam Q-0 T+ e fagandl Aearesa anT el 3 |
qifere T 090 g AURTT TEHT BT & @ FHA AN TUHT T 0 ATAAT FeAT
A AN TRTHT G |
feear Tl gearesa Rreruifaerrg giwamd T o qgafa & | gaqrawr Rreviaerrge
aTfT fererorfaeprs gfwan ¥ WeATgHA UlHATENS HON H AfFQT | Y AAERHT I
JFRET AT TGS TG JURAATHNT F YO I Wbl o | TAATS TATAHT
FeTee freruifaerrs wihar ¥ HeATgwd UimAT FET ol deren fagardieied
Rrerortaerrs fRATHRATT THATTRNIT HATSHAR 0 FTEITH TAN TIIES, | TGH
AT FETHTT  (FEAT TEANTAT), AT, TIAMY T FAR, GRASAT FE, ATER
afeaad, fastarcs &1, gifer, fdfaa e, wrEEsatas® (Portfolio) Hd, fqdTa®
e ¥ giatearn, (g fRarearayr @t TeamhiTdr ¥ S&7dT Aaaide T IAIE%h]
=R HeaTehe T4 IS | TeaTghHl wAAT fagandier fawe qwersr qfe=r
g | fagardieisa Rreutasrs fRameddere Rieed fagandier faee @3 o
TR qehTel ATAITH FEANT THIES, | TS RTEA0TqepTg TAEHRT gr | AT
ATRT RTeTHeb! TRATART, THTAHT TARAET, TESIHI0 TTH THY TRIFRATATREATS
TAR iR T | FEAEAT, STaTheedl, TATIq THRIAE A=l qg TTATS
ATTATTE TIHT FEATHISITT AT T THHRTETH T TATAHIAT TS o J1Ga |
HTTATART TTHT AT AT, FTAHATT HISHASHT GREd T ITIHT AT FAH]
QIREATE T8 FATAHR FTATEI, FFFTET T GANALT T FETHAT AT IAIAT G2
T U5, | WY AAFRATATT FIATFIGH HeATSh AT qrect [T Hraars T
SIS ATFTHT THHT TAAHRAT ATTII(T & S 2, |
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Rrgrod! amrd fdeRT difetar : 31081 I 3icjeffde<x

qlum At
e fretr stferart, Sreran

oA AR

foqmmem &9 GUR FUFEART FEAY GIRIWA STRAEF a6 0% /0%y fE afgd srvmmawn
THHT AT AT HIGAT ATTAHRT FATeaue TR &7 | Wit o defien wmds
qAT AR TN AT TREAH T AR ACH AWHT ST DSt Fateramt
HIGAT ATfAHRT ST¥ATEA FA (et ATawaahar qfgam T fagamew afawsd ur et
aifea fnerered Tama wan fagumem T fagumdier Suafeaufa samwRedt aaen afeo
W AIAT TEHT Ifemm | aifqwet I1 HANd STALTUT, qifdd FIAgedT FTdadaaHhi
sraea X faguem agwn arfem T fretet 2 dEwTE stvarae faee 3 @tew Ifauwt
B WA qfewgiasl famaa T SAvITEET g Ul SalEdaE aged 66 | THTi
T TEHT AR FAFIITHRT ATAATZE TR B WA AHRIAH AT ATAH THREATT e
g frere aOwRATEER aife® T a9 Iuafsaars fwe g 3doa | fagea: @ @
TETEEHT Rivgd WUY ARA TEEHT STVATHHT TAEAFRA T AH GHieq1 fofe smawas ©
W fagawor T g Ot S aivuEwr © )

fau=r uaer
&TWWWW(W)WWﬁWWElm
TEHT HTAXT [3T&Tehep! JAWTT fqehTe qAT AT FTAHH FoATAT T (TEHET qTTERT
iferer ST TP Shegebl yRATASHITSTY fTel AEATAAETE 058 qH Y T S
TikueT el T faere Fwa=dr AifaTd Mesdrsd (Teacher Development Policy
Guideline-2011) AT ZHFRAT TUHTETHT HIgeX dllHE® JUd: HETHT AL g% |
ANAHAT FEART g ATSA RTeTheeel ANAHB] ATAIABATHT ATNT ATRAT AN T
TesA ¥ RerergRT srafedd gEarel TRUHT ANTaTS faeever WY A Al Tae e
gfTerheEe AMaH HUH [Slled Tesd | TF HRI AAYASBATH AT ATAH
AUEATRT BIHT el TATAHRT g (NCEE 2011) 9+ HIAT WEH 3 |

Faar fafadt arfaaer amerei frere arfaaer avagesars a8 @
A= | AT G %es ¥ Ul breedrs JNGAAT Afde WETAET Hor TRTs frere
AT FARHHAEEATS THAFT [GGATAT ATTb AT YT TG FATTHT TRTHT B | AT
FTEHT RTETRET HET PISTHT SiTeh [7eT07 FrehTgaT qrafvad Aaedeharars yraferar
fagu® & w1 afbrg ¥ 79aTe RIeThel STBAT HTIEIETE I AqHFANE (a7 s
T ATIATATS T TEAT T T T HThT I 3 | TRl &8 Fel, TH
TEAT ANAHFT ATAYAFAT [qTATT T BN [T TH AATHE® HUH IGUHT G |
afd €T & I ATRARE ¥ 6T 9 ISR AT AT GARBT ATTITHAT SGTHT
3

3MedRd U1 : a1 Rislel ol IATo difeial dRIfcaIcid! Joildie

HRTHT AT iy qeals qavwar 9iedl qe ged TS ATdel @a | aiadeh!
AW &7 4% 9t afveewr TRT e g7 | ARl AT I wfaqd frerear
T GHET TWHT US| TRTEHRA W Wkl HINTe ¥ JodEed geid RIeThes

<
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AMATHT TEAT g TN T ITEUHT G | AfAd FrawHAF s T faada gwfaer
AfFSTAT X TUR TreT & ¥ JUU aiearqar frerepenr Iufeafa, SHessr Feqiimar,
QT At aRepl FwadT T ANTEIAATS &4 &l 9 a% frereresdr afaaufa smedor S
T ATATTATATE AT TRETe ARl 3fged | ART T4 9l g aifawyia &
fTeTepeRT AThTH S WA Ul ANTHET HET BISTHT BYTAIUIRT AUET I T3l (Har
FAAT |TT AT 2ol &3 |

AN faeewor T P fesired T ARG WH Fia Alad a1 AT IRTEEREE
TEReAl RTeTFe®a! ANTH [FIduu T IAlewdls facd ¥hal ggid ared fad qa
T HYHT [qhT T ¥ ANAR a7 SHAT IS A AT T Ficadl A<RHE g7
foraoeur IT¥eT ATNT FT ATl &THAT Ui AGATET g7 ATadF S | AA@THT TAR
TRTHT FET HIgae®dls qATT TaT G G g dEHT AT FATRTT &0l Taiid gve
T If@ue |

DT FAFRH ToaTdT TeIaal TXUH AT LA ATTHAH] Th THRH! [Ty
% afd &1 99 ANTHT A1 AEcaThIgell i FHH FAEITEH AN A adem
YT YRS TRTHT TTT brwe®ql T ThIRebl AN oo T qa @refehl arersd
A ardqrERr fasTAT g9 Febepl 9 | SIETRT 9% HTd 9T HeRHl AT 9ra At
A | AAH & a9 B | FETSH A& IRTEF 909 B | a¥ AT A 947 7gal e |
G ATRTHT I ATRT GAHT 3, Irileeedl ITATHEAT T &HAT T Tih @TeAH]
B | B Heh BT T THAT TUH ATGTA Bh Hih LATTH] Teb YhXHl FIUHH
=TT &l FEAHHA TRFAAT TR A ITATed e g qaal Ted g | Jareel
JIA ITETehehl B0, FTET T &TAATS i alfeTdepl] ITATedT fa9g fasir el W& |
qiferHer A =led AT Gaigd@ T arafad IUHues, TEAaad T A [quad
e AR AFTTAT AR Teh Gebieel Bl GIHT G1¥ S=aeishar T 9% ga=ray
afvurd a1 @ |

qfeTSeT HEET fTeTehebl B T SRR AR WA B | JAnfy Rreteher afeaTeTT W
T YT e QeAfires qRTHeTRT fauaHT 9 qaa e Al T ARl ) |
IETHT T3¢ AT Heaidd g8 ATl [gwehl fagareraerr FRnfas g0 #ia qo favesta
FT q0 "vIrRl gt fESTgdr fomar ufH e WEvm | AT AARATHT ATEETE
ATHT Tl e TRTETR ST F Tl (agamearadr Hatyq gerey Riers afq & &
AT gRTendt Rreted gersd fagureraw OR g% foAas A fadred @@ 9=
far fammeofir g o<t 28w | JTHT AReR Rterd AT fagandiens waa ge} fEed
e A HHNRATS TTeTeh AU GSISET dTeTHeb] TATAHINT i Taal & |

I8 URIGRI dAIfcidA®! JiAcsieloaT IRMI MAGRT DASEd! [daroiia ukiss
Rt AT Joae ®IHT A9 CHT a¥ g RIemr 9siedl S9R =FeEid
=TT e ATRTEEATE (AT a= TR T g1 [aeRewdrs dYelvo &l Jiiq FHHorHET
qE fod fas, ®EEA ao@ T Fwg [T T T T S GIeAwm
fororaar = yebRepl ke oTSaT 28w | ailaHs (a5 qRIHel aTdares WRTHT Adid
ATH, faaaTera™ T ATaTRa arfdd, aiaHs! ddbmaieor SEar fawzEr Tiuesr famad qor
FARATH frdTerdT ARUHT AT HXEE AT AGH! T&TH] T&ES el THT Goal
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WA | AT AR IHTe®les AThAT IRl SHiTicier fafqerar, g a9 aramss
qRAITHT gebebl faTaTeRepT TR, TeTeruiaerT FaaTemRoTel |1 e fareter smcham Rvereh
g ARAT, JATfaer F9d gfqasyadr ¥ dHE f[qER a1 FHE Al AEd 9" THE
ATiaepT [aoaHT =1 HHE gal W@As | Re geed ¥ ey Herdew gfeatad fas
JAT IRTHT STAAT STATSIEURT FETereT TFal FeRT SRt a4 fav fastgrr qaw i
ATIAHT Glqaad qaT qF A=ATAT T AT ATSTAT ATITA FATSIURT FHITT AN
FIHT ATSHT T Feopsd AANTHT TATS T LHT ATAHT e TeTehedrs Iqureedra
At fegahe! ATITHT T FIATHT THTSET T8S | ANAHB! HrAT=aebl AfHETAT
ahHT oot RTeT Frieaes Ara SAfaq 91 A TR1EE SAle Tal AT A5ed
FRIEEH TIAd, TSHEH ATTATRHAT TAT A ATET Hiferep T faechiar gRTierert AT 7
FATEaT WS | TGAT T FAX & AT AT@rel gTHT ATMATATS b TSI [ITT0T TaT
e | AAH! ANAH HEAT 96 A FRTH! (U o Tl aed sAtare faeereor I
TZ ATT ATATTATCHE TAEEATE =T T AT=(HF F g SITTH G |

uféel fdaRofi™ oGl : @6d ared! aIfeTaid! SY31 I [IDIG ITD) AdARIRUTD]
favara

FTHTTHT ETHT TS TEATT RTeTeheTs far AAHATS el [EaRTHIe ST AT T4
Tl | TAATS STHEA ATTATRN AT TTSS ST FAHRT TRATSAT T ATHvAgeE bl (99T
I gRTSSE S ITed | faebeq qruasy fireterel ot fagamaa deed 9w fagardt
TR JEAT fa=mer Rreres gfqer ST faearaer TRy wArEed o Tde
foF SET @re | RTeThREwEET TR TN LTHATATS AHT AT EIHAT AR TIH
AT T ATTITI AT FTATT ATMTAH (G GINTUT & | ATAHBT GTRRIT AATIHT
Qo Hfew THTERTT qAHHAT ATHRIIF faaATATHT FThd SRA=HT FERA 45,3 Gfaerd
ﬁTWWW&@% et 2090 T TEERPTR B | T AT g Rradee
AT ATHRAT HTHPT ATCH HeATGHT e Hell BISTHT [qehTgels TATFHR] &6 HTH T
TS A HIdl ?rﬁawwa??mwﬁmﬁa@wmmqﬁww
T FTIRTHT AT AT TAMAT §T Tebebl SM@UA | ATTATADR RTETFEHHdl FI &THATHT

~

el IoTEREaT RTETFes ATHRITT THET TWH T&ad (F e g Q)

@ 9 : 31fdreiad I RIRIdd! M3 Mha db

orear Rrem sifasprerars 99a R RIem AeAmadel U Ieaead ATHA 2l
Wﬁﬂﬁﬁﬁ%ﬁﬁﬂﬂ?mﬁwﬁwmﬁaﬁmﬁmwﬁwﬁwmmﬁ|
faeareraert Aifde TR sEen daieadls SUde yerarearad, e, fagardt
?ﬁwwwmﬁaﬁwmfhﬁlwﬁwwﬁﬁw
faeamaer difqes MR ¥ FoamaadT AR GHaFH GEART TG ATTHT Tk ST
Waﬁwwﬁmmw@@ﬁﬂﬁmﬁmmm|m
TUETH! AR & foar 99 o fagamergmr 9wt 76t fras 9fq 9 3R 9 g |
¥ /4 ST fareter wreed feift YeRt ufe B | SieEe dttde afq faus fews 1w q
afg arthel TerusT fagardl war 9o AT qidfy A7 FAESR faAr aft R 9 TR |
LT FT FAA & 7 AT THUAATRT ATATEAT JIF ISTS S Tl b ST AT(TH
Wﬁﬂ%@ﬂﬂ?ﬂﬂq&waﬁf qUepTer 8¢ forgandl Het WUH! q& TRREHT 9T |
HfrepT YT HeAd: TAUAGTH! ATTOEIT MAUH! T | Tet ATaide T & &l

)
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q wfeer Rerepars faga aifera ¥ fagandier fawrg Suafeer faermr qe qverwudr
TS G GOl F AU | TIT ANAT [ATT RIETF Aol TaTTehT fawaar fagandt
AT E&T TR FIU LR FATHT JUITEAT AR ST RTETehel TR qIehT o
T BTHT AT THTFHIRATATS Hal TR /AT T 7 [oRTaTar erddraT Araned 90
Hiew AMAH YT Tl RTeThel T [aUaHT HAFHIH T3 (qeredwT el fagardf
ST gaT i arfes fam fraes afaemafa ae@er 7RI & afaws |
AAHET ITATSTD] I TATAGTh] ATTATET HA TIGURT 99 99 884 | I=H
JEFAT AUHT T ATMAH I ITATHE TEAT TEI3 [TeThete qid [aaarerd T areaiaehies!
THY JIaATH! fabr@ 3 ore et [aag Iudfgyld Iemad W@ HRI g4
WW&WWWW%WW&&W?&%&TW?WW?
ATAHER! THITATS (9T T2 | (BRI a1 )

aIBd 2 : gEfics IR USdH) E15d UGI3dl AIRCR UoisiGaei

FAGTH FITHFMH HARbledre Afd QT TWHhl T3l YTAHE (e Ueb el
qfe faua | e 3@ e T aitaree fagarerar e aed ared fok g
Tl MR | TRAST THATTHT FAAT (ATl =ATIHT ATIRAT IHT (AGATATAT A=
fagaTaaaTe Fadl T Uk A=l fad (Mg 937 | qRa=al 99 AUHI FIaA] qRawal
FICAHATE G TG FEART TITAT TATHE RTeTehers Torgar | o7 frerder T@mTa
TRIAT TATAHICAY ATH!, fafast aierd feuel ¥ Rreterel =me=m ¥ Rreteasr TamTd
GEITR [ARTREATAR O Ireh F&al AUHl RN [q8arard @dl g+ dA9&r 9iq faa |
TR Fel faq Rrerrer fagaraaar #m¥ weafg A Rieears garsian sqaaraa dfAfde
qTH ¥ FIAAIHT R1erh Aleddl STAET AT | gIrSAIT FROT AriAr | faar
ATOTET Iieed e Afedard $@ TR 41 faearas q=are 8 ot g
a1 faeardasr AT T, EHIAE qUEd USIS[EUH] THUS TREl dlfed Y HI&
TETA | BTHIATS HETT Tehehl AT ATAAABIATS HIAT X UGS, HETHT SHebl
THAT Irilawah! [ qlegfed o T IAlewead! ald GHTR fdgd g% Riidsd AT 9
TPl HIER TaTSiadard (SRrer 4re |

& AT E ! WRTRT TR & 87 A AeThl RTET JUTeiray eTdiiars 9% gl ST
qvaT 99 19 T a7 =AMMEaT | TRHRT GITHAT T [QRTeThehl qANAHaTE IAETE]
TN Al faera e qUrEaRia Rretrer dAtvasty g a9 ared, Rreeew WX 9re
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Transformation of Training Skills: ACase of TPD Program
National Centre for Educational Development (NCED)*

Abstract

This article is based on the study entitled " Teacher professional development programme:
skills transformation issues" conducted by National Center for Inclusive Education
(NICE) Nepal for NCED. The main focus of this article is to present existing condition
of TPD program, explore strengths and weaknesses of different phases of training,
identify the enabling factors and recommend future directions for the betterment of
TPD program. The TPD phases go trough the cycle of workshop, project work and
counseling. One of the significant achievements of TPD training is that it has developed
a culture of learning and sharing in the schools. Teachers discuss their ideas with fellow
teachers, share problems and at times do some collaborative projects as a part of their
TPD training. Strengthening the capacity of the training centre, developing in-built
mechanism of monitoring and follow up programs, selection of qualified roster are the
main aspects of the needed improvement.

The context

Teachers' training is one of the essential components of quality education. Attempts have
been made by Governmental and non-governmental sectors to provide training to the
teachers.

National Centre for Educational Development (NCED) is the apex body for taking initiations
in implementing every provision of the policy guidelines regarding teacher professional
development. Nepal has developed Teacher Professional Development (TPD) strategies
for enhancing teachers' continuous professional growth. The current TPD program offered
by the NCED provides a 30-day professional development opportunity over five years
to all teachers in Nepal. This training is being implemented in three phases of 10 days
within five years. This has tried to explore the training transfer issues and assess the factors
contributing to inhibition and support for the transfer of training into the classroom.

A study was conducted by NCED with the objective of assessing the existing TPD program
and its implementation as well as transfer of training activities in the classroom. The study
also tried to identify factors supporting and inhibiting the transfer of learning into the
classroom.

This study was undertaken with the methodological groundwork for looking into the
effectiveness of Teacher Professional Development (TPD) training, with a focus on
the application of the training in the classroom as well as on the factors supporting and
inhibiting the transfer of training. Being qualitative in nature, it has utilized the information
collected directly from the field using methods like discussion, interviews, observation, and
field notes. Study tools were developed after the discussion with expert team of NCED
and field plan was also prepared in consultation with the NCED officials. The study was
conducted in four districts- Morang, Sindhupalchouk, Kathmandu and Dadeldhura. Three
[This article is prepared by Prof. Dr. Prem Narayan Aryal for NCED based on the study entitled

"Teacher professional development programme : skills transformation isse" who was the team leader
of this research conducted by National Centre for Inclusive Education (NICE) Nepal.]
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training centers of Kathmandu, Biratnagar and Dadeldhura were observed based on the
objectives of the study.

The data were collected from the Ddistrict Education Offices (DEOs), Resource Persons
(RPs), Training Centres and schools. For the data collection task, semi-structured interviews
were used for the DEOs and RPs. In the school-level study, questionnaire, observation and
Focus Group Discussion (FGDs) were employed by which data were obtained in the form
of questionnaire transcripts and field-notes.

Purposive sampling technique was applied in order to select respondents for the study.
While selecting the sample of the study, a careful consideration was given to the variations
in geographical location of the schools, economic and educational status of the community,
and levels of schooling (primary, secondary and higher secondary. Key respondents of the
study were DEOs (4), RPs (8, two from each district), head teachers (14, one from each
school), and teachers (56, four from each school). Sample schools and respondents were
selected in consultation with DEO personnel available in the districts.

Four different groups of researchers were given responsibilities to undertake the fieldwork
in four different districts — Kathmandu, Sindhupalanchok, Morang and Dadeldhura, in order
to collect information for the study purpose. Study tools of the study were semi-structured
interview for district level informants i.e. DEOs and RPs and questionnaire for school level
informants i.e. teachers and head teachers; a separate FGD guideline for students, separate
observation forms to record what has been observed in a class during teaching as well as in
the training centers during training sessions. Three development regions — Eastern, Central
and Mid-Western Development regions — were covered by this study which also includes
both urban and rural areas of the selected districts. This variation was done to make the
study more 'information rich' (Patton, 2002). One district, each from the three development
regions is selected at the discretion of the researchers in addition to Kathmandu district
from the Central development Region.

Ethical consideration had been taken as a serious matter to make the study more authentic
and reliable . The ethical concern of “research subjects have the right to know that they are
being researched, the right to be informed about the nature of the research and the right to
withdraw at any time” had been taken seriously in the study(Ryen, 2004, p. 231).

Training management

There is a provision of training management committee at the district level. Training
management committees were found functional at the district level. It makes important
decisions about the allocation of the TPD quotas as per the number of teachers in training
centers. The major decisions that the committee make are concerned with the Head
teachers' orientation at the Hub, need collection, verification and clustering of teachers'
demand, model development, technical supporting, supervising. The decision-making at
the committee-level is based on the principle of collaboration, coordination and teamwork.

As found from this study, RPs were found to have effectively engaged in the training
process and they were able to undertake the responsibilities such as recommending roster
trainers, collecting demands from the teachers and scrutinising and prioritising them for the
training package. They had also fulfilled the responsibilities of developing training package
and implmenting the TPD training in the schools.
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Training environment at the training centre

The training centres are located at an appropriate place, accessible to the teachers from
different corners of the district. The training centre is equipped with basic facilities, including
spacious training hall, furniture, overhead projector, teaching/learning materials such as
charts, graphs, card boards and other stationary materials. The participants generally were
found to sit around a table and participate in discussion led by the trainer. Some training
centres also have hostel facilities for the participants. The Educational Training Centres
(ETC) had more resource materials than the Resource Centres. Some ETCs were found to
have library facilities, with basic books and reference materials relevant to school teaching.
Provision was made to have a roster of the trainers. Trainers were selected on the basis of
their experience, training and exposure to the training. The study showed that RPs and FPs
were found to have overloaded. As a result, they were facing difficulty to manage time for
continuous and effective follow up and monitoring of the trainings

Planning and delivery of TPD training

The TPD training is delivered in different phases. The TPD phases go through a cycle of
need collection, clustering, filtering and verification of the needs, prioritizing the needs,
designing of the course based on the prioritised needs, implementing/delivering the training
and providing effective feedback to the teachers. Design are delivery of the training is
described in the following headings:

Collection of teachers' demand: Collection of teachers' demand is the first step of TPD
cycle which decides the type of course to be developed and the types of trainings to be
delivered. Teachers have to suggest their demand based on their needs required for quality
education. Head teachers collect, categorize and submit the demands to Resource Person.
There is a process of the verification of the needs based on the demands of the teachers.

A two day orientation training is provided to the HTs at the hub (resource center) which is
found to be helpful for understanding the requirement and process of demand collection
from the teachers. This training provides the basis for the head teachers to create an
environment at the school to solicit training needs from the individual teacher. The study
depicted That the needs of the teachers, according to the HT, vary from schools to school.

The study also found that Teachers generally demand generic problems of teaching such
as use of materials in teaching, child-friendly teaching, use of technology in teaching etc.
Some teachers have very small problems to address by the training, but they are reluctant
to ask for training in ‘trivial’ matters. The TPD trainings were found to have encouraged
teachers to explore needs for training and teachers are increasingly involved in finding out
their most-preferred needs that TPD training could fulfil. However, teachers claimed that
trainings were not properly based on the demand of the teachers. It is indicative that more
efforts have to be made to make the training demand based instead of supply based.

Development of training package: Package development is one of the important aspects
of TPD training. After the collection of demands from the teachers with the facilitation of
head teachers, head teach conducts meetings for the purpose of prioritizing the needs of the
training and forward to concerned RPs. After verification of the needs and its prioritization,
the training package is developed. Then the training package is sent to the district TPD
coordination committee which approves the package finally to deliver the training. It is
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notable, according to RPs, that the training package is almost unable to incorporate all
the needs as recommended by the respective schools to the training center. Only 34 % of
the total teachers were found to agree that they got the training as per their demands and
needs. Remaining 66% teachers opined that whatever they explored the needs as a demand
from their classroom teaching and experiences, the training package were less succeeded
to address those needs. It is clear from the study that teachers are interested to demand their
training needs, however, the problem exists to address their demands in the package. It also
shows that either teachers are not technically sound to identify their needs and translate
their needs into demand or process of verification of needs is not effective to incorporate
their needs in the training package.

Delivery of the workshop (first phase of the training): The first phase of the training is of 5
days where demand based package is delivered in a faci-to-face mode. It is also known as
workshop module. According to the RPs, the workshop is very important for the teachers
for development of overall skills based on their demands made in schools. The DEO
opined that the training center convert its effectiveness into package implementation in the
participation of school teachers who are the sole target of the programs. As reported by the
trainer, the workshop at the first phase provides the participants with sharing, interacting
and approaching their problems among participants as per the demands made in schools. It
also promotes collaborative learning environment in the centre.

A majority of roaster trainers were involved in the delivery of the TPD trainings with
the aim of bringing desirable changes in teachers’ traditional delivery of their lessons. In
some cases, problems were observed because of the more qualified trainees in comparison
to competent and trained trainers. Such situation returns into reluctance in trainees to be
regular and attentive.

Moreover, TPD raining, which is organized at any time of the academic year, is therefore
increasing the burden of head teachers in managing the schools as well as reducing the
teaching hours at the school because of the TPD training organizing at the school hours. It
is indicative that TPD training should be organized during winter and summer vacation in
the schools.

As reported by the teachers, workshop phase has some weaknesses. They question the
capability of the roster trainers. Roster trainers were reported to be less effective as they
were little known to the use of technology to make the training effective. As a shadow side
of the training, RPs revealed, workshop has become a platform for some teachers to talk
their personal matter with the friends, rather than getting involved in the delivery activities.

Project work (second phase of the training): The second phase is the practical and practicing
phase of the TPD training. After attending the five days workshop the teachers go to their
school to do project works for a month which is counted as three day training. Within
one month of field visit to their own schools, they prepare the project work and try to
implement the learning skills learnt in the workshop phase. This, in fact, according the RPs,
has not only promoted the skills of developing projects and working with their colleagues
at schools but also made them engage in consulting the textbooks, materials and mental
exercises for the development of project works. As DEOs viewed regarding the project
reports, teachers had been receiving positive information from the training centers, sharing
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with the other teacher and developing collaborative culture . But the RPs liked to comment
on the development of the project reports was somewhat poor and not well prepared as per
the knowledge gained from the five days workshop. As claimed by the teachers, inadequate
time for the project work had resulted into poor performance in project preparation skills.
It was found increasing the administrative burden of both RPs and head teachers.

It was also reported that teachers were less responsive and they had poor attachment and
ownership with the programs. Similarly, the roster trainers and RP, including Cluster
Focal Officer (CFO)s are equally responsible for not allocating proper time to support and
facilitate the teachers at worksite in order to support project work and transfer of learning.
Monitoring is another issue for not preparing project as per the objective of training.
Teachers further claimed that they got little or no support during their project phase. On the
other hand, teachers at schools become less sensitive with their own roster trainers as if s/he
was his/colleague also equally reduces the quality of project doing at schools.

Counselling (the third phase of the training): Trainee teachers are provided counselling
by trainers and RPs. The counselling phase of the training consists of two days. According
to RPs, in counselling phase, roster trainers and RP visit the school in order to provide the
feedback for improving the teacher's performance. With this visit, the counsellors manage
time to provide the counselling on the issues where the teacher experience difficulty while
transferring their learned knowledge to the classroom practices as per the developed project.

Formany teachers, counselling was found to be a good learning avenue to update and improve
their teaching performance. Majority of the respondents opined that the counselling phase
had become a theoretical phase only. Dialogue with the head teachers and teachers depicted
the fact that counselling as a systemic process of TPD is not properly implemented. It is
due to the fact that counsellors are not properly trained and capable of assisting teachers in
their project work problems. Similarly, teachers were also found reluctant regarding their
improvement in project work that resulted into not having good sense of ownership of the
training.

To sum up, one of the significant achievements of TPD training is that it has developed
a culture of learning and sharing in the schools. Teachers discuss their ideas with fellow
teachers, share problems and at times do some collaborative projects as a part of their TPD
training.

Transfer of training

The main focus of this study was to identify supporting or promoting factors that may
help the teachers transfer their training knowledge and skills in their classrooms. It has
been a general claim that there is minimal transfer of training in the classroom. Transfer of
training depends upon different promoting factors like quality training, supportive trainers,
professional support to teachers, and positive attitude of the teachers. Many teachers were
found to be enthusiastic to implement knowledge and skills received from the training.
For teachers facilitating factors for transfer of training are small class size, classroom
management, resource facilities, motivation on work, need based training and cooperative
school environment. As suggested by head teachers, enabling factors for transformation
of training are administrative support, motivation on work, qualification on the part of the
teachers. Skills not adequately transferred in the classroom were found to be the skills of
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managing diversity in the classroom, planning and preparation for lessons, using instruction
materials adequately based on the nature of the lesson, appropriate techniques of questioning
in the classroom, making parents' involvement in their children's learning, practical and
project works, child friendly classroom management for better learning environment, use
of appropriate motivational techniques in the classroom, regular checking of students' class
work and homework and giving feedback.

Future directions
Based on the study, impression of the researchers, observation of stakeholders, the following
suggestions have been made as future directions.

1. Roster selection criteria have to be improved in order to select qualified roster trainers.
While selecting the rosters, consideration should be made specific merit-based criteria,
giving more emphasis on academic qualification, research and publication, knowledge
and skills in ICTs and others.

2. Since head teachers commented the timing of the training as inappropriate, TPD
training be conducted during the summer or winter vacation or during the time of
examination.

3. Since monitoring and supervision of the training was reported not to be effective, in-
built monitoring mechanism should be developed and RPs, School Supervisor (SS),
and roster trainers should be involved in monitoring and follow-up of the training.

4. The existing facilities and resources at the training centre should be upgraded with
sufficient computer-assisted materials, including hardware, software and Internet
facilities. Since ETCs are more equipped with computer, library and training facilities
than RCs, emphasis should be given to provide training in ETCs than in RCs.

5. Existing RCs and LRCs were not found in a better position with respect to adequacy
of instruction materials than ETCs. It is thus suggested that existing facilities and
resources at the training centre should be upgraded with sufficient computer-assisted
materials, including hardware, software and Internet facilities.

6. Roster trainers should be provided intensive ICT training so that delivery of the training
can be improved and quality of teaching can be enhanced thereafter.

7. Since the present study on skills transformation issues of TPD training has been
conducted in a small scale, there is a need to conduct an intensive study with a focus
on effectiveness of TPD training with respect to transformation of training skills into
the classroom.
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Relevance of Skills Revolution in Education and
Training
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Abstract

How can we build competitive economies by means of meaningful and relevant
education and training ? Education and training are important means of human capital
formation for economic growth. They are equally important means of inculcating
social values. Our values and beliefs about education and training often inhibit us from
realistic interpretation of needs and investments. It is now time for economic reform
through human capital revolution, education revolution and skills revolution. All our
efforts must gear towards increased equitable access and relevance of education and
training for youths and adults leading to economically gainful employment or self-
employment. Socio-economic analyses of populations require special attention not only
to formal education but also to factors such as the role of parenting and on-the-job
training. Skills matter, and training-job relevance matters more than ever before. Most
training interventions fail primarily due to what employers expect from the workers and
what they are trained for. These aspects are simply ignored by conventional education
as traditional measures of human capital formation. Thus, meaningful education and
relevant skills are the pressing needs in Nepal, in South Asia and elsewhere.

The context

In the context of Nepal, the number of youths entering into the labour market is increasing
every year. It is currently 400000/year. Population has reached 26.5 million. Working
age population (aged 15-59) has increased from 54% in 2001 to 57% in 2011. Number
of fulltime workers (40hrs/week) has decreased from 52.9% in 1996 to 46.2% in 2011.
Around 53.8% workers are currently under employed and greater number is in the age
group of 20 to 24 years. Increasing number of youths is migrating abroad for work. Among
the migrant workers- 72% migrate as unskilled, 26% as semiskilled and only 2% as skilled
workers. Remittance has been occupying 22% share of GDP and it has been a source of
cash income for more than 50% households in the country but saving from it is only 8%. It
is very low rate of saving as compared to 41% in Pakistan and 44.5% in Srilanka. Nepal’s
economically active population is expected to reach 17 million by 2022 (by applying
growth rate of 1.35% as indicated by the National Population Census, 2011).

To provide employable skills to the unemployed youths of 15 to 24 years of age (who
represent 34.7% of the labour force entering into the job market each year), there is a need
of training 2.7 lakh persons per year. With the labour force participation rate of 83.4%
and taking the proportion of underemployed population as 53.8%, the country needs
to train over 7.7 lakh persons in total per year. The current capacity for skills training,
including Technical School Leaving Certificate (TSLC) programs, is 88,124 persons per
year. Additionally, over 28000 youths migrate for higher education abroad (2009/10 data)
every year.
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Labour market: current and future needs, gaps and government policies

Nepal is between two big neighbours- India and China. In both the neighbouring countries,
economic growth rate and industrial development are booming. Nepal is still in transition
to stable political and socio-economic growth. Topography is adverse, population is very
diverse in terms of geography, economic activities and livelihood. Tremendous progress
has been achieved in ‘education for all’ and GER at all levels of schools and universities.
Girls’ enrolment at schools and colleges has gone up rapidly. However, school-drop outs
and failures are also prominent, more so in the case of girls.

Tourism, mountaineering, hotel management and other service sectors including banking
services have tremendous scope for expansion and growth, but the economy still relies
mainly in agriculture and animal husbandry. Informal sector, mainly the construction and
tourism, occupy major employment market. Employment market in the government sector
is further shrinking.

Informal sector labour market demands basic and middle level skilled technical and
managerial human resources. Most of the small scale businesses and industries are
indigenous and family owned. Traditional arts and crafts and handicraft industries are
doing good but they do not expect much from the formal education or training system.

Nursing, engineering, medical and management graduates are finding better opportunities
whereas humanities, education, liberal arts and other social science graduates have little or
no scope for employment both in the formal and informal sectors. However, the number
of higher education institutions in such non-technical areas is too high as compared to the
institutions that offer technical courses and programmes. This contradicts with the demand
and supply of needed human resources.

Few girls enroll in engineering subjects whereas very few male students appear in the
entrance tests of nursing and beautician courses for example. This trend continues.

High performing students, leave the country for higher education and eventually for better
employment. They go abroad in a large number every year. More than 350000 youths enter
into labour market every year. These unskilled youth go to middle east, Malaysia, Korea
and Japan for employment. Currently more than 3000000 youths are working abroad, most
of them as unskilled workers.

The currently projected economic growth rate is 4.5%. Industrial and economic growth in
the manufacturing sector industries is unsatisfactory and it is more than satisfactory in the
service sectors. For Nepal- agro based small scale industries, tourism, hotel management,
mountaineering, trekking, herbs and herbal products, banking and insurance have greater
scope for employment and/or self-employment, for now and for the next 5 to 10 years
and beyond. These are also the government priorities but are increasing at a very slow
speed compared to the population growth of 2.5% per year. Government policy has also
emphasized hydropower industries and employment in the industrial sectors but the
shortage of power is laready a chronic problem for industrial and economic activities and
for direct foreign investment. Government is doing all it possibly could to bring in foreign
investment to create more employment opportunities in the country. Unstable political
environment is the bottleneck for the desired growth of economy and employment.
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Prospects and challenges

Skills revolution in education and training sector has been emerging as a solution to address
the lack of employment after graduation from the universities and colleges. Technical
Vocational Education and Training (TVET) has now been a center of attraction for the
private investors and cooperatives, too. There are over 350 private TVET providers in the
country. TVET graduates have higher rates of employment (80%) and many of them have
also turned up as self employed entrepreneurs. Government policy has prioritized this type
of employable skills training provision and the public institutions are also introducing TVET
as annex programs which have been receiving significant support from the government.

Most university programs are producing large number of graduates for an unknown or
non-existing employment market. Programs and courses are supply driven which do not
match with the demands of the existing as well as emerging employment markets, both in
the government and non-government sectors. Trends indicate that the informal and private
sector will play a crucial role in the country’s economic growth in the years ahead and the
universities will have to match their programmes and courses to the employment market so
that redundancy will be reduced.

Universities are producing what employers are not asking for. This mismatch between
market requirements and nature of university programmes must be reduced or eliminated
for graduates to be employed. Outdated courses and programmes, stagnant situation of
universities and non-responsiveness to the existing and emerging job markets in country
and abroad are often found that many graduates find themselves no-where after graduation.
Supply driven education must change into demand driven and employment oriented. Users
and employers must be consulted and involved at all levels of the programmes- analysis,
design, development, delivery and evaluation. In isolation, universities cannot achieve
anything anymore and the increasing number of graduates produced every year need to
stop suffering from being unfit for employment or self-employment.

Some universities have laready started to be proactive and carefully look for employable
programmes and courses. Others have started involving stakeholders in the programs so
that graduates become employable after the completion. This trend is likely to increase,
also for ‘survival of the fittest’.

Conclusion

Why do we need skills revolution in education and training? Formal education is an
important factor in human capital formation. However, skills-based training and vocational
education play a rather concrete role in human capital formation. Economic and social
backgrounds are critical determinants, too. Being born to well-off parents generally raises
an individual’s levels of human capital where middleclass parents seek graduate status of
their children. Role of the welfare state is to minimize the gaps between rich and the poor by
increasing the extent of investment in the training and education of the poor, disadvantaged
and the marginalized segments of population. We, as providers of training and education,
must struggle to create opportunities and space for the job aspiring youths. ‘Learning to
learn’ and ‘workplace intelligence’ are eminent needs of workers in knowledge economy or
know how economy. In the ever changing world of work, our decisions need to be guided
by more than just the aim of boosting growth. Education and human capital are rather
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complex issues. Skills interventions should sufficiently include post-programme support
strategies to link education and training outputs to employment and/or self-employment
as the outcome and impact of knowledge and skills in education and training provisions of
all types. Employable education and training interventions have emerged as an engine of
economic growth. To improve the quality and relevance of skills revolution in education
and training interventions, sharing events and learning from good practices could help us
all in our policies and practices in the years ahead.
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Reflective Practice for Professional Development

Dr. Shiv Ram Pandey
Abstract
This article presents reflective practice for the professional development of teachers.
It is an indispensable vehicle for the professional development of English teachers.
Reflection, therefore, is the ability to convert the abstract into the practical and
the idea into action. Thinking back and moving ahead with action is reflection. It
leads to invention. It is a mulling process.

Introduction

Reflective Practice is the capacity to reflect on action so as to engage in a process of
continuous learning, and is one of the defining characteristics of professional practice. It
involves paying critical attention to the practical values and theories which inform everyday
actions, by examining practice reflectively and reflexively. This leads to developmental
insight.

Purpose

The prime purpose of this study is to explore the efficacy of reflective practice for the
professional development of teachers.

Research Question

Why is reflective practice significant to the professional development of teachers?” To
answer this question, I applied reflective practice for the professional development of
English language teachers. Here, I have analyzed and interpreted the data of the five English
teachers through themes.

Reflective Theory

Regarding the reflective theory, | would like to present Schon’s and Kolb’s reflective theories.
Donald Schon introduces concepts such as ‘reflection on action’ and ‘reflection in-action’
where professionals meet the challenges of their work with a kind of improvisation learned
in practice. Reflective Practice has now been widely accepted and used as developmental
practices for organizations, networks, and individuals.

Schon (1983) himself introduced some years later the concept of Reflection-in-action and
Reflection-on-action. Reflection-in-action can be described as the ability of a practitioner
to ‘think on their feet’, otherwise known as ‘felt-knowing’. It revolves around the idea that
within any given moment, when faced with a professional issue, a practitioner usually
connects with their feelings, emotions and prior experiences to attend to the situation
directly. Reflection-on-action on the other hand is the idea that after the experience a
practitioner analyses their reaction to the situation and explores the reasons around, and the
consequences of, their actions. This is usually conducted though a documented reflection
of the situation.

Kolb (1984) was highly influenced by the research conducted by Dewey and Piaget in
the 1970s. Kolb’s reflective model highlights the concept of experimental learning and is
centered around the transformation of information into knowledge. This takes place after
the situation has occurred and entails a practitioner reflecting on the experience, gaining a
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general understanding of the concepts encountered during the experience and then testing
these general understandings on a new situation. In this way the knowledge that is gained
from a situation is continuously applied and reapplied building on a practitioner’s prior
experiences and knowledge.

Concrete experience |¢

A J
Observation and reflections

Y

Abstract Coceptualization

Y

Active Experimentation (Kolb, 1984)

Reflection

To my understanding, reflection is an important human activity in which people recapture
their experience, think about it, mull it over and evaluate it. It is this working with
experience that is important in learning. It can be seen and has been recognized in many
teaching and learning scenarios, and the emergence in more recent years of blogging has
been seen as another form of reflection on experience in a technological age. The concept
of Reflective Practice centers around the idea of life-long learning where a practitioner
analyses experiences in order to learn from them. Reflective Practice is used to promote
independent professionals who are continuously engaged in the reflection of situations they
encounter in their professional worlds.

Reflective practice seeks to offer a dynamic, reliable, and viable means by which the teacher
can develop his or her professionalism, because it is teacher-initiated and teacher-directed:
it involves teachers observing themselves, collecting data about their own classrooms and
their roles within them, and using the data as a basis for self-evaluation and change and
their professional growth (Richards & Lockhart, 1994).

Therefore, reflective practice is a ruminating and meditative process that cultivates ideas
with the help of experiences, expertise and insights of the learners. When ideas are shared,
presented and communicated everyone can learn special things from them.

Method

My ontology in this study is that there are multiple realities pertaining to reflective
practice from the perspective of teachers. The epistemology of this study is that
knowledge regarding reflective practice is subjective. The research methodology
I have chosen is qualitative. The site and sample I have selected purposively are
Kathmandu district and English teachers from the higher secondary schools from
the same district respectively. During the study, I have not disclosed the participant’s
real name following the research ethics. Through interview, I have generated the
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data. I asked open ended questions to explore what reflective practice is, what it
does and how it contributes for the professional development of teachers. I have
analyzed the data and deduced meaning inductively.

Analysis and Interpretation of reflective practice
I have analyzed and interpreted the data in the following themes. These themes are
grounded on informant’s information.

Makes Teaching Interesting and Lively
Teachers agree that reflective practice helps teachers to make their teaching interesting and
lively. In the same line teacher B says:

| believe that where there is reflection there is perfection. It really makes teaching and
learning process lively and interesting. Better learning is possible through reflection. |
did learn the techniques that can be used in the teaching, which will make it interesting
and effective.

It makes me remember as to how to be a good teacher, a good way to teach and control
class. Why? Because as a teacher, we sometimes forget that our students are not of the
same levels in a classroom. The reflections given would serve as a guideline in future
presentations or in carrying out activities in the classroom. Through reflective practices
even the shy teachers and students get tremendous advantages to reflect the subject matter.

Minimizes the Weakness and Maximizes the Strengths

In reflective practice, the language teacher can correct his or her weakness and strengthen the
quality of teaching and learning process. It is through reflection English language teachers
can perform better. It gives a chance to the teachers to realize their own weaknesses. Then,
they can correct their shortcomings for their improvement (Pandey, 2012).

Most of the teachers agree that it is through reflective practice that a language teacher can
minimize the weaknesses and maximize the strengths. Strengthening the strength should be
the motto of a language teacher. In the same vein, Teacher A says:

Reflective practices help English language teachers to find out their strengths and
weaknesses of their teaching. They help them to improve their language teaching
accordingly. They help them to plan successfully for the future. They help teachers to
become much more critical, creative and analytic in language teaching and they help
them to develop a good vision in language teaching.
I think that reflective practice helps English language teachers to plan better for the subject
matter to be taught. Actually, planning provides ideas to foster the teaching and learning
process. Reflective practice heals the teaching and learning process. It assists both language
teachers and students to become confident in the process of teaching and learning process.

Improves Presentation and Creative Writing Skills
Reflective practice improves the presentation style of teachers. A good presentation leads
teaching towards success. In this case, Teacher C says:

Reflective practice develops professionalism. It makes the teachers both creative and
critical. It also helps them to be more attentive, meditative, communicative and effective
in the process of teaching and learning. It even makes the teacher realize his or her
weaknesses and strengths in teaching.
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The targeted goal is possible to achieve when there is productivity and creativity in the
teaching and learning process. Majority of the teachers say that creative people are really
effective and efficient in their dealings.

Develops Professionalism

Teacher professional development is a life-long and continuous process in which they are
expected to upgrade their knowledge, master new skills and change their practices since
advancement in their teaching career is finally for their students and education reform.

Obviously, only skillful and knowledgeable teachers can form a foundation of good schools
with high quality students. Therefore, enhancing teachers’ teaching career is considered the
most important and strategic investments of time, money and efforts that human resource
managers make in education (Holland, 2005).

A language teacher is both a mentor and facilitator. Through reflective practice a language
teacher can assess and evaluate his or her own teaching (Pandey, 2012). In this regard,
Teacher A says:

Reflective practice helps me to observe my own teaching and learning process while
performing roles as a teacher, mentor or student. | turn back to see my practices in
connection with classroom teaching and learning. | try to remember things I did, good
or bad, and then promise myself to improve them in future actions. Reflection on my own
teaching relieves me from mental tension as | lay down my worries in texts or images.
| feel to be creative when | write something that I did, thought or planned to do. | not
only reflect upon past and present, | try to seek my future during reflections. That helps
me to see future and make a new vision for further career and professional development.
Reflective practice is important for my professional development because in my opinion
it helps me to view my past, present and shows brighter future.

Pandey (2012) believes that where there is good competence, there is better performance.
All teachers agree that a competent English language teacher can teach confidently. In this
case, reflective practice enhances effectiveness in teaching and learning process.

Professional development refers to the progression in the teachers’ performance,
knowledge and skills throughout the professional life which has sometimes been termed
teacher development which focuses on the process of reflection, examination and change
to encourage the teachers to develop themselves professionally (Underhill, 1986, 1991).

A Problem Solver, a Good Communicator and a Decision Maker

I think that, the language teacher is a problem poser and a problem solver. This is possible
in reflective practice. It also helps language teachers to become a good communicator and
a decision maker. Most of the teachers agree that the practice of speaking and delivery in
the groups certainly develops a language teacher into a good communicator and a decision
maker.

Reflective practice provides them with a useful opportunity to give expression to their
frustrations and self-doubts. Over time, there is evidence to suggest that reflective teachers
are not only able to identify problems and dilemmas that they face, but also ‘work through
own solutions to these dilemmas (Farrell, 1998, p.5).

Language teachers live on hope. They try to envision the better future with the sense of
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ray of hope. As we know that practice is the best teacher which provides better power to
become a reflective teacher. Teacher D in this regard, says:

I think it is significant to me as this practice gives me new hopes and helps me to
overcome my anxieties. When | review my past | find many right and wrong practices
and then | plan to keep the right practices in advanced form eliminating the wrong
practices. | reflect on my poor performance and decide to perform better next time. |
reflect upon my slow progress and decide to move ahead faster. This way | analyze my
past and present and then plan for future through reflective practice.

In this regard, Mezirow(1991) says that reflection is about the past, the present and the
future; it is about problem posing as well as problem solving and it is essential to building
and maintaining the capacity and passionate commitment of all professionals whose work
focuses upon the care and development of children, young people and adults. To engage
in reflection is to create opportunities for choices that relate to values as well as purposes,
practices, contexts and change.

Gives the Teachers the Sense of Satisfaction and Self-esteem

While doing interaction with the teachers they say that reflective practice gives satisfaction
to them. I feel that when teachers are satisfied they are better motivated. Teacher E in this
case says:

Where there is motivation there is attention and meditation. In attention there is no
tension. When there is no tension there is better learning. Self-esteem increases along
with the matter of satisfaction.

All teachers are aware of the fact that when a value is added on the part of teachers, their
position, personality and prestige in the society increase. When language teachers release
their problems before the colleagues and friends, they feel a sense of satisfaction in that
case. When they get solution of a problem, they become satisfied. Then, they realize that
they have also power, value, sense of respect and self-esteem. Teachers are valued by other
people in the society. Their esteem grows when they establish a good personality and a
clear image before other people.

Makes Competent, Confident and Committed

All teachers agree that a competent teacher is confident in reflecting the subject matter of
a particular language. For this, she or he should be committed to undergo challenges in
teaching and learning processes. In this connection, Teacher C says:

Reflective practice makes English language teachers really professional. Creativity,
analytic power and originality develop on the part of teachers and students. As soon
as the problem arises, he or she can easily manage it. It makes teachers competent,
confident and committed in the process of language teaching. It also develops the
interactive power of the teachers and students. It helps teachers in generating new
approaches, methods, techniques, ideas and philosophy.

Knowledge is power. The language teacher should be curious, serious and sensitive at the
time of teaching. Through questioning the talent of the learner magnifies. All agree that with
reflective practice, one can develop professionalism. Questioning and better performing
attitude develop in the process of teaching and learning (Pandey, 2012).
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Generates New Approaches, Methods, Techniques, Ideas and Philosophy

It is true that once we sit for interaction, we can gain diverse knowledge. It is knowledge
that helps us in bringing new ideas, techniques, methods, approaches and philosophy as
well. To further explain this, teacher D says:

Reflective practice is important both for students and teachers. It helps me to receive
feedback from the students. | can change the methodology to improve my weaknesses. It
helps me to achieve the teaching objectives. Students become interactive and teachers
become productive, selective, analytical, critical and creative.

Makes the Teachers Curious, Critical, and Truthful

Most of the teachers are of the opinion that they love questioning. This is the heart to move
ahead and to become a critical person in examining the thing. For this, a language teacher
needs to be curious to learn more. The wonderful thing is that language teacher reveals the
reality and becomes truthful in this process. To further elaborate this, Teacher B says:

Reflective practice helps teachers to get knowledge and skills. It makes them perfect in
teaching. It even facilitates the teaching and learning process. It increases the memory
power of teachers and students as well. It makes teachers imaginative, thoughtful,
creative, critical and truthful.

I believe this statement ‘ability is nothing without opportunity’. In that case, reflective
practice provides opportunity to diminish the blemishes. A reflective approach to teaching
involves changes in the way we usually perceive teaching and our role in the process of
teaching. Teachers who explore their own teaching through critical reflection develop
changes in attitudes and awareness which they believe can benefit their professional growth
as teachers, as well as improve the kind of support they provide their students. Reflective
practice helps language teacher to reveal the reality. As it is commonly said that to die is
better than to lie, in that case if a teacher speaks lies he or she is producing the liars.

Makes Teachers Accountable to Think and to Reflect
Once we start thinking, we bring novelty in the process of reflection. We become answerable
to solve problems that come across in the case of language teaching. Reflective practice
makes teachers accountable to correct their shortcomings. To prove this further, Teacher B
says:
Reflective practice makes us professional. | believe that no reflection means no any
chances of correction. It is the sign of accountability. It makes teachers accountable to
think and to reflect.

Reflective teaching is an inquiry approach that emphasizes an ethic of caring, a constructivist
approach to teaching, and creative problem solving. An ethic of caring respects the
wonderful range of multiple talents and capacities of all individuals regardless of cultural,
intellectual, or gender differences.

In this regard a constructivist approach seeks to connect theory to practice and views the
student as thinker, creator, and constructor. Integral to a constructivist theory of learning is
creative problem solving.

In this connection, Palmer (1998) says:
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Teaching like any truly human activity, emerges from one’s inwardness. As I teach, I project
the condition of my soul onto my students, my subject, and our way of being together.
Teaching holds a mirror to the soul. If I am willing to look in the mirror and not run from
what I see, I have a chance to gain self-knowledge and knowing myself'is as crucial to good
teaching as knowing my students and my subject. When I do not know myself, I cannot
know who my students are. I will see them through a glass darkly, in the shadows of my
unexamined life and when I cannot see them clearly, I cannot teach them well. When I do
not know myself, I cannot know my subject not at the deepest levels of embodied personal
meaning (p.2).

It is true that until and unless I know myself, it is very difficult to understand others. All
teachers agreed that they should assess their activities before assessing others’ performance.

Makes Teachers Mobile, up to Date, and a Good Linker

Reflective practices changes the thinking perspective of a language teacher. He or she has
to aware of day to day current happenings. She or he has power to link up the situation and
manage problem. To further explain this, Teacher D says:

Reflective practice helps the teachers to search the new way out to solve the problem.
The quality of innovativeness on the part of teachers never gets killed with reflective
practice. It makes teachers mobile, up to date, and a good linker and a communicator.

All teachers agree that it is through reflective practice the language teachers can bring
tremendous change in teaching and learning. For this, they have to update their knowledge.

Develops Sharing Culture and Addresses the Emotion and Motion

Most of the teachers agree that reflective teachers are quite popular in the crowd of people.
The philosophy of daring, caring and sharing is equally crucial to manage the situation of
emotion and motion in reflective practice. In this line teacher C says:

Reflective teachers are truthful. When they reveal the reality through sharing culture
they develop their capacity to taste the delight and joy of learning. It captures the motion
and emotion of the teachers.

All teachers are aware of the fact that the joy that comes after sharing is always tremendous,
enabling and encouraging too. The job of teaching can be compared with the principle of
emotion and motion. If language teachers are able to merge emotion and motion in their
teaching and learning process, they can succeed in their professionalism.

Evokes Talents

At this juncture, teacher A says:

Reflective practice makes teachers curious, serious and sensitive to evoke the inner
talents. When a language teacher evokes emotion with motion, then he or she artistically
presents the language materials easily with comfort.

All teachers say that the individual talent is unearthed while doing the reflective practice. It
contributes a lot for the professional development of teachers. In this case, Teacher E says:

Reflective practice helps to become confident language teachers. Problems are solved

after sharing. The position and identity are established in the group. It evokes inner
talents.
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All teachers agreed that confidence comes through competence and better performance.
Actually, reflective practice helps language teachers to cultivate and evoke their talents
and capability. In the process of planning, thinking, meditating and questioning, language
teachers are indulged to evoke their inner capacity.

Conclusion

Reflection, therefore, is the ability to convert the abstract into the practical and
the idea into action. Thinking back and moving ahead with action is reflection. It
leads to invention. It is a mulling process. It generates new ideas to learn better.
It is also a heutagogical practice of directing one’s learning and practice. Even
inaction may happen in it. Reflective practice has become a key driving force and an
increasingly influential referent in the professional development of teachers. It seeks to
offer a dynamic, reliable, vivacious, invigorating, veritable and viable means by which the
teacher can develop his or her professionalism because it is teacher initiated and teacher
directed. Reflective practice and professional development should go together if a teacher
wants to be an effectively delivering one.
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Early Grade Reading in Nepal: Challenges,
Opportunities and the way forward

Dr. Vishnu Karki
Abstract :
This paperis an excerpt drawn from the National Early Grade Reading Program (NEGRP)
document prepared by Ministry of Education with the technical support received from
USAID. For this excerpt, a verbal consent was obtained from MOE (Planning Division)
to use the NEGRP document as an exclusive source. This paper was also shared in one
of the consultation sessions jointly organized by MOE and Room to Read but it has not
been published before. The purpose is simply to disseminate the concept and intent of
NEGRP to wider stakeholder's community.
Background
During the five years of School Sectore Reform Program (SSRP) implementation, a series of
initiatives were planned to bring comprehensive reform in school education in the country.
Improving quality of education is the central to the SSRP in its development objectives.
Some of the strategies taken to ensure quality education include defining and meeting
the Minimum Enabling Conditions (MECs) in all public schools. MEC mostly explains
physical infrastructure and learning environment in schools. While MECs are necessary
preconditions to enable students learning, but these conditions itself do not trigger the
learning. Therefore, the SRP has prioritized, along with the MECs, learning activities in
early grades.

The SSRP has achieved an integrated and holistic approach to education by introducing
Sector Wide Approach, there remain a few important milestones to be achieved in its quality
drive. A recent review of the SSRP has raised concern over the quality of education, and
in particular whether students are learning to read well-enough in the early grades of basic
education. Some of the studies have clearly stated that learning level in early grade students
in public schools in Nepal is lowest in the region.

The Global Monitoring Report (2012) for Education for All (EFA) estimates about 250
million children of primary school age are not in school, have dropped out by grade 4,
or are in school and not learning basic skills like literacy and numeracy — that is almost
40% of the total primary school-aged children globally. The Brookings Institution’s Africa
Learning Barometer estimates that only half of Africa’s nearly 128 million primary school-
aged children will both attend school and learn basic skills.

A recently published position paper of Save the Children — “Ending the Hidden Exclusion
(2013)” strongly states that, “When a child is out of school it is an obvious injustice and
exclusion, but a million more in-school children suffer because they are not given the
opportunity to learn. There are 130 million children in school who are not learning even the
basics — a shocking figure masked by the focus in recent decades on getting more children
into classrooms.”

The mid-term review (MTR) and the Joint Annual Review (JAR) Aide Memoire (AM) have
categorically prioritized the need to strive for accelerated progress in student’s learning
achievement. Amidst all of these shocking realities, recommendations and recognitions,
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there’s a serious need to focus on students reading competency in early grades.

Significance of early grade reading program has been widely discussed and also
implemented in many countries struggling with low level of student achievement in public
schools. However, the program has also experienced unique challenges that are specific
to the country. In the same token, Nepal’s unique geography, social and cultural diversity
presents challenges in and around areas of its diverse learning needs, cultural differences,
peculiar economic base, and poor learning environment in school and at home.

Current paper therefore highlights on challenges in Nepali schools to implement early
grade reading programs. Moreover, the paper also brings reflections on opportunities that
can be utilized to pave the way for implementing early grade reading program effectively.

Challenges

Poor educational infrastructure in schools with almost no libraries and with limited or no
books to promote reading among students is a general characteristic of public schools in
the country. More importantly, most teachers are not trained to teach reading skills and the
instructional design including the curricula has not adequately focused on reading skills.
Consequently, reading has been a low priority in the classrooms.

Some of the obvious challenges in promoting reading in schools can be broadly discussed
under the following sub-titles:

Instructional time and subject teaching: The allocated instructional time for Nepali
language subject is 8 periods a week. A total of 34 periods is taught per week in early
grades (1-3). Altogether six different subjects'are taught — Nepali(8), Science (5), Math
(6), English (5), Creative arts (3), Computer (4) Social Studies (3) in early grades (1-3).
Introduction of different subjects in early grades has created competing demands from
other curricular subjects, especially English and Mathematics, than Nepali. More critical
is instructional practices in schools that treat Nepali language as one of the six subjects.
Thus the importance of reading and language development and in improving learning
achievement in primary grades is buried over the load of subject teaching.

Language diversity and medium of instruction: The Census report enlists over 123
different mother tongue in Nepal. Students once enroll in schools are required to follow the
instructional medium used in the school. Across the country, Nepali or English is commonly
used as Medium of Instruction (Mol) from grade one. In schools where children in majority
are non-Nepali speaking, teachers use local language to explain the meaning. However,
even in schools that have chose Mother Tongue (MT), the Mol is essentially Nepali or
English. MT is often limited as subject teaching.

Recent trend in schools is such that the focus is shifting from MT or Nepali to English.
Community schools where it is said that they have English as medium of instruction, they
use Nepali or MT to explain it to the student. There’s a conflict of interest among parent,
school and the existing policy. The policy says, Mol in mother tongue in early grades;
parents’ interest is in English, teacher use Nepali or MT to explain. This situation has

1 Schools can choose different optional subject and can also adjust weightage
to specific subject, therefore the list of subjects and its weightage given in this
text may vary from school to school.
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result because of serious lack of understanding and skills to use language as medium of
instruction.

Inadequate and inappropriate materials: It would not be imprudent to say many
community schools lack a proper library. Some forms of library exist but only in secondary
schools. Primary schools usually do not have a library except in few schools supported by
external agencies. The concept of supplementary reading materials, extracurricular reading,
and fun-books are a distant reality in many cases. Teaching and learning in community
schools is thus exclusively focused on textbook contents. In this curricular objectives are
translated into textbooks, for which teachers are trained to teach the textbook contents,
and even the examinations are focused heavily on assessing content knowledge. Thus, the
teacher, students and even the parents never felt the need to use materials beyond textbooks.
This is common across the country in almost all community schools.

Since students come from different social and economic background, their level of cognition
is naturally different. Introduction of a single textbook in each subject for students is
therefore inadequate as well as inappropriate as it does not address the needs of graded
content/materials according to level of cognition of the student.

Weak monitoring and instructional support: Lack of school supervision and instructional
support to teaching and learning process has long been raised in different research
documents including MTR of the SSRP. While the RPs and SS are already overburdened in
many different functions, lack of clarity in their roles and functions has buried the primary
concepts and objectives of school supervision and the provision of Resource Center (RC)
and Resource Person (RP).

The quality and capacity of school supervisors and resource persons is another aspect that
has not been thoroughly assessed as there is no systematic and long term investment in
capacity building of SS and RPs.

Teacher Preparation: The training packages including different modules developed
under the Teacher Professional Development (TPD) focused more on meeting curricular
objectives and requirements for a student to graduate in their final examination. Since the
curricula didn’t specifically include reading skills (language skills) as curricular objectives,
teacher’s are never trained to teach reading or for that matter in language teaching. Thus,
there’s a serious lack of key competency — language teaching — in current stock of teachers.

Neglected early grades: The whole system including school community, parents and
even students look for SLC results as the indicator of success. This tendency has unfairly
hyped SLC and thus both the resources and attention is skewed towards higher grades.
Best classrooms and best teachers are assigned to teach in higher grades. Least conducive
environments is thus common in lower grades. Even helper and ECD facilitators can be
frequently seen managing classes in schools in early grades. As a result, the foundational
skills and basic competencies among students in public schools are mostly lacking.

Minimum learning conditions: A commonly observed phenomena in community schools
is that they do not have the basic priotized minimum enabling conditons (PMECs) learning
conditions. Availability of adequate and trained teachers is the most crucial one. Especially,
in the Terai regions crowded classrooms are very common, which leaves teaching and
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learning in schools just as ritual. Apart from physical environment, access to reading
materials and extracurricular resources is almost nothing.

Opportunities

Although many challenges are there to address for an effective implementation of Early
Grade Reading Program, there are also a few areas that serves as the opportunity to build
on it. For example:

Expansion of Early Childhood Education and Development (ECED) and Continuous
Assessment System (CAS) programs in schools has created some positive environment
to foster reading and leaning achievement among students. Besides, extensive network of
national and international non-government institutions have already tested reading focused
programs at some level. These organizations, including a few UN agencies, have heavily
supported in developed a strong foundation for early childhood programs in the country.
This experience and expertise is well recognized and can be cost-effectively up-scaled to
cover early grades of primary level.

The Ministry of Education (MOE) has recently draft a two year extension of the SSRP to
match it with the EFA/MDG timeline. The two year extension of the SSRP has focused on
a limited priority activities that should pave the way for a broader and concrete intervention
in education beyond 2015. In this respect, the EGRP is a most viable intervention as it has
gained considerable momentum in Nepal as well as globally.

The NEGRP prepared by Thematic Working Group (TWG) and the Technical Assistance
(Education Sector Advisor) has convinced both the MOE and the Development Partners
(DPs) that improving early grade reading should indeed be the next movement for education
sector in Nepal. Early grade reading program has been included as one of the priority
programs of the SSRP. The MOE/DOE has already acquired a separate budget line for early
grade reading program.

EFA and MDG goals focused in achieving access, equity, and quality in education. Many
developing countries have made significant progress in areas of access to education.
However, when it comes to quality and learning, many countries are still very much behind.
Improving reading level among students therefore has been globally recognized as priority
areas in education for now and beyond 2015.

Practice of early grade reading focused program in other countries with similar condition
in Nepal has proved successful in improving learning level among students. A variety of
tools, strategies, and expertise are available which makes implementation of early grade
reading program less expensive, feasible and also provides options to choose to meet
country specific needs.

The Way Forward

Language. The very first consideration in a reading focused programs is about choosing
most effective language to build reading skills. As discussed above, multi-language, multi-
level and multi-cultural environment in schools present a major challenge to implement as
early grade reading program in Nepal. Therefore, an early grades reading strategy needs
to explore the best (or the next best, if the best is not feasible) option from the child’s
perspective; from an educational perspective of learning (NEGRP, 2013).
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There’s a need to critically assess emerging trends in the delivery of education, especially
in the use of language as subject vs. medium of instruction. In most cases, language is
taught as a subject and the medium of instruction is either Nepali or English. In practice,
even in schools with predominant language, instruction is given using Nepali as second
language. There are some universally recognized principles for use of languages in primary
education that are based on extensive research and understanding of language learning
processes (NEGRP, 2013):

a. Itis most appropriate to teach literacy to a child in her first language; a language the
child understands well and speaks fluently.

b. Alanguage that is unfamiliar to children should not be used as a medium of instruction
till they acquire basic proficiency in it.

c. Literacy skills learnt in one language are easily transferable to another language at
an appropriate time.

d. One or two years of pre-primary education can help greatly in supporting oral
language development of the child’s MT and introduction of oral second language to
help prepare the child for learning to read from grade 1.

e. Afocus on reading (as a subject) in early grades will give the child a head-start for the
rest of the curriculum in later grades.

With all these deliberations and also in view of the constitutional provisions, there’s a need
to promote MT in early grades. In practice, even in schools with a predominant language
have followed a bi-lingual instruction where contents in textbooks are explained using
both MT and Nepali. Although the choice of language and medium of instruction has been
delegated to school management, it would be effective to promote using MT as a subject
and using MT and Nepali as medium of instruction in early grades.

Curricula and instructional design: Current curriculum is heavily loaded with content
knowledge. It has introduced six subjects that include Nepali, English, Math, Science
and other two subjects in early grades (1-3). Subjects like English, Math and Science are
usually considered most difficult subjects and therefore they draw more resources (teacher
and students’ time) than Nepali.

Curricular focus on subject specific content has buried knowledge of foundational skills
such as reading, writing and comprehension. Therefore, there’s a need to revisit curricular
focus highlighting on foundational skills. Subject specific knowledge can be introduced
at later grades, for example, from grade four onwards. The objective of early grades
should be clearly delineated as reading, writing and comprehension with increased level
of competencies in higher grades. For this purpose, an integrated curriculum for grades
1-3 should be introduced by maximizing reading focus in early grade and eliminating
subject specific knowledge as separate teaching and learning requirement. Pre-knowledge
of subject specific contents can be included in different reading materials.

Current design does not support any specific hours for teaching reading skills in the
classroom. Altogether, 34 period and six subjects are too heavy for early grade students.
Instead of different subjects, more play and activity based instructional design needs to be
developed and enforced in early grades.
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More focus is needed in peer to peer interaction, participatory classroom, group work,
observation, making reflections on observed events, and so forth.

Assessment and supervision: Regular assessment is crucial to monitoring students’
progress. Significant improvement is necessary in current practices of CAS. Similarly,
there’s a need to strengthening the capacity of school teachers in student assessment.

Role of school supervisors and resource persons in classroom supervision and instructional
support is minimal and almost ineffective. Improving reading skills in early grade students
requires regular supervision and support in classroom. Thus; the roles and capacity of
school supervisors and resource persons has to be reviewed restructured so that regular
support can be made available to needy schools.

Teacher development: Current teachers are almost un-trained in teaching reading skills in
early grades. Since reading is required in all grades and as there’s no provision of language
teacher, training on reading skills is a must to all teachers in primary schools. A whole
(primary) school teacher training modality appears to be the best approach to teacher
training and development.

Materials development and support: Lack of materials in schools have been strongly
felt in almost all community schools. Reading materials in TM and other language is at its
critical stage in many schools. Most of the materials available in the market and schools are
not properly graded as a result students at different levels of cognitions are forced to read
the same materials. Thus, there’s effectively no learning as the materials are inappropriate.
A huge area of investment is, therefore, development of materials — both curricular as well
as extracurricular reading materials.

Parental support: Role of parents is very much crucial in developing foundational skills
especially in listening and reading skills. Since parents in rural communities are either
illiterate or are not fully aware about early reading skills, there’s a need to include parent
education programs to foster reading at home.

Our system has never realized parents, either literate or illiterate, can also be good resource
persons to support reading skills in the classroom. Even an illiterate parent can be used as
a story teller in the classroom who can tell stories commonly heard in the community. This
can help improve students listening and comprehension skills. Moreover, children also
feel more comfortable with their parents in the classroom. Thus, there's need to close the
distance between parents and schools by making best use of parents' time in the classroom.
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English Teaching in Nepal : Content, Context and
Culture-Based Thought

Chandra Prasad Luitel

Deputy Director (NCED)
Abstract
Nepal has been teaching English from grade one. Teaching English as a foreign language
has become inevitable due to the various purposes; academic, political, and commercial.
Being nobody's mother tongue, it's a foreign language in Nepal. Though language is
culture, there are three terms, content, context and culture vitally inseparable in relation
to teaching language. The paradigm shift of language teaching, especially in ELT, from
grammar-based instruction (GBI) to content-based instruction (CBI) is the existing
need and practice. Widening individuals' mind-set into the diversified field in base of
language element toward science, social studies, education and psychology enlightens
them both in language and content. The content, context and culture need to include so
as to motivate learners.
1. Introduction
English has been taught in Nepal as a foreign language(FL).Nepal is the out circle country
of speaking English. Singapore, India and Hong Kong fall in the same zone. Similarly,
USA, UK, Canada, Australia lie in the inner circle , and Japan ,Taiwan, Korea are in the
extending circle (Lee ,ND ).Lee mentioned these circles as the followings:

a) Inner circle: In this, there are the following models:

Acculturation model in second language acquisition (SLA)
Intercultural communication model

b) Outer circle: Under this, there are the following phenomenon:
World English Paradigm

Pedagogy of cultural alternative

C) Expanding circle: In this, there are the following phenomenon
Teaching English as international language

8. Reflective approach of cultural learning

In the global context, English language (ELT) has been a paradigm shift. In past there
was only grammar-based language instruction(GBI). Teachers of ELT used to teach the
sentences "I eat a mango." and change the sentence as "A mango is eaten by me." The plural
of a pen is pens. And to be a sentence there should be at least two constituents like SV as
in the sentence water boils. Here the only focus is on the grammatical items rather than the
content and culture.

NNk B -

Nepalese students need to learn English to speak and academic purposes. In many countries
students are to learn English to speak and to learn other school subjects like math, science,
through the medium of English .(Baker & Westrup,2003)

Language is a means of expression. For the purpose of understanding subject-based
information, the students need to learn native like skills and meanings of cross-subjects
like sociology, science, education, law and psychology. If a student is perfect in speaking
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and grammatical rules memorization, s’/he may be unable to understand actual meaning
of 'affirmative action', 'rule of law', 'gender'. In Nepalese context, CBI has been applied
in the higher education of ELT. It promotes thinking skills. In Europe it is referred to as
content and language integrated learning (CLIL) (Curtain,1995). Curtain says that content
based instruction emphasizes a connection to real life and real world skills. In content
based classes students have more opportunities to use the content knowledge and expertise
they bring to class. They activate their prior knowledge which leads to increase learning
of language and content knowledge. Similarly, Byrnes (2000) has suggested that content-
based instruction provides for cognitive engagement tasks that are intrinsically interesting
and cognitively engaging will lead to more and better opportunities for second language
acquisition.

2. School Level ELT Curricula and CBI

The general objective of out of five are concerned with enthusiasm, creativity and positive
attitude are as follows (CDC,2064 BS):

1. To help them develop enthusiasm for reading so that they will be responsive and
knowledgeable readers.

2. To help them develop their potentialities in writing so that they can be creative writing.

3. To develop positive attitude towards learning English and build up confidence in using
English.

4. The ELT curriculum of secondary level (CDC, 2064) has mentioned seven objectives

out of which the following objectives have a clear indication of CBI approach. They

are as follows:

Develop competence in understanding a variety of reading texts.

Develop an ability to use simple reference materials.

Read appreciate and enjoy literary texts.

Develop an awareness of contemporary social values and norms relevant to Nepal.

e

The above objectives even though they do not mention of CBI of ELT, have indications of
the need to apply it so as to make language interesting and wide in use.

Language is culture. Culture depends on the social values and norms .The way of rote
memorization is about teaching English rather than teach it. Daque (2009) in the presentation
talks that there is need of active involvement of the learners in learning process. Teachers
need to combine content and context by using authentic materials.

Rule memorization is a mechanical phenomenon. It is generalization as well. It does
not stamp structure in the mind of learners. The native-like culture cannot exactly be
interpreted into another culture. However, it can be contextualized in the learners' life like
situation .Byram (1990s) has an integrated for cultural learning in ELT.
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Figure 1
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Source: (Byram, 1990)

The above figure shows that culture and language teaching are closely related. Language
teaching focuses on language skills and the language skills tie up in societal culture.

3. Teaching

Teaching is both art and science. It is an art because teachers must have varieties of arts;
art of speaking, art of reading, art writing which attract and motivate students in one hand
and the teaching follows step by step process on the other hand. Most of the classes are
elite focused. The best performers obtains higher score and the teaching learning focuses
on those only (Luitel,2009). For the purpose of imparting knowledge, skill, and attitude
toward the learners, Avsarala (2000) has presented the following.

Figure 2
Teaching Process
Teacher Message Taught
Well prepared (CABS) Sensitized and receptive
No communication Clear accurate, brief specific
barrier

Source (Avasarala,2000)
As mentioned in the above figure of teacher needs well preparation, clear and specific
message sensitized and receptive of learners.

If teaching follows learning cycle, it will be effective. The content can be blended in the
learning cycle. Thus, learning will be effective and contextualized. The following figure
has been given by Avsarala ( 2000) gives a glimpse on it.
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Figure NO.3:Learning Cycle
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English, in Nepal is taught for communication. The students need to involve in classroom
practice. As mentioned above figure ,if teaching could hit on the attitude and make it
positive by the teaching , then students move up to being ,doing and practice. It makes
them habitual in the subject. Being a professional activity, in ELT teachers need to facilitate
students in being learning cycle in speaking English.

Pica (2001) has mentioned the following say on the content-based L2 curricula.

"The versatility of academic content-based L2 curricula in shaping individual approach
to classroom instruction provides further support to the perception that it is an optimal
approach to classroom L2 learning. Academic content-based L2 curricula are fundamental
to many popular approaches to classroom instruction, including those that are implemented
in immersion, sheltered, adjunct, theme -based ,and language for specific purpose(LSP)
classes and courses( Pica.2001,p.146)."

As mentioned above citation, content, context and culture can be attached in the teaching
process. The content from social studies, sociology ,science and education may change
attitude of the learners since learners find that learning language is meaningful in other
fields as well.

When teaching begins in classroom, on ELT professional should know that what topic s/he
is going to teach. S/he should keep in the mind that what learning outcomes need to be
assured in the learners at the end of the teaching learning transaction. How can s/he bring
variety in the classroom? What values do the learners comprise ? What content, basically,
do they need in other subjects (cross-subject relations) ? If curriculum designers and
teachers prepare and present ELT material in these regards, the ELT is practical. Teachers
need to plan well. It is said that plan is half done. In making plan the following components
are obligatory in it.ELT requires the following phases of teaching

(a) Motivation (b) Presentation (c) Practice (d) Production
In the motivation teachers can arouse students' attention toward the topic. Presentation is
teacher's transaction. The transaction should hit students' attitude and content simultaneously.

R R¥re1p Bram 2009 8



In the comparison of business it is the businessman's advertisement, that can attract all the
clients in his/her shop and on the materials s/he advertized. Similarly, the practice is the
real transaction of teachers in which each and every take it wear it and fit it in his/her life
that will be adopted. Teachers should sell all the learners at a time. In the production phase,
teacher's role is to stimulate and students can to produce pieces of language depending on
the established structure. The stamped structure can comprise relevant contents of that the
learners can define and/or include the terms in ELT situation.

4. Conclusion

Teachers are change agents of classroom practice. They are to read students from different
angles; ability, interest, societal need and education standard. The learning process and
teaching process should match so as to tie up the teaching process with learning process.
The grammatical constituents need to deliver the societal values and beliefs so as make
ELT contextual.
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The Basic Pattern of Lecture Method in EFL Classes
in Nepal

Mahendra Thapa

Abstract

Lecture mode is the most common teaching mode at higher secondary and tertiary levels
because it can be used to deliver the same message to a large audience at once. This article
primarily examines the pattern of lecturing in EFL classes in Nepal based on a classroom
observation and author’s own understanding and experience in the area for a decade in
Nepal. The piece concludes that Nepalese EFL teachers are using traditional lecture as
a teaching method in many respects which follow a common basic pattern: introducing,
explaining, summarizing and note-taking.

Key words
Teaching English, Lecture mode, English as foreign language (EFL), ELT pedagogy,

Introduction

Many teachers depend on lecturing in Nepalese EFL settings. Though lecturing facilitates
communication with large class enrollments and disseminates a great deal of information
in a relatively short time, it is sharply criticized for placing students in a passive rather than
an active role and discouraging two-way communication or interactive methods such as
discussion, problem-solving. Lecture as a teaching method still remains the predominant
teaching approach in the context of large classes. Giving university lectures in front of 100
to 150 students has become common in Nepalese context. The majority of the large classes
are the classes of compulsory courses in English right from post secondary to master level.
They are certain to create troubles in terms of classroom management, content delivery and
fostering interaction in English language among students. However, large classes matter
differently in different courses. A large English classroom challenges English teachers
primarily in enhancing interaction in various modes if not properly managed. Similarly,
one of the reasons students whose native language is other than English appear to have
difficulty understanding and retaining lecture information in English is an inability or lack
of opportunity to engage in communicative interaction with the second/foreign language
teacher or lecturer (Pica, Young, & Doughty, 1987). Despite many drawbacks of lecturing,
it is still remained as a major teaching method of language learning and teaching in many
parts of the world.

Use of lecture mode in EFL classes

The lecture has its roots deep in history. It is reasonable to suppose that as soon as human
being developed language he or she began to pass on his knowledge to the young by telling;
this developed into preaching and became tied to the priestly role in early societies. In the
classic societies the lecture became formalized as the art of rhetoric and of oratory under
such greats as Aristotle and Cicero who gave us the idea that the perfect orator is the perfect
man. From that time on lecturing became an integral part of the scholastic process. With
the growth of universities from the thirteenth and fourteenth centuries the formal lecture
came into its own (Sutherland, 1976). Throughout much of history, it has been too easily
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turned from a means of conveying, interpreting, and inspiring with the thinking, teachings
and the diffusion of knowledge via handwritten lecture notes was an essential element of
academic life.

A lecture mode is the most common teaching mode in higher education because it provides
human contact and it has a few advantages (Jordan, 1997). Lecture is a teaching method
where an instructor is the central focus of information transfer. Typically, an instructor will
stand before a class and present information for the students to learn. Sometimes, they will
write on a board or use an overhead projector to provide visuals for students. Students are
expected to take notes while listening to the lecture. Usually, very little exchange occurs
between the instructor and the students during a lecture (Kelly, 2012). Lectures are probably
the best teaching method in many circumstances and for many students; especially for
communicating conceptual knowledge, and where there is a significant knowledge gap
between lecturer and audience. Lectures are that they are essentially a form of spoken
communication which is delivered to an audience by an actually-present and visible person.
It can be said that the main advantage of this mode of teaching is administration because it
is cheap in terms of human resources; one lecture can deliver the same message to a large
audience. It is also easy to arrange as long as the educational institution has space available.
A lecture mode may be used with an English class if the focus is on delivering the content
such as in a literature or a linguistics class. However, it is not likely to be suitable if the
focus of the class is on communication where interaction to enhance language competence
is promoted (Darasawang and Srimavin, 2006). In addition, a lecture mode is difficult for
the teacher to provide feedback to the learners; s/he may be able to give feedback to the
whole group but not individually. If the lecture mode is to be offered in an English class
where communication is emphasized, it can be used when the teacher explains a certain
concept such as introducing new language, context, aids or content, objectives goals or
rationale, clarifying and dealing with students’ problems (Watson Todd, 1997).

Lecture method is considered to be the one of the oldest and overused teaching method. In
my experience, lectures are particularly appropriate to convey critical information, history,
background, theories, concepts, ideas, principles and laws. Many study shows that lecture
method is useful for large groups as it contains experience which inspires the students
and stimulates thinking to open discussions. Lecture method is often criticized for its
ineffectiveness in making students engaged in various activities and enhancing interaction.
Because the lecture method is largely a one-way technology, it is impossible to employ a
variety of sound pedagogical techniques. Most lecture courses are notoriously ineffective in
engaging students. The traditional format neither encourages active participation nor offers
students an opportunity to learn collaboratively from one another (Twigg, 1999, cited in
Jones, 2007). Nevertheless, some properties of the didactic lecture have evidently favoured
its preservation: it is quantitatively efficient and flexible, in that an audience of 5 to 500
or more students can be presented with the same material simultaneously; it affords the
lecturer substantial control over the content and delivery of the material; and according to
some research it is as effective as other teaching methods in transmitting information (Bligh,
1998, cited in Jones, 2007). Jones (2007) perceives that the strength of the lecture lies in
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its immediacy and presence. Further he suggests that its future survival and evolution must
exploit this powerful asset to enhance student learning through engagement and interaction.

Though lectures are much criticized as a teaching method, majority of universities courses
rely on this method. Lecturing is mainly a one-way method of communication that does
not involve significant audience participation; nevertheless it has survived in academia as a
quick, cheap and efficient way of introducing large numbers of students to a particular field
of study. This researcher believes that lecturing can be made effective by enhancing with
discussions in two-way or more. Sullivan (1996) mentions that effective lecture involves
teacher-student interaction, two-way communication, teacher-student questions, shared
responsibility for active learning, small group problem solving activities, limited note
taking, variety of supporting media and so on.

Most teachers conventionally use lecture mode in EFL classroom especially when there
is a large class. In the literature on solutions to the problems of large classes is that the
suggestions are almost entirely presented simply as teaching tips. While the suggested
solutions may be very useful for teachers faced with large classes, there is an almost complete
lack of research into their effectiveness. They therefore remain tentative suggestions rather
than being proven techniques (Watson Todd, 2006). Future attempts need to explore the
effectiveness of strategies for large class teaching through practitioner research (Shamim,
2010). Therefore, more active teaching approaches may address some of the problems that
are being encountered in such classes. Despite under attack from diverse quarters, this is
very interesting that many teachers favour lecture mode in higher education. Even in the
context of Nepal, most school and university EFL teachers rely on lecture mode when there
are a large number of students though they find numerous hindrances of lecturing.

Reflection on lecturing

I have been working with a group of students of 100 to 150 every year at 12" grade on a
course ‘The Heritage of Words’ which is a selection of reading texts under eight different
headings. The selection is to assist students acquire sensitivity and involvement in the
act of reading, and look at both the abstract and tangible aspect of life with insight and
understanding. This is a compulsory course; [ have to teach to this large group of students in
a hall where the students attend from different streams such as from commerce, humanities
and education. I usually start the lesson with some sort of background knowledge of the
theme. But it hasn’t always been interesting to them if I started the lesson talking directly
to this large group. However when I wrote the same thing on board for 1 or 2 minutes,
the classroom pay attention and get ready for interaction. In most lesson I make list of
new vocabulary on board and make them copy at the beginning. Then I read the lesson
and interpret it in simpler expressions. I don’t know how easier it is for them. They nod
their heads and seemed to be attentive to me when I sometimes make translation in Nepali
language. I never found them paying attention on my lecture for more than five minutes. If
notice they loose their attention to me, I often interact with them, most probably relating the
text with their real life situation. They responded nothing in English except ‘yes’ or ‘no’.
But they freely express their views in Nepali language. Again I start lecturing. I don’t use
group work except pair work with worksheets in some lessons. I asked questions in whole
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groups. At the end of the lesson I set the home task for them they are often the short and
long questions they have to submit next day. I do not forget to mention that they are very
important questions for final examination. When I finish giving lecture and there are a few
more minutes, I make them note down the summary or central idea of the poems, stories
and other reading text. I know I have missed very important aspects of language teaching
that is interaction. There is not enough opportunity to interact for all students in English.
Therefore the way I deliver lecture with the help of note taking and whole group question
answer, is easier for me to handle the class.

One Classroom observation

Suresh has been teaching English at post secondary level for seventeen years in Nepal. He
is a M. A. in English literature and B. Ed. in English language education. He has attended
a number of training events organized by different institutions. Currently he is in his 17
year of teaching English at post secondary level. He has been working with a large group
of students for a decade.

Suresh is in the stage of summarizing the essay ‘Look at the Tea Cup’ at 11the grade. He
greets the students and reminds them about the previous lecture in a minute. He writes
some comprehension type of questions on board and students starts murmuring at the back.
Almost all students were writing. Then he starts explaining something about ‘mother’.
There is a long silence for five to ten minutes. He draws a diagram on ‘brain storm map’
and students copies the diagram. Again he describes the map. He gives examples of
‘Mahabharat’ and some others related to the lesson. Students listen to him; some of them
are looking onto the pages of book. He continuously explains the over the topic. After 30
minutes he asked them whether they understand. A few students quickly respond that they
understood. Then he asks them to write down some questions and answers. He writes four
questions followed by their answers on board. He is using his notebook while writing. He
spends around 25-28 minutes in this note making. Students note them down in silence.
While writing he pronounces the sentence correctly with slow pace and spells the words
where necessary. As the time of the lesson is over and he states that he would deal remaining
questions the next day.

Impression on lesson

I found that Suresh immediately entered into the lesson at the beginning. He tried his
best to pronounce the words correctly at slow pace so that students can imitate. There
was no interaction at all except some ‘yes/no’ type of responses. He used English only in
the classroom. No translation. Some students did not have books and teacher did not pay
individual attention. He used whiteboard properly but he rarely turned to the students while
writing. Some students seemed to have been in trouble to note down, may be it’s because
of his handwriting and lowering whiteboard. He never made fun in the classroom. The
classroom setting seemed to be more formal and mechanical.

The lesson stages
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The author

Greeting and
giving background
information (in
spoken and written
form)

Lecturing with short
chatting, pair work,
whole group question

Summarizing,
Note making,
home assignment
and reminding for
exam

Duration (in 5 35 20
minutes
Suresh Greeting and Explaining with the Note making (it
introducing the help of diagram, note |takes long time)
topic followed by and examples and sudden ending
long silence for ten
minutes
Duration 1 30 25-28 minute
Introduction lession Describing/Explaining Summarizing and
note making

Teacher spends more time in describing, explaining and giving examples. It shows that
they rarely engage students for interaction. I attempt to analysize classroom procedures,
strengths and weaknesses of lecture mode.

Classroom procedures: Most of the English teachers generally follow following classroom

procedures.

® Preparing and planning lecture. (Preparation)

Choosing examples (Exemplifying)

Major strengths:

Generating an outline and delivering lecture (Presentation)

Using gestures and making eye contact (Body language)
Whole group question answer (Whole group interaction)

Reviewing and repeating the important points (Summarizing)
Making students write down (Note making/taking)

Rewarding students’ response and answering (Giving short feedback)
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The lectures allow the teachers to determine precisely the aims, content, organization,
pace, and direction of delivering lecture.

It is economical and teachers stay in ‘comfort zone’.

Lecture method disseminates a great deal of information in a relatively short time.
Some students depend upon the structure provided by highly teacher-centered methods.
Lecture method facilitates communication in courses with large class enrollments.

Students seem to feel relaxed in these lessons.
Major weaknesses:
Lecture method also places students in a passive rather than an active role which
hinders language learning.
It encourages one-way communication and does not enhance learner centred activities.
Lecturer are not aware of student problems and student understanding of content.
It does not allow interactive methods such as discussion, problem-solving sessions
Teacher need to to have or to learn effective writing, speaking and modeling skills.

Conclusion

There are many similarities in all lectures. Lecture mode is mostly used in large classes.
In Nepalese context many teacher rely on lecturing but lecture as a teaching method often
exclude the interaction and involvement of students in leaning English language in the
classroom. Theoretically, in the true lecture, little or no active student participation is
involved. In practice over the period of time of course we have much variation in how
closely this format is adheredto. There is a varying degree on use of the boards, other
teaching aids and question and answer sessions, but all of these variants involve the lecturer
asthe primary agent in the instruction. Thus the lecture is distinct from the other major
recognized methods of instruction.

EFL teacher can make his or her lecture effective by adding some activities suitable for
large classes in teaching English language, we can enhance teacher student interaction,
small group problem solving activities, limited note taking, and we may take media and
technology support. Teacher can provide worksheet so that students can be made more
engaged in their own in large classes. My observation and understanding accomplishes the
point that majority of teachers at post secondary and university level in Nepal use traditional
lecture as a teaching method. I do not see any significant changes on using lecture over the
period of time. A few teachers in urban setting make lecture interesting using audio-visual
materials, on the other parts of the country, particularly in under-resourced situation, teacher
wholly depend on their oratory skill. Introducing the topic, explaining (with examples),
summarizing and note taking seem to be the basic structure of lecture as a teaching method.
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Educational Wastage at Primary Education in Nepal
: Some Major Ways to address them

Prof. Dr. Bhupendra Hada

Abstract

The article entitled, “Problems of Educational Wastage at Primary Education System
in Nepal; Some Major Ways to address them “presents the meaning of educational
wastage of the education system. Promotion, repetition and dropout are the prominent
indicators of internal efficiency of the education system. Students’ high repetition and
high dropouts are the burden for any nation, rich or poor. They are the stumbling block
for every nation. These are the great loss of investment of government in the field of
education. These loses are harmful for the educational system in the country.

The article presents the parents’influential role for creating children’s education. Parents
can motivate and encourage their children to go to school for their future career, because
they are one of the key aspects of progress of their children. Promotion, repetition and
dropout rates of primary education in 2011-012, are presented as the major indicators
of internal efficiency and contributing factors to wastage in education. Some major ways
are suggested to reduce the increasing repetition and dropout rates of students, because
they are the main barriers of any nation, rich or poor, Decreasing promotion rates of boy
and girl students are the burden for any developing country like ours. Hence , increase
of promotion rates of students is a concern for any developing country like Nepal.

Repetation and dropout, are the educational loss, educational discrepancies and
interruptionat primary education system.

The Context

In 1990, a world conference on “Education for All" was held at Jomtien city of Thailand,
which has been considered as a matter of human right in the changing context. In fact,
education is needed for the formation of civilized society. It is known that to- day's children
are tomorrow's pillars of nation. It is parents' accountability to make them capable, efficient
and skill oriented by providing appropriate education. After completing education, they
fulfill wills of nation in every field. But, in developing country like ours, parents do not send
their wards to school because of economic, social, family and environmental conditions.

More specifically, students' high repetition and dropouts are the burden for any nation
and both are stumbling block for every nation. These are the great loss of investment of
government in the field of education. These losses are harmful for the educational system
in the country, because they decrease internal efficiency of school system. Many children
are bound to repeat in the same grade or dropout, for many reasons such as poor economic
conditions, low family status, lack of geographical and transport facilities in the remote
area schools. Thus, it is more challenging issue in how to keep children engaged in study
up to primary level (Grade I- V).

It is collective responsibility of all to achieve satisfactory output/results from investment
made in education. Hence, one of the major challenging issues seen in the field of education
is educational wastage. Indeed, this problem is seen more at the primary level of education.
Educational suggests that consists of dropouts, repeaters (Poudel, 1997: 12—13). The
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implication of such wastage reflects the poor internal efficiency of a school.

Meaning of Wastage in Education

The investment of nation in education, if wasted without achievement of target, is called
the educational wastage. In this reference, failure in examination from time to time, grade
repetition and dropout are considered to be the wastage in education. They are the huge
educational wastage of nation, rich or poor.

Despite heavy investment in education, the outcome is not seen satisfactory as expected
by the nation. Nepalese students of three ecological regions i.e. Mountain Hill, Terai have
different backgrounds, different culture, religion, caste and circumstances. In this vein,
children are facing tremendous problems especially in rural and remote areas of developing
countries like Nepal.

In connection to this, different studies and reports have corroborated that to complete
primary level education, it takes 9- 12 years of schooling with the investment of Rs. 11510
for a student (1995/96). From this, we can conclude that the investment made by the
government in the primary education seems not fruitful, productive and useful (CERID,
1999: 79 - 89).

Research reports and studies have shown that a large section of people are adamant,
economically feeble and ignorant of value of education. In this perspective, parents hesitate
to send their children to school, because of their economic constraints; children are also
aupair (i.e. they are bound to work at others’ home for their livelihood) and they are in
miserable condition.

In such condition, due to economic and financial problems, parents use their children for
their additional income and for the care of their younger siblings at the time of their absence
at school. Consequently, number of students will be decreased. In order to focus the attention
of students on their study, teachers should have to play pivotal and dynamic role. Hence,
teachers can motivate them toward their students and engage them to do homework at
home. In this scenario, teachers’ efficiency is a must to help reduce the educational wastage
in primary education, such as dropout, repetition and absenteeism. The Table 1 and Figure
— 1 below show the promotion, repetition and dropout rates in 2011-012, which can also be
indicators of internal efficiency of primary level education system in Nepal.

They also show Grade wise flow rate of students from school year 2011 — 012 to 2012
— 013 for primary grades. Those flow rates present the evaluation of internal efficiencies
of the students as well as the overall effectiveness of the inputs provided. These figures
illustrate that total students enrolled in the school year 2011-012 in Grade —1, 72..5 % were
promoted to Grade two — 19.9% repeated the same Grade in the current school year and 7.6
% dropped out from the school education system.

On the other hand, altogether 27..5 % of the total enrolled students in Grade One of last
school year could not continue in Grade Two. Although the promotion rate has improved
as compared to the previous school year, it still demonstrates a huge wastage of the inputs
provided. However, the promotion rates for upper grades (Grades 2 to 5) are better than
for Grade One. It is also indicated that the promotion rates for girls, as compared to that of
boys, are slightly better in all grades. This trend has been continued since the school year
2007. The average survival rate to Grade 5 is 84.1 with 85.0 for girls and 83.0 for boys.
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This reveals higher than the previous school year (82.8), while the co-efficient of internal
efficiency is 76.6 percent (compared to 75.2 %) of the previous school year) of this 77.1
is for girls and 76.6 for boys. Likewise, the cohort graduation rate at primary level is 75.0
% (compared to 73.6 % of the previous school year )with 76.0 %) for girls and 74.5 % for
boys, which suggests that out of 100 new students enrolled in Grade One in the school year
2007-08, altogether 75. % of the students successfully completed the primary level in the
school year 2011- 012)

Table 1: Promeotion, repetition and dropout rates at primary level education in 2011-012.

In percentage
PRD Grade 1 |Grade 2 |Grade 3 |Grade 4 |Grade 5|Total  of
Grades 1-5
Promotion 72.5 87.8 89.4 89.4 88.7 84.2
Repetition 19.9 7.9 7.1 7.1 5.3 10.6
Dropout 7.6 4.3 3.5 3.5 6.0 5.2
Total [Survival Rate to 84.1
Grades
Co efficient of internal | - - - - - 76.6
efficiency
Cohort Graduation 75.0
Rates
Promotion 71.9 87.6 89..2 89.3 88.5 83.9
Repetition 20.0 7.8 7.2 7.2 5.3 10.6
Dropout 8.1 4..6 3.6 3.5 6..2 5.5
Boys [Survival Rate to 83.0
Grades
Co efficient of internal | - - - - - 76.6
efficiency
Cohort  Graduation 74.5
Rates
Promotion 73.1 88.1 89.6 89.4 88.9 84.5
Repetition 19.7 7.9 7..0 7.1 5.2 10.5
Dropout 7.2 4.0 3.4 3.5 5.9 5.0
Girls [Survival Rate to 85.0
Grades
Co efficient of internal | - - - - - 77.1
efficiency
Cohort Graduation 76..0
Rates

(Source: DOE, Flash 1 Report,2012- 013)
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Fig. 1:Promotion, Repetition and Dropout Rates at Primary Level
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(Source: DOE, Flash 1 Report, 2012- 013)
In nutshell, the above Table —land Figure 1 reveals that girl’s promotion rates of Grade
1-5 are increasing higher than the boy’s promotion rate. On the other hand, girl’s repetition
rates and dropout rates are also slightly decreasing boy’s compared to that of repetition and
dropout rates. It indicates that boy students are behind the girl students in their promotion,
repetition and dropout rates.

Similarly, Table 1 and Figure — 1 show the survival rate to Grade 5 boys as being 83.0
% and 85.0% for girl students. It indicates the girl students are ahead of boy students in
survival rate.

Likewise, boys’coefficient of internal efficiency is 76.6 % and 77.1 % for girl students,
which shows boy students are behind the girl students.

The Cohort Graduation Rates of boy students in the year 2012-013 was 74.5% against
that of girl students which was 76,0% in the same year, indicates the boy students are also
behind the girl students in the question of Cohort Graduation Rates. This is an encouraging
trend of a developing country like ours.

Present Situation of Children in Nepal

School is regarded as a holy place, a symbol of social civilization.In this way, primary
school is the place where 6 —10 year old children get formal education. Primary school
going children come from different cultural and economic settings. They belong to different
castes/ethnicities and religious/language communities. In Nepal, children are facing several
problems related to topography and transport. For various reasons, including this, students
dropout and repeat the same grade. This is not an easy task to stop. Hence, teachers and
community people should make the parents aware to send their children to school. They
should have to provide different incentives and making environment students friendly come
to school. In the same way, most of the parents in remote areas do not send their wards
to school because they are unaware and unconscious about the value and significance of
education. They send their children to earn for the family. Their argument is that if the
child goes to school the family income level will slide down. Because of their poor family
economy, parents are in busy meeting their basic needs, such as food, shelter and clothing.

R R¥re1p Bram 2009 8



In this scenario, they are compelled to engage their children in household works, e.g. take
care of siblings and animal grazing (CERID, 1988).

Nepal is one of the poor countries. So, to meet both ends and means people are forced
to labor. Unless and until the problems of poverty, unemployment, illiteracy are solved,
educational loss will continue.

In addition, many children from poor families cannot afford to buy the basic materials
they need for school and are in no case convinced that education will be of use to them. A
most discouraging aspect of the whole situation is that a large proportion of those children
who manage to complete their primary schooling are not up to much in terms of learning
achievement at the end of five years (UNICEF, 1998).

The school hour is only at the day time. The grown-- up children, who are supposed to help
their parents may feel uneasy to go to school. In the months of June—July and November—
December, the students don’t seem to go to school (CERID, 1999). To solve this problem,
sponsoring of morning or evening classes will be better for their study. From this, wastage
in education can be reduced to minimum.

The illiteracy rate of Nepal is higher in the castes, such as Damai, Kami, Sarki, Limbu,
Magar, Gurung, Chepang, Praja , and Raute; they have their own native languages. So,
they feel difficulty to study standard Nepali language. And hence, many students are forced
to leave the school. If the medium of instruction is made into the native language for them,
educational loss can be reduced.

Parents’ Role in Children’s Education

Parents are one of the key aspects of the progress of their children. In this context, parents
are regarded as the children’s first and influential teachers, because children spend more
time at home than at school, and the parents wield a very strong influence over their learning.

Several studies support that the home is regarded as the child’s first school; it influences
as well as contributes greatly to a child in s/ her studies. Hence, it is very important that
congenial environment at home be created that can help a child to learn and can make
him/her inquisitive to explore the world’s learning and knowledge. Likewise, a child can
make more progress and that also in the right direction, if s’/he gets all possible assistance
in her/his study from home. Thus, there is a strong case for sensitizing the parents also
to the need for assuming their role in supporting children’s education at home (Malakar,
1989- 90: 143 —144).

Similarly, Malakar (1989-90 : 142-143) further states that the teaching techniques, the
materials, the teaching time alloted to each pupil, and the parental level of awareness and
their active involvement in child’s teaching — learning at home are other equally important
factors. The supply or the facility of having access to a large number of reference books and
other instructional materials is yet another factor that exert a great deal of influence on the
child’s cognitive development and academic attainments. All these factors play their part in
motivating or de- motivating the child to learn.

Likewise, children are more likely to attend schools regularly while their parents provide
the kind of support that is needed to be regular in schools. They have to encourage and
motivate children to attend schools. Families, which are involved in their children’s
schooling, tend to support children with their homework (Hada, 2004:153).
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Lack of general awareness is also one of the strong factors in causing educational wastage
in education. Poverty, on one hand, and illiteracy on the other hand, make the parents hardly
aware of the importance of sending their children to school. Even, if the children are enrolled
in the school, because of the provision of free primary education and free distribution of
textbooks at least in the initial grades, the parents do not show any seriousness in having
their children to go to school on a regular basis. Hence, such attitudes of parents results in
school absenteeism, lack of punctuality, interruption in class attendance, and in most cases,
eventual dropout (CERID, 1988: 33). Thus, parents can play very sensitive role for the
future career of their children.

In connection to this, Mehta (1995:29) stressed the socio- economic system, which
generates and perpetuates poverty as the most inhibiting factor in the universalization of
education. It is futile to talk of parental and children’s apathy towards education in isolation
of certain important socio- economic variables, which really cause such an apathy. The
same is true of parental fears and security as well as for the need of children to start work
at on early period of life. A study has found that children withdraw from school so that they
could do domestic and/or some other ‘gainful” works. The apparent “causes” are therefore,
not the real causes of school dropout. These can be understood only in a proper conceptual
perspective. Hence, parents can play creative role to send their children to school.

For instance, Winters(1993) has viewed that positive neutral patterns in the children’s
education is one of the eight critical parenting skills. He further stated that every society
ought to educate and care of their own children so as to make them fit for the society.

In this vein, parents can help their children to do their homework, talk with them about
schoolwork and take part in class teaching or assisting responsibilities (Lyons, Robbins and
Smith, 1982, cited in Bista, 2003:146).

In this, regard, parental involvement in education seems to be more an important influence,
school environment and the influence of peers (Tripathi, 2010). The benefits of parental
involvement in children’s education have long been recognized. Parents play a crucial role
in influencing the aspirations and achievements of their children.

Several studies and research reports have shown that most of the parents of urban area are
better educated than the parents of rural areas of Nepal. Therefore, they play the role of
a teacher for their children. Monitoring, school tutoring, effective use of time to study at
home, creating positive environment, providing material facilities, participating in decision
making committees, discussing with the teachers the progress and problems of children
are the aspects that may be incorporated within level of parental involvement. Hence,
educational wastage can be redcued to minimum through parental involvement.

In this scenario, Panda (2001:21) argued that parental involvement refers to the interest
shown by parents in the studies of their children at home exhibiting positive attitude toward
school and education, performing activities which are co-operating in promoting students’
achievement, academic, non - academic and exuding genuine willingness to participate in
the activities sponsored by school.

In this vein, students value their education, when they see the interest shown by their
parents. From the above information, it can be concluded that parents ‘influential role in
educating their children is a must as they can motivate and encourage doing homework and
playing sensitive role to reduce educational wastage in primary education system in the
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changing perspectives of Nepal.

Factors Contributing to Wastage in Education

National studies have pointed out many causes and factors, both internal and external related
to educational wastage in the country. Non —enrolment, absenteeism, repetition, dropout,
low achievement and insufficient utilization of resources for education are some of the key
factors contributing to the educational wastage in the country’s school education system.
For example, China’s definition of external factors include levels of socio — economic
development, cultural traditions and values, geographical conditions, family background
and socio-economic status etc. Similarly, the internal factors include the philosophy of
education, material conditions, pattern and distribution of schools, teaching force, teaching
materials and methods and so on.

The wastage in this study is also reduce to high repetition and high dropout, parents’
ignorance of value of education, unfavorable teaching learning environment, teachers
failure to use the methods and techniques learnt in the training period.

Similarly, low enrolment, large majority of students lacking interest in learning and
parents’ poor attention toward their children’s study are the other noticeable causal factors
contributing to educational wastage in primary education system in Nepal.

Likewise, overwhelming majority (80 % and above) of children from poor families cannot
afford to buy the basic materials they need for school and are in no case convinced that
education will be of any use to them. A most discouraging aspect of the whole situation is
that a large proportion of those children who manage to complete their primary schooling

are not up to much in terms of learning achievement at the end of five years (UNICEF,
1998).

Political turbulence is elusive in Nepal. Differences and vested interests of the political
parties and the government have badly affected the well functioning of the education system
of Nepal. The primary schools have not remained untouched by political turbulence. Strikes,
Nepal close, valley close, black out, torch rallies and other various forms of disruptive
demonstrations have negated the efficiency of teaching learning situation of the primary
schools (Hada, 2008: 180).

Major Ways and future direction to Reduce Wastage in Education

Many problems affect the educational wastage in our country, Nepal. In this scenario,

poverty

and illiteracy are the major barriers/ enemy of educational wastage. Hence, Following are

the some major ways to reduce the educational wastage are outlined as following :

® Physical facilities affect the teaching — learning situation in school. Primary schools are
government oriented; because of lack of physical facilities, teaching learning situation
will not be effective and meaningful. In order to reduce the wastage in education,
school should well manage the physical facilities for the amelioration of teaching
learning environment. In connection to this, local resources, such as no cost and low
cost materials are also to be mobilized for effectiveness of learning environment.

® [tisan absurdity in the society, that sons and daughters are looked from different angles.
Daughters are regarded as a tool that must be handed one to somebody in the future.
So, parents are not ready to pay a large amount to send their daughters to expensive

o
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schools. The daughters are sent to the kitchen and other household works, whereas the
sons are free. It is also one of the major issues behind dropout and repetition.

Though it is said public primary schools are free of cost, the parents are compelled to
pay extra fees, such as admission fee, examination fee, library fee, maintenance fee etc.
The poor parents are unable to pay all the fees and eventually, the students’ dropout. It
has been a burning issue facing public primary schools. Hence, the government should
adopt the policy strictly for the school. This will also enhance to reduce educational
wastage to minimum.

The incidence of students’ absence in class is high, because of geographic and transport
difficulties. On the other hand, due to flooded rivers and streams, small children cannot
go to school in the rainy season. The major problem of rural and remote areas of Nepal
is the lack of roads. Hence, Nepal government should pay serious attention in this
regard to reduce the educational wastage in primary education (Hada, 2010: 41).
Supervision is essential and indispensable to enhance effective and meaningful
teaching learning situation. But in the context of Nepal, supervisors do not seem to
supervise and give suggestions to the teachers. As a result, the effective and meaningful
teaching learning environment can’t be expected. And in turn, it increases educational
wastages. In order to reduce it, to increase the percentage of literacy and to standardize
the education, supervision is vital and indispensable Monitoring and supervision from
time to time from supervisors give the good results to improve students’ teaching in
the school education system. Hence, supervisors play the dynamic and commendable
role to provide right directions to make classroom teaching effective and meaningful
as well.

Teacher plays a significant and pivotal role in the education system. But in the remote
areas of Nepal, there is the scarcity of trained and qualified teachers. The efficient
teachers prefer to teach in the cities. If the educational standard does not go in perfect
harmony with developmental process of the world, the products of education will
be unable to face the complex situations (Uprety, 1997: 03). So, providing special
incentives, the efficient teachers are to be motivated to the remote areas.

In the remote areas of Nepal, the books, other supporting documents and materials
don’t seem to reach on time. As a result, students lose interest in the study and may
leave the school. To overcome this problem, the government should be conscious on
time.

Parents can do many things at home to help their children do well in schools. They do
this through their daily conversation, household routines, attention to school matters,
and affectionate concern for their children’s progress.

Parents should frequently visit the school where their children study and contact
the head teacher or concerned teacher. This will help them keep on good track their
children’s condition.

The home environment should be healthy and clean, and if possible, a separate queit
corner should be provided for the children to study at home (Malakar, 1989: 150-151).
Distributing free textbooks, school dress and nutrition at interval will also encourage
and motivate the parents to send their children in school and definitely educational loss
can be reduced to minimum and enrolment of boy and girl students can be increased.
Provision of incentives, scholarships and other facilities such as for the poor, Dalit and
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Janajati.students, hostel facilities for poor and bonafide and deserving students will
help their study.

Concluding Remarks

Home- school communication is a key to children’s academic success. There must be free
flow of information between school and parents with all the activities. In this context,
school must provide information on their children’s learning or behavior to all the parents.
When the problems arise in school or classroom, teachers should also involve parents in
solving these problems through discussions and interactions with the parents. For example,
some schools bring out bulletins or newsletter to inform parents about school activities.
These formal means of communication are conducive to motivate the parents to send their
children to school. From this educational wastage can be reduced to minimum.

It is known to all that Basic and Primary Education Project (BPEP) has conducted many
awareness programs in resource centers and districts. In addition, we can acivise School
Management Committee (SMC), operate students’ interaction programs, aid poor and
intelligent students, do punctual teaching, provide students’ report to the parents from time
to time and operate attractive public awareness programs regularly.

The behavior of teachers and parents to the students should be moulded and friendly.
Because of teachers’ polite behavior, the students are motivated and or prohibited to go to
school. If this situation is created continuously, it is certain that educational wastage can
be reduced.
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Use of Critical Thinking in production of
Educational Science

Rishi Ram Subedi
F.O.E, T.U.

Abstract

Role of educational system in the process of growth and persistent advancement of country
is accepted by everybody and education is regarded as a main base of advancement and
progress. The outcome of this growth is changing the educational system into learners’
organizations. The most observable and effective character in education is the thinking
element. Growth and abstract advancement in educations are the most important
characteristics of the present societies. This phenomenon, especially in recent decades,
has becomes an important and sensitive issue in developing countries. The thinking
and acquiring new information and the method of thinking and learning are the most
important characteristics of human being and from other perspective, in new approaches;
the great attention has been paid to teaching and learning as well. For acquiring this
goal, paying attention to critical thinking is one of the fundamental phenomena and
dimensions. This article first surveyed the critical thinking in emphasis on the benefits
of thinking than presented a framework for its implementation in Nepalese educational
system.

Keywords: science production, education system, critical thinking, cultural advancement,
mental development.

Introduction

In those education systems that don't pay great attention to critical thinking, the ultimate
production is noncreative and narrow-minded students. These students may cause many
obstacles on the way of spiritual and material progress. Nepalese education system always
tries to accumulate the learner's mind with data and information instead of creating
thoughtful individuals. This process is totally similar to a computer with the task of storing
information. Critical thinking is of the most effective methods in transferring thought. The
cultural advancement is the result of critical thinking. Let's not forget it’s only education
that causes human beings to leave narrow-mindedness behind and invariably to accept
deep understanding and free choices. The education, itself, enhances the ability of human
being for a higher understanding of the cases around. Those countries that understood the
importance of critical thinking with a complex planning have provided the basement for
its expansion, as they know, paying attention to the education of critical thinking will
guaranty the progress of their countries from the economic, political, social, and....matters.
Concept of Critical Thinking

One of the problems and barriers in training of critical thinking is the lack of a definition
that can be agreeable to public in this field. It has been defined critical thinking as an
ability to recognize and regulate the matters, employing deductive and inductive reasoning,
ability to extract the obtained information of different resources, supporting the individuals'
reasonable conclusion and ability to distinct between realities and beliefs (Glasman et al.,
1984). Others freely have limited critical thinking to a high level thought like "reinforcement
and continuity of cognitive activities for solving a complex problem" (Wisconsin center for
educational research news, 1985).

)
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Ennis believes that thought is critical only when a thinker exactly attempts to analyze
subjects and to follow valuable evidences, and finally to reach to an intellectual judgment
and good results. He considers the goal of critical thinking as educating human beings as
the creature that is far from personal spites and, in contrast, is subtle and explicit (Ennis,
1985).

Lipman, in his new pattern, surveyed high level thinking in mind. High level thinking is
thinking that has two characteristics: (1) Critical characteristic, (2) Creative characteristic.
Critical thinking in essence is cognitive and process into the basis of criteria. But creative
thinking is for values, and directs to meaning (Lipman, 1991). In the view of Johnson,
generalizability is the final aim of education, and this goal exists out of class and is obtained
via critical thinking and by social interaction (Johnson, 1995).

Review of Related Literature

Critical thinking is a necessary skill in promoting the students' thoughts. Critical thinking
is one of the new models in education system. This model pays special attention to
the development of individual and social features of people so that mental power and
social responsibilities will be fostered among the learners. The final goal of education is
generalization which is achieved through critical thinking and social interactions, out of
classrooms (Johnson, 1995, p.38). This form of thinking helps a person to think deeply
about the issues and criticize education system through true comprehension of the current
issues. The learners' discussion is based on thinking and the learners understand the subject
by thinking, and analyze the problems presented to them through asking suitable questions
(Girle, 1991).

Dewey believes that schools should be based on people cooperation and its result should be
training citizens (Haynes, 2002). In critical thinking strategy, the creation of thoughts, their
expression and putting them to practice are emphasized as fundamental characteristics of
judgment. Critical thinking is important in both individual and social aspects.

The societies which believe in democracy as a social philosophy which determines the
behavior of their people provide an opportunity for selection and logical decision making
for them. The systems which also believe in educational democracy respect the decision
making power of people for their citizenship life. Critical thinking is the way and model
of people’s looking at the importance and use of thought in their life (Duchscher, 1999).
Overloading students' minds with materials and handwritten texts is not so important today,
but rather the learning process and the learners' activities during the training period are
fundamental in educational democracy.

The main purpose of education is to produce thoughtful people and the final result of
education must be the contemplative mind. Critical thinking is a controllable and purposeful
judgment which pays logical attention to proofs, fields, concepts, methods and criteria
(Harkreder, 2000). The final product of the education system which does not pay attention
to this issue is a non- creative person, and it is considered to be a serious problem in the
material and spiritual development of the country.

Advantages of Critical Thinking

Critical thinking has many advantages and can be helpful in individual growing in different
field that will be investigated as following:

1. Critical thinking and moral development

With acceptance of this point that critical thinking is the background of a better, deeper and
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wider cognition, one can easily jump to this conclusion that critical thinking frees human
from blindly following moral rules, and guides us to such a position that comes nearer
to Kant's opinion based on criterion selection and moral rules with freedom and with the
intention of respect to it. Unfortunately, many individuals submit to moral problems, only
with the aim of reaching the profits or escaping from negative charges of moral matters
abandonment, whereas such actions are without moral values. By accepting this view, clear
critical thinking necessite for moral development is more obvious than ever; meanwhile
by teaching it, individuals learn to respect to other ideas, take action to criticism, analyze
and evaluate their opinions and even their owns. Even take a look at all things under the
protection of criticism, don't admit any things without full investigating and assessment.
In this view, if an individual reaches moral rules and goes to it, that action will consist of
better moral value.

2. Critical thinking and social development

Criticism and review of others ideas, are the generator of many positive cultures like: respect
to others' ideas, existence of difference taste and thinking and not receiving reflections
absolutely and ....When graduated from high school, the students should be able to do
some homework as the society expects legally. The society even expects them to behave
intellectually and morally, and to follow valuable goals for themselves. These results can
be trained through critical thinking training and should be the basis of curriculum planning.
Peak of critical thinking is reaching the self-evaluation, and real critical thinker is the person
who not only does review other ideas successfully and views in the best way, but also can
embark to criticism, review and construction of his ideas and beliefs in a proper way. It's
obvious that reaching this level of critical thinking requires passage of lower stages based
on criticism of other actions and opinions and this is not easily obtained except under
the protection of social interactions. Interactions, either positive or negative, can provide
a background for individuals' social developments; because when individuals follow all-
channel criticism and review of others actions and thought those matters are making a
generator of all-channel development, especially, their social development. It causes them
to learn something and promote their social personalities. Furthermore, when individuals
review other opinions and thoughts, they should transfer this criticism to them because this
action causes the individuals to promote their social development.

3. Critical thinking and cognitive development

Lipman is one of those philosophers that emphasizes on education's cognitive aspect.
He divides the cognitive criteria to four groups: exploratory, reasoning, information
organization, and translation, and he believes the judgment and the reasoning power grows
in individuals by the use of these criteria in different conditions (Lipman, 1988).

It is clear that taking the risk is an inevitable part of our daily life, and this matter requires
that the individual evaluates probability of happening future events. Because of non-
cognitive development as a result of not using the critical thinking, problems, losses and
most unpleasant charges occur in individual life whereas, with training the critical thinking,
we will observe reason of improvement and so destroying at least a part of negative charges
arising for incorrect decision. Indeed, with exploitation of critical thinking formulas and
techniques, pupils learns to promote reasoning power, and calculating power and amount
of probability of a matter, that is arising of individuals' cognitive development. In other
words, with exploitation of critical thinking, individual increase his perceptive and analytic
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power little by little. To become a criticism thinker, a comprehension of logical norms and
merit in development and debates analysis should be obtained. Plans of critical thinking
conform to this interpretation, emphasize on forming creditable deductive arguments and
cognition of wrong reasons and not using them.

4. Critical thinking and science development

Education systems that comprehend the requirement of critical thinking creation are settler
to this problem that science growth and development is possible besides attention to critical
thinking in science centers. Science development works when individuals review problems
with the attention to the mental power and besides this examination can obtain new thoughts
of those. In addition to the critical thinking, pupils consider the matters with more accuracy
and this order prepares a background of science development: and this matter provides
more accuracy background for individuals that are thinkers and clear-sighted, because they
understand this point that their thoughts are to be criticized. Thus, one of critical thinking
opinions is the science development and this matter obtains a background for science
center's improvement and dynamism and at last leads to science production.

5. Critical thinking and mental development

One of the countries retardation factors is inattention to critical culture creation in society.
In retarded societies no attention is paid to the creation of critical thinking in pupils, and
also individuals resist against the other opinions and don’t tolerate them. Paying attention
to the critical thinking makes a background generator for the society mental relaxation and
individuals’ development against other opinions so that, individuals with respect to other
individuals, review their opinions and survey them with tolerance.

Education and Critical Thinking

The use of critical thinking in education began when critical thinking became a synonym
of logic. Dewey mentions judgment and hesitation as the nature and the essence of critical
thinking, and knows it willing to active, permanent and subtle survey of opinion and
knowledge. Critical thinking is the thinking skill, and is the learning tool that trains the
pupils with logic and reason art, and increases their readiness for encountering out of class
positions.

Experts of education and curriculum planning recommend training, manner of reinforcement
and science attitudes instead of science realities' transfer, and pay attention to process
instead of science realities reproduction. They believe that students should pay attention to
the manner of obtaining science realities in place of obtaining science realities (Matthews,
1994).

In an enriched educational environment, an individual should investigate freely and
thoughtfully without force. He should unify his/her acquired subjects and walk for
elevation. Unfortunately, most of the schools not only forget such mission, but also walk in
the opposite direction (Macdonald &Wolfson, 1973). If the student is active in the learning
process, and feels he/she needs learning and perceives the relation with the other matters
his understanding becomes permissible and consequently he/she acquires materials deeper.
Dewey knows concentration on occasions and position the only direct way for learning
and teaching methods improvement. He names problematic situation the factor that causes
thought that is conditions that encounter pupils with doubt and vagueness, because till
human beings don't encounter doubt, their thought won't be persuaded to stimulation.
Thoughts test with beliefs evaluation and in other words with a critical look to problems

R R¥re1p Bram 2009 8



lead to a deeper perception and understanding of matter, and whatever is learned by pupils
by the help of experiment and assessment, increase possibility of better learning and better
transmission of learning.

Critical theory emphasizes on human's freedom and autonomy to social development,
historical stages and human's changes. According to critical theory, freedom situations
can't be searched only in individual's education, but it depends on social conditions that
are acquired via political fighting together. According to this definition, explanatory means
questioning about authority and sovereignty of the society that hasn't any intellectual reason
and explanation and doesn't persist to freedom and maturity as the basic aims of human's
development.

Nepalese education system's emphasis on knowledge transmission and learning is limited
to memorizing materials, because of the formulation of plans, subject- maters, methods of
formulation and educational assessment and etc. The main problem that Nepalese education
system encounters is the goal-centered instead of being process-centered. The contents of
many text-books are presented vaguely. Ambiguity is one of the cultural characteristics of
a society that thought and critical thinking isn't basic in it. When critical thought is well
trained, it leads to doubt, so prepares curiosity and different ideas and statement about
subject; criticism begins with doubt and criticizer tries to awaken the doubt to make the
base of certaintity firm.

Many learning theories support the existence of critical thinking in education. Cognitive
theoreticians, look to students as active processors of information in learning process, those
who experience and seek the information for problem- solving. They employ whatever
they recognize useful for solving new problems in the structure of their mind. Instead
of passively being affected by the environment, they actively select, exercise or ignore
it (Wolffolk, 1990).One of the theories that protects critical thinking, and has root in
cognitive thinking, is constructionism. Philosophy foundations of such an approach stand
for fallibility of epistemology. On the basis of such approach, all knowledge of human is
fallible, for limitation and relativity of human perceptions (Cobern, 1992).

Constructivists, like cognitive psychologist, look at learning as a perception process, resulted
from experience, and believe that executives of lesson plans should provide a situation
that students, via reasoning debates which facilitate and accelerate interaction and analysis
action, critical thinking (Zahorik, 1995). Concentration to students' metacognition and self-
regulatory, learning in an enriched environment and valid to problem-solving, consistently
are settled in the center of constructionism approach (Cobern, 1992).

Now, with regard to the importance of educational system in the new millennium to which
human life development is related, it is essential for this matter to adopt foundational plans.
One of the main phenomena for this matter is critical thinking. So, granting existence for
education without attention to critical thinking is a meaningless idea, and the training that
in its real meaning should establish a field of individual's evolution is impossible without
critical thinking.

A comparison between traditional education and critical thinking based on education
In traditional instruction, the teacher is a in-charge of main activities, actively, presents
organized knowledge and information, and decides how to transfer them to pupils' mind.
And students should memorize relevant information passively, and remember it and answer
to the questions on the assessment time. In this way emphasis is on the subject-matters, and
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often, teacher and the text book are real information resources.

Jean Piajet, after surveying and criticizing different methods found the active method as the
best method. This method is compatible with what is acceptable in educational psychology.
The active method facilitates fostering new goals of education which provide training for
creative and research for individuals.

In education based on critical thinking, teacher plays the role of a guide and facilitator, and
students are active. They look for information fromresources other than teacher and text book.
They emphasize on method instead of contents, and don't volume perceived information in
first level, and it isn't necessary to memorize subject-matters without comprehending and
perceiving them. Thinkers know the dependency of traditional instruction as meaningless
statements, and reliance on habits, instead of thoughts as the source of wrong education.
They believe that education should be established on exchange of thoughts, participation,
and discussion, so that it could lead the individuals to the critical thinking.

Classroom Organization in LT creation

1. Creating equivalence between content and teaching process

If teacher's effort in learning process is finishing books and making students ready for

final exam, this method will prevent the other instructional actions in class such as critical

thinking education.

2. Creating equivalence between lecture and interaction

The teacher, by using the other suitable methods for thought exchange in class, should

make equivalence between his/her lecture and interaction of students via encouragement,

argument and question.

3. Organization and designing of physical environment of the classroom

Educational environment has a very fundamental role in fostering critical thinking skills.

Organization and arrangement of class for providing opportunity for interaction is very

hard but effective. Five basic tips for this matter to be more effective as given below:

A: Begin each session with a question: For teaching, first start with an exciting question
or problem. That attracts the students’ attention to the lesson.

B: Use silence to encourage pondering:

In addition to problem-solving method, discussion, conversation and even exchange of

attractive beliefs, silence can help critical thinking development

C: Arrange the class environment so as to cause interaction:

Physical conditions of classroom are so important in establishment of suitable environment

for critical thinking. Classroom environment should be designed so that it facilitate in the

exchange of the thoughts. Setting chairs and tables in a direct line and behind of each

other, makes students' collective-thought and thought exchange impossible. Teachers

can reform classroom physical condition by the use of imagination and a little attempt

and establish atmosphere that causes students to exchange their thoughts. In small and

uncrowned classes the chairs and tables can be arranged in form of circles, semicircle,

square, or u-form (horseshoe), and in large classes students can be divided to small groups.

In this kind of class organization, the main goal is for students to see each other, argue and

discuss with each other.

D: Add to the class time, (if possible):

Critical thinking fosters when students have enough time deep thinking. Classroom will not

be effective and useful in a limited time for fostering thought. Long-term classes are better
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and more effective than short-term classes for training techniques of critical thinking: So,
the teachers should try to expand class time, so that students can obtain this opportunity to
analyze information, exchange thought and survey.

The attempt for encouraging students to discuss and exchange thought requires a receptive
environment. Where students feel security in, and teachers can rely on trust each other.
Teachers should listen to student's statements with respect and accuracy. They can reject
student's incorrect statements reasonably and documentarily. But teacher should never reject
the students or taunt them. Teachers should grant the same worth for students' correction
for incorrect statements in the thought exchange and discussion process because they are
in the process of production of their thoughts and will provide a field for their thought
dynamic and further thought.

Stages of teaching method based on critical thinking

Matter comprehension and perception: It is the first stage. In this stage, we try to help pupil
comprehend the matter given because comprehension and perception are the main keys for
other activities in critical thinking process.

Information judgment: It is the second stage. In this stage, the students are encouraged to
present some information based on their questions and judge this information in reality.

Applying judged information: It is the third stage. In this stage, the results of the two
previous activities are put to use, that means they employ that group of thoughts that have
been judged and produced.

Presentation of feedback and complementary strategy: It is the fourth stage. In the final
stage, the teacher gives a feedback to the students about the manner of their operations.

Conclusion

Critical thinking presents a new pattern thought in education and contains important and
centered concepts and tenacious, wisdom or rationality, and democracy. This pattern not
only emphasizes on importance of critical thinking, but also on creative thought and thought
with interest. This plan emphasizes on creation, stating, act and feel as a main circulation
of judgment and distinction. Critical thinking is important in two sides: personal and social
aspects.

In the light of personal, since human has authority, he necessarily, should decide for
appointing his direction in life, his life with this decisions will take form. In other words,
in this unrepeatable life he should give himself opportunities for selection. Good selection
gives us the possibility to have a better position and irresponsibility in selections, and draw
us to a naught. For attaining a subtle selection, a kind of thinking is required, teachers
should search different opinions, colorful suggestion and various temptations with critical
thinking. Critical thinking helps us not to admit any speech blindly and without reason; and
place a question sign opposite of colorful models that are inspired smartly. Critical thinking
helps us to be reasonable and civilized citizens. It establishes a critical morale in people.
Critical thinking by establishing this morale goes under the service of social discipline and
critical morale in citizens becomes a guarantee for rule and order in a society.

In philosophers, psychologists and teachers' ideas, critical and wise thinking don't need to
be explained and their importance is clear in education. Although it isn't difficult to find
most realistic reasons in this field, certainly success of every democratic system depends on
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the ability of people on analyzing the matters and adopting the reflective decisions.
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TVET Teacher Licensing as key issue in Nepal

Anoj Bhattarai, 2014
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Abstract

Technical Education and Vocational Education (TVET) teacher licensing as an important
educational quality policy issue has been emerging as a key issue in Nepal. Unlike in
TVET sector, the government of Nepal has laready established the teacher licensing
system in general education at school level. The TVET policy-2012 of Nepal and now
the strategic plan of CTEVT for 2014-2018 have highlighted this concern as one of the
major strategies to address the quality issue of TVET in Nepal.

Currently, above 463 TVET providing institutions with around 10,000 TVET teachers
produce about 30,000 graduates annually. The bitter reality is that, till date, there is
no system to provide teaching license to these 10,000 above TVET teachers. Since the
quality of TVET outcomes is determined by the role played by the TVET teachers, the
government of Nepal should not delay to materialize licensing system for them.

Most of the developed countries have well established TVET teacher licensing system.
Based on the licensing practices in the global context, the writer has suggested a
simple but context specific TVET teacher licensing system so that the system could be
materialized as far as possible without much hurdle.

Keywords: TVET teacher, licensing, technical education and vocational training

The Context

Technical and vocational education and training (TVET) serving institutions of Nepal are
contributing significantly for the sustainable development of the country. They produce
skilled workforce for domestic as well as for the global market. On the other side of the
coin, TVET sector of Nepal is always blamed for not producing competent and confident
workforce who can easily accept the challenges of the 21% century; the workforce who can
easily tackle the emerging problems related to their occupations, and who meet the needs
of the domestic as well as global market or industry. In other words, TVET sector of Nepal
is always blamed for not producing quality workforce who can meet the local and global
challenges.

The quality of school graduates depend upon the quality of teaching and learning
environment, the quality and relevancy of content, the degree of proficiency, the time
allocated for learning, resources available and most importantly the quality of the teacher
who imparts the knowledge, skills and attitude and provides a learning environment by
applying different teaching methodologies. Ultimately, the quality of TVET outcomes
is determined by the role played by the TVET teachers (Kurnia, 2013). Kafle (2001) also
claims that the poor professional and pedagogical competency of TVET teachers is one of
the major root-causes that prevents the production of effective and efficient workforce in
Nepal. He has recommended for career-path and certification to enhance the professional
and pedagogical competencies of TVET teachers.

The TVET policy of 2012 has also identified “Licensed trainers with industrial exposure” as
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one of the major strategies to address the quality issue of TVET in Nepal. In addition, now
the strategic plan of Council for Technical Education and Vocational Training (CTEVT)
for 2014-2018 has kept “Establish instructional licensing system by 2015 as one of the
major strategies to achieve the goal “Ensure quality, relevant and efficient TVET system”
(CTEVT, 2014).

Unlike in TVET sector, the government of Nepal has laready established the provision of
teacher licensing system in general education at school level. Teacher Service Commission
(TSC) is mandated to provide the teaching license necessary to the candidates for the post
of a teacher (Government of Nepal, 2010). National Center for Educational Development
(NCED) Training Policy-2062 has also recognized teaching license as a pre-requisite for
the teaching profession in the school system (ibid.). TSC has not covered the TVET sector
in the present date and at the same time, the issue of TVET teacher licensing is taking
impetus in Nepal. In this perspective, this paper scrutinizes the existing situation regarding
licensing at both local and global context. In addition to that, the paper proposes a procedure
to address the TVET teacher licensing issue in the TVET sector of Nepal.

Present status of TVET in Nepal

The Council for Technical Education and Vocational Training (CTEVT) looks after both
formal and non-formal TVET programs. CTEVT was constituted in 1989 as a national
autonomous apex body for the policy formulation and coordination of the TVET programs
in Nepal (Ghimire, 2013).

At present, apart from CTEVT, there are many other TVET serving organizations in
Nepal. There are nine functioning universities in Nepal. Out of nine universities, most of
the universities are producing middle to higher level technical workforce through their
academic courses. In addition to these, there are three more academic institutions i.e. BP
Koirala Institute of Health Science (BPKIHS), Karnali Swastha Bigyan Pratisthan, Patan
Academy of Health Science (PAHS) and National Academy of Medical Science (NAMS)
that run medical courses for undergraduate and post graduate levels.

Likewise, Department of Cottage and Small Industries, Department of Labor and
Employment Promotion, other line agencies/ministries including national and international
non-governmental organizations and private sectors are also providing vocational training
programs and producing a significant number of graduates annually (Acharya, 2011).

Among these organizations, CTEVT holds a large share. CTEVT caters both vocational and
technical academic courses in Nepal (Khanal, 2013). Under CTEVT there are many private
and public TVET providing institutions aiming to produce lower to middle level vocational
and technical human resources (Karki, 2012). There are altogether 463 TVET providing
institutions running in Nepal. 22 CTEVT constituted, 74 Technical Education Community
Schools (TECS) schools and 367 CTEVT affiliated TVET providing institutions are
conducting three years diploma programs, Technical School Leaving Certificate (TSLC)
programs and a variety of market oriented short-term vocational training programs
(CTEVT, 2013). These TVET providing institutions produce about 30,000 graduates
annually (Lamichhane, 2013).

In addition to general stream, the government of Nepal has introduced a vocational stream
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under the new system of school education as part of School Sector Reform Plan (2009-
2015), which will enable students on a vocational track. In this vein, the TVET programs
in Nepal are on full swing.

TVET teachers in Nepal
As a consequence of the aforementioned figure, the rapidly increasing number of TVET
providing institutions obviously demand for qualified TVET teachers.

Adhikari (2012) claims that there are 10,000 TVET teachers in Nepal; out of them, 700
are working for CTEVT constituent schools, 300 for TECS schools, 8,000 for CTEVT
affiliated private schools and rest for other TVET institutions.

Global trend on TVET teacher's licensing system

Teaching licensing also known as teacher certification is an important educational quality
policy issue. It has the purpose of clearly differentiating between those who are “qualified”
to teach and those who are not. It has implications for the stabilization and improvement of
education workforce (World Bank, 2009).

As a result of a well structured TVET system, some of the countries such as Canada,
Australia, Germany, Singapore, Japan, and Korea become global leaders in all aspects
of their enterprise in a very short span of time. One of the key strategies used by these
countries to foster their TVET sector is the establishment of TVET teachers licensing
system (KOICA International Cooperation Agency, 2013).

South Korea

The South Korean education system follows a 6-3-3-4 ladder. The first nine years of
schooling are compulsory for children aged between 6 and 15. Six years of primary
schooling is followed by three years of middle school, three years of high school and four
years of undergraduate education (Clark and Park, 2013). High schools split into three
wings viz. general/academic, vocational, and special purpose such as foreign language,
art, and science high schools. About 30 percent prefer to attend vocational schools (ibid.).

Vocational education is provided under the Ministry of Education and Human Resources
Department as a formal education system. Vocational high schools provide secondary level
education and junior colleges, the post-secondary level; whereas non-formal vocational
trainings are carried out under the Ministry of Labor (Sinha, 2013).

The Korean government has made efforts to foster qualified teachers through various
policies and support systems (Kim, Chung, and Kim, 2012). A person must acquire a
teaching certificate in order to teach at a school. South Korea has established a number
of degree granting teacher training institutions and non-degree granting teacher training
institutions at national/public and private level. South Korea has set a policy to issue license
or teaching certificate without examinations to those graduates who complete the prescribed
graduation requirements from the nationally accredited teacher training institutions. The
certificate specifies the school level for which the teacher is eligible to teach as well as the
major and minor subjects s/he is authorized to teach (Ingersoll, et al., n.d.).

In my understanding, the Korean approach of granting teaching license automatically after
the completion of prescribed academic degree or training may be adoptable in the TVET
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sector of Nepal.

China

Formal education system in China is divided into three levels: primary, upper secondary
and tertiary. Technical and vocational education takes place in upper secondary and tertiary
level (Kurnia, 2013).

The requirements for vocational school teachers do not differ from those of general school
teachers at the same level. Graduates from institutions of teacher education with Chinese
language competencies at required standard are permitted to work directly in vocational
schools. They do not need to go through licensing examination. On the contrary, the
graduates from non-teacher-education need to pass some prescribed standard tests before
joining the teaching force (ibid.). Korean and Chinese approaches are almost similar.

United States of America (USA)

Teaching license is mandatory in USA. Each state of USA is responsible to set the rules
and provide certification and licensing to teachers through the state board of education or
licensure advisory committee. Though the licensure requirements and certification vary
from state to state, almost all the states agree that the candidates for teaching should at
least have a bachelor’s degree and completed an approved accredited education or training
program (Roth and Swail, 2000). Teachers are required to complete a minimum number
of hours of continuing education to renew their license (KOICA International Cooperation
Agency, 2013).

Germany

Germany practices dual education system. Dual education system assures the availability
of skilled workforce and reduces the financial dependency on the state by carrying out
in two places of learning: workplace and vocational school (Adhikari, 2013). After
completing the lower secondary level at the age of 15, students may choose general
education stream or the vocational stream. Approximately two-thirds of an age cohort
decides to go for vocational stream (UNESCO-UNEVOC, 2012). Germany has two types
of certified teaching professionals called teachers and trainers. University trained teachers
are responsible to teach job-related theory and general education subjects, whereas master
craftsperson or technicians are responsible to impart practical skills (Hensen and Hippach-
Schneider, 2012).

State examination offices or Lander examination commissions are responsible to grant
teaching license. According to Ordinance on Trainer Aptitude (AEVO), trainers in TVET
are supposed to take an examination in order to become a certified trainer. Trainers must
have a qualification in a subject area adequate to the training occupation (UNESCO-
UNEVOC, 2012).

One of the key policies mentioned in Nepal’s TVET Policy 2012 is “sustainable financing”
in TVET. Germany’s model of dual system of education could be one of the strategies to
obtain sustainable financing in TVET. Germany’s education system gives due importance
and recognition not only to formally educated workforce but also to traditionally and
informally educated workforce. Nepal should learn from Germany.

Based on the aforementioned practices of different countries, it can be said that the
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practices or the requirements for the licensing system gently vary from country to country.
However, all the aforementioned countries are very much concerned with the quality of the
teachers and have established teacher licensing system in their countries. On the flipside,
unfortunately, some of the developing countries still allow teachers to enter the classroom
without having pedagogical competencies, especially in TVET. In addition, most of the
TVET teachers are fresh graduates who enter into the classroom without having sufficient
industrial exposure. This situation fits especially in the TVET sector of Nepal.

In this regard, for the Government of Nepal, it could be wise decision to utilize its national
autonomous apex body i.e. CTEVT before being too late to address the TVET teachers
licensing issue.

CTEVT may develop a mechanism to issue TVET teacher license after the completion
of a prescribed training from a nationally accredited TVET teacher training institution or
some other means. One such nationally accredited TVET teacher training institution under
CTEVT is Training Institute for Technical Instruction (TITI).

TITI is established in 1991 as a Nepali National Institute under the umbrella of CTEVT
as a separate semi-autonomous institution mandated for the training and development of
TVET teachers including principals, curriculum developers and community facilitators
(Subedi, 2012). TITI is also running Bachelor Degree program in Technical Education
(Government of Nepal, 2010), which aims to prepare individuals for careers in the private
and public TVET sector at the level of TVET teachers in technical subject areas. TITI aims
to contribute to the upgrading of quality standards in the entire TEVT system of Nepal. In
this regard, under the guidance of CTEVT, TITI could be a fast-track destination to address
the issue of TVET teachers licensing system.

Proposed procedure for TVET teacher licensing in Nepal
Based on the global trend regarding teacher licensing, the writer would like to propose the
following simple procedure for TVET teacher licensing in Nepal.

After receiving legal authority from the Government of Nepal to issue the license to TVET
teachers, CTEVT establishes a separate TVET teacher license issuing unit (TVETTLIU) or
delegate an authority to TITI to work as TVETTLIU.

TVETTLIU forms a permanent TVET teacher license issuing (TVETTLI) committee
comprises of the authorized representatives from the Ministry of Education, University,
CTEVT itself and from other authorities as decided. The committee invites subject matter
specialists as per requirement. The committee is mainly responsible to make necessary
policies and guidelines, form different sub-committees, set criteria for licensing, and issue
teaching license based on the recommendation made by TVETTLIU. TVETTLIU is
responsible to organize and administer licensing tests, organize committee meetings and
recommend for issuing license.

Figure 1: Proposed criteria for TVET teacher licensing
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Existing TVET Teachers who are| |Existing TVET Fresh eligible graduates
working for more than 10 years, | |teachers who are who wish to teach or
B.Tech.Ed. or equivalent degree | [working for more than| [teachers who are working
holders, and graduates of education| |5 years. for less than 5 years.

faculty who teach general subjects
in TVET sector (I.Ed., B.Ed., = _
M.Ed., M_Phill or PhD. Instructional skills
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by TVETTLIU.
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Test Taker takes test administered by
TVETTLIU (Written and Performance)

;

Meet the
prescribed requirements
of Criterion Referenced
Test ?

A J
TVETTLIU recommends for teaching
license for successful candidate

,

The TVETTLI committee grants teaching license

Figure 1 shows the proposed criteria for TVET teaching license for Nepal. Existing TVET
teachers who are working for more than 10 years, Bachelor of Technical Education (B.Tech.
Ed) or equivalent degree holders from the recognized university, and graduates of education
subjects who teach general subjects in TVET sector (I.Ed, B.Ed, M.Ed, M.Phill or PhD) are
simply granted subject wise teaching license provided that they produce required evidence
with a prescribed application.

TVETILIU may apply the same procedure for all level of TVET teachers and issue
the teaching license. This approach is based on the philosophy that the pedagogical
competencies should be the same for any position or the level of the applicant. In this
case, the test items should be designed considering the questions/performance related to
pedagogical competencies only.

As an alternative approach, there will be four categories of TVET teaching license based

on the level or position of the applicant. Teaching aids or equivalent of TVET providers
are eligible for level I, assistant instructors or equivalent are eligible for level 11, instructors
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or equivalent are eligible for level III and senior instructors or equivalent are for level I'V.
TVETTLIU designs tests for various levels of TVET teachers covering both pedagogical
and trade-wise competencies.

Existing TVET teachers, who are working for less than 10 years and more than five
years, need to take prescribed test administered by TVETTLIU. The test will have
two parts i.e. written and performance. Test taker needs to clear written test prior to
performance test. In case of failure in tests, individual will be allowed to participate in
licensing test only after 3 months.

Fresh eligible graduates who wish to teach or teachers who are working for less than
five years should have to go through additional instructional skills (Pedagogical
skills) training as prescribed by TVETTLIU prior to the test. Rest of the procedure
will be same as for others. In the same way, all the categories of TVET teachers
need to renew their license within one year of expiry date. The license will be valid
for five years. Nevertheless, all the TVET teachers of all level no matter whether
they are from private or public TVET providers most hold the teaching license.

One point to be noted here is that the licensed TVET teachers will be allowed to teach their
own subjects only; and the level depends upon their qualification and position they hold
in their own place. Licensing only ensures the competencies to teach NOT the level and
position.
Closure

The TVET sector of Nepal is on full swing and contributing significantly not only to
national but also for the global context by producing about 30,000 graduates annually. For
this, the TVET sector of Nepal requires more than 10,000 teaching workforce. Despite
this much contribution, it is always blamed that the poor professional and pedagogical
competency of TVET teachers is one of the major root-causes that prevent the production
of effective and efficient workforce. The bitter reality is that Nepal does not have any kind
of licensing system for TVET teachers, so far and it might be one of the measures to ensure
quality instruction. Most of the TVET teachers enter into the classroom without having
pedagogical competencies. At the same time, less concern is given for career-path and
certification to enhance the professional and pedagogical competencies of TVET teachers.

Some of the countries such as Canada, Australia, Germany, Singapore, Japan, and Korea
become global leaders in all aspects of their enterprise in a very short span of time. One of
the key strategies used by these countries to foster their TVET sector is the establishment of
TVET teachers licensing system. In this perspective, it is obvious to raise the issue of TVET
teacher licensing also in Nepal. Some of the donor agencies, for example, Korea International
Cooperation Agency (KOICA) have shown its interest for the establishment of TVET teacher
licensing system in Nepal. CTEVT, as a leading TVET provider can be authorized by Nepal
Government for the establishment of TVET teacher licensing system in Nepal.

After reviewing the licensing practices of some of the countries, the writer has proposed a
simple procedure for TVET teacher licensing system. Nevertheless, whatever the approach
or the procedure will be, the establishment of the TVET teacher licensing system is the
main issue that should be resolved as soon as possible for the betterment of TVET sector
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of Nepal.
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Spirituality Matters for Holistic Education

Arjun Bahadur Bhandari
Ex-Secretary, Government of Nepal

Abstract

This paper presents an overview of holistic education with focus on spirituality as
critical element of it for effectiveness. For this, it tries to explore spiritual practices with
importance of it in education for holistic development, moves to reviewing literature on
holistic education, then highlights UNESCO of four pillars of education connecting them
with holistic education. Further, it tries to underpinning selected spirituality-focused
school practices in a way they implement pedagogical strategies and describes Buddhist
practice as best having holistic elements for all round development of child and ends up
with conclusion that Buddhist education can be appropriate avenue to see possibilities of
inclusion of spiritual elements in education.

Spiritual Practices

Spiritualitym it is well understood as a practice of inquiry that is composed of two parts-
first one is the notion of connection between “one’s complete self, others and entire
universe”(Mitroff and Denton, 1999) and second one is the notion of mysterious aspect
to being that transcends rationality, and we are naturally drawn to compete this aspect
(Palmer, 2004). However, neither of these assertions is unique to particular religion, creed,
or dogma. But they seem to be quite consistent with various faith traditions (Buddhism,
Taoism) and movements within with faith traditions ( Islamic Sufism, Christian Mysticism,
Jewish Kabbalah), as well as contemporary secular scientific theories and paradigms, in
particular , but not limited to systems theory (Pike and Selby, 1998) and quantum physics
(Bohm, 2002).

The essence of education can be materialized, if and only if, the exploration of student’s
true self is well motivated and engaged to achieve ultimate goal of education through
curriculum provisions, because, nurturing the development of the whole person is possible
through creating opportunities for the development of all potentials including spirituality.
As bell hooks (1994) stresses “To teach in a manner that respects and cares for the souls
of our students is essential if we were to provide the necessary conditions where learning
can most deeply and intimately begin”. Moreover, this fundamental spirituality is part and
parcel for the vision that holistic education has for engaging whole student in his or her
education, and, crucially this vision does not stand in contrast with the principle that public
school curricula should be secular in nature (McLeod, 2007).

Learning is a fundamentally contemplative and spiritual process and that teachers need
to be in tune with that process themselves in order to be able teach well (Palmer, 2003).
Palmer’s teaching vision from a place of identity and integrity is fundamental spiritual,
because assertion of teaching in a way where one connects with one’s true self allows one to
authentically connect with subject matter and students alike, creating the potential for rich
learning on the part of one’s students. Moreover, holistic education is fundamentally based
upon the assumption that everything in the universe is interconnected, where spirituality
has a significant role to play for holistic development.

Holistic education
All round development of a child should be aim of education, said Mahatma Gandhi,
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but all round development is incomplete without provision and practice of spirituality
in education. In this regard, holistic education has come into arena, which proposes that
educational experience promotes a balanced development of-and cultivate the relationship
among-the different aspects of the individual (intellectual, physical, spiritual, emotional,
social and aesthetic), as well as the relationships between the individual and other people,
individual and natural environment, the inner-self of students and external world, emotion
and reason, different disciplines of knowledge and different form of knowing (Jafari, 2012).
Interconnectedness of experience and reality is focused element of holistic education,
which is directed towards developing human beings with global conscience, a vision for
peace, love, and intelligence (Nava, 2001).

Holistic education neither can be regarded as synonymous with ‘new age’ nor product of the
1960's counterculture, but it has roots in ancient spiritual traditions and cosmologies (Jafari
etl, 2012), existed in both eastern and western culture. Further, enlightenment of Buddhist
philosophy has contributed to holistic education in the west when perennial philosophy,
recognizing multiple dimensions of reality including divine reality, came into existence in
mid-1980s. With regard to spiritual aspect, Montessori (1965) believed that within each
person there is a ‘spiritual embryo” that is developing according to divine plan, and that
most urgent duty of a teacher to a child was to eliminate obstacles to the development as
possible because of not being so important of making children learn things as compared to
keeping children’s intelligence alive.

Wholeness in holistic education believes that a phenomenon can never be understood in
isolation because of whole is comprised of relational patterns and educational attainment
is not possible in absence of spiritual elements. Ron Miller (2000) has described five levels
of wholeness for methodological operative purposes: Whole person (integral being with
six essential elements: physical, emotional, intellectual, social, aesthetic, and spiritual);
Wholeness in community (quality of human relationship in terms of school, locality and
family); Whole planet (recognizing whole systems of a planet as dependent of sub-systems
in a globe), and Holistic cosmos (spiritual dimension of human existence).

There are six major theories or world views underpinning holistic education: perennial
philosophy, indigenous view, life philosophy, Ecological view, System theory, and Feminist
thought (Nacagava, 2001). All of these theories keep spirituality as central theme in holistic
education. The main being incorporated themes of perennial philosophy that have holistic
education are: divine reality, wholeness, and multiple dimensions of reality (Miller, 2007).
The major ideas included the indigenous worldview that has been built into theories and
practices of holistic education are: reverence for nature, earth, the universe, and the spirit;
the interconnectedness and sacredness of reality; and human’s reintegration with nature
(Jafari etl, 2012). With regard to life philosophy, Miller (1997) introduced the term ‘life-
centered’ to describe “a spiritually rooted [holistic] education. The ecological worldview
is often addressed in holistic education through ‘ecological literacy’, where topics such
as environmental issues, the interdependence of reality, and sustainability are explored
(Nacagava, 2002).

System theory is a theoretical attempt to explore comprehensive, cosmological models
of cosmic world (Jafari etl, 2012) and systematic explanations of dynamic structure of
universe or cosmic world (Nacagava, 2012). With regard to feminist thoughts, holistic
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education has visible impacts of it, where Nodding (1992) has proposed caring centered
education calls for the cultivation of relations of care in school, which includes: caring
for the self, for inner circle, for distantce others, for animals, for planets and earth, for the
human-made world, for the world of ideas.

UNESCO on Holistic Education

Four pillars of education such as learning to be, Learning to do, Learning to learn, and
Learning to live together, in 21 century, as declared by UNESCO, which tries to capture
holistic education sprit, with inclusion of spirituality elements substantially.

Learning to be means the discovery of true human nature, and encounter with essence of
oneself, which goes beyond the psychic apparatus thoughts and emotion (Jafari etl, 2012).
This learning is a part of whole, where the discovery of universal dimension is searched
through self knowledge of genuine human value, own being, and inner wisdom. In this
regard, holistic education nurtures this learning in a special way, by recognizing human
being as a basically spiritual being in search of meaning (Nava, 2001). The implications
of this pillar in curriculum be aiming at cultivating qualities of imagination and creativity;
acquiring universally shared human values; developing aspects of a person potential:
memory, reasoning, aesthetic sense, physical capacity, and communication/social skills;
developing critical thinking and exercising independent judgment; developing personnel
commitment and responsibility (Shriner etl, 2005)

Learning to leave together calls to overcome prejudice, dogmatism, discrimination,
authoritarianism and stereotypes because of all being crucial elements of confrontation
and war, an opposite state of peace. The fundamental principle of this pillar of learning
is interdependence, that is knowledge of the network of life (Nava, 2001), leading to live
responsively, respecting and co-operating with other people in general and with all the
living organism of the planet in particular. Specifically, it implies the development of such
qualities as: knowledge and understanding of self and others; appreciation of the diversity
of human race and an awareness of the similarities between, and the interdependence
of, all humans; empathy and co-operative social behavior in caring and sharing; respect
of other people and their culture and value systems; capability of encountering others
and resolving conflicts through dialogue; and competency in working towards common
objectives (UNESCO, 1996).

Learning to learn pillar is focused with asking of natural act of consciousness in its search
of knowledge. It is particularly scientific awareness (Nava, 2001), where empowering the
attributes of consciousness to exercise skills are employed, like paying attention, listening,
perceiving, and developing curiosity, intuitiveness, and creativity (Jafari etl, 2012). Further,
Nava (2001) mentions that learning to learn means having the ability to direct and take
responsibility for ones own learning, for keeping oneself up-to-date, for knowing where to
look for knowledge.

Learning to do pillar argues the application of known knowledge closely linked with technical
and vocational skills, however it goes beyond narrowly defined skills development, which
requires new types of skills, a kind of more behavioral skills than intellectual. Moreover,
Shriner etl (2005) specify learning to do as knowing how to take risks as well as initiatives.
Further, learning to do is linked learning profession to productive work: learning to adapt to
the needs of work and ability to work in a team, along with the strategic use of knowledge
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to resolve problems and make rational decisions in generating goods and services (Jafari
etl, 2012).

Selected Schools of Holistic Education Practices

Waldorf, Neo-Humanistic (NHE), and Montessori school systems are selected for
reviewing their holistic perspective on education because of their educational philosophy
deeply rooted with spiritual paradigm. They will be reviewed from human spirituality and
pedagogical dimensions, as follows.

Human Spirituality: All three school systems embrace fully the principle of human
spirituality, with slight variations in their conceptualization of it, they differ in their
approach to implementing it (Rudge,2008).

Waldorf schools are basically guided by Steiner’s spiritual-inspired theory of human
development, what he calls Anthrosophy that says individual is a threefold being of body
(including physical, etheric and astral body, and the ego), soul and spirit. He suggested a
curriculum in three levels of child development, as early period (0-7) with Willing dominant
aspect of human character, second period (7-14) with Feeling prevailing characteristic, and
third period (14-21) with Thinking domination. To achieve these goals, Waldorf schools
are directed strengthening the child’s will and vital (etheric) body (willing). Drawing on
imagination, beauty, and truth with engagement in learning activity (Feeling), and fostering
reasoning and analytic thinking (Thinking) in early child hood, middle childhood and
adolescent stages, respectively.

Montessori schools also interpreted the unfolding of child spiritual nature as occurring into
three periods, or rather , three” planes of development” of approximately six-year intervals,
each of which further subdivided into three-years segments (Rudge,2008). Montessori
regarded as “sensorial explores”, “conceptual or reasoning explores”, and “humanistic
explores” in first, second, and third plane of child development stages, respectively. These
schools focus on school environment and adequate materials for sensorial, motor, and
intellectual skill development, developing children’s power of abstraction, imagination,
and reasoning, and fostering student’s critical thinking and guide them in their search to
understand themselves and their place in the world, in first, second and third plane of child
development stages, respectively.

Unlike Waldorf and Montessori schools, NHE schools don’t mention specific age periods
of development, rather describe the nature of mind as system of five levels- Sensorial
(perceiving and responding to the world through sensory and motor organs), Intellectual
(analyzing and interpreting the world), Creative (expanding its view of the world), Intuitive
(qualities of discrimination), and Spiritual (sense of oneness). Moreover, these schools, from
a very early age children are introduced the spiritual vision that they are first and foremost
eternal precious beings, part of divine creation, of an “Infinite Universal Consciousness”
(Rudge, 2008). Furthermore, spiritual activities like meditation, yoga, visualizations,
dancing, singing and drama are organized for student participation, specifically geared to
develop spiritual awareness throughout their education. The aim is to carry students to the
highest levels, yet never discarding the lowest ones.

Pedagogical features: All of three aforementioned school systems have designed a
pedagogical strategies, as discussed below, in a way that has given due attention to
nurture human spirituality. Broadly speaking, pedagogy of practically oriented to spiritual
development can be categorized into the development of morality, the arts, and the exercise
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of meditation and/or religion.

Waldorf and NHE schools are considered to be most emphasizing the development of
morality as their belief of acquiring moral values as essential step for spiritual growth
(Rudge, 2008). Teacher’s exemplar behavior and reading of stories (fairy-tales, myths,
fables, or legend) are considered to be two main vehicles to transmit ethical values to
children in Waldorf schools (Rudge, 2008). Moreover, NHE teachers are expected to lead a
life inspired by moral values and to pass them on to their students in their daily interaction
with them (Rudge, 2008). NHE schools utilize rich ethical valued literature, like modern
stories and biographic narratives in addition to fairy-tales, myths, fables or legends. Both
schools organize drama, singing, or dancing for addressing morality, and most often is a
theme for contemplation in meditation.

Waldorf and NHE schools considered arts to be connector between spiritual and earthly
world (Rudge,2008), with the belief that individual could connect with his/her own spiritual
source as well as with the spiritual realm itself. The practice of arts is considered to be
core element in the curriculum. Waldorf schools also practice Eurythmy, where Eurythmy
is movement art performed to verse or music, in which each consonant and vowel has
spiritual significance and a specific movement attached to it(Rudge, 2008).

Waldorf, NHE, and Montessori schools regard meditation or religion lesions as a vehicle
to further human spirituality. Meditation, silence and religious lessons are characteristics
of NHE, Montessori, and Waldorf, respectively, for connecting Spirituality. Montessori
students are trained to practice quietness and to appreciate value of stillness. Waldorf
schools include religious lesions in addition to regular rituals like morning verse, singing,
rhythmic movements, candle lighting etc. NHE school children meditate on regular
basis, with belief that meditation, as well as contemplation, yoga, and visualization is an
indispensable practice for spiritual development and road to enlightment.

Buddhist Education for Holistic Education

Buddhist teachings are meant to be explored, examined, and then accepted or rejected
by individual practitioner on basis of his or her experience (Nath Hanh, 1998b).
Moreover, Buddhist education, more popularly humanistic education, is characterized
as transformational teaching geared towards liberation and well-being, encompassing
major modern education theories, like Global education, critical pedagogy and social
theory(Bhandari, 2013). Because Buddhist ethics have contributed significantly in shaping
human life and society of those days and continues even today, with concept of three
jewels-Buddha (teacher/ guide), Dhamma (teaching), and Sangha (Community).

One of most rooted criterion attributed in Buddhist education is the provision of three
standards named collectively supremacy-supremacy of the self, supremacy of the world
and supremacy of righteousness for motivating in performance of actions and making
judgment regarding ethical values of actions (Kamadee, 2009). For this, Buddhist
education has grounded on three fold of training Sila (morality) with provision of Pariyati
education for destruction of suffering, Samadhi (Meditation) with provision of Patatti
education for training of oneself to the lession of three root cause of evil-lust, hatred and
delusion, and Panna (wisdom) with provision of patiivetha education for practical result
of mind development up to the level of seeing thing as impermanent, unsatisfactory and
without self. However, these three categories of education are not meant of being layers of
education but all three are given simultaneously to supplement each other.
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Buddhist education is considered to be cultivation of profound and praxis that contributes
in an individual’s spiritual liberation (McLeod, 2007). Further, the Buddha’s call for the
development of critical consciousness is nuanced and deepened by his application of three
roots of wholesome or skillful mind and heart states-non-greed, non-hatred, and non-
delusion, or stated in positive terms, generosity, love, and wisdom —to the enterprise and
process of developing critical consciousness (McLeod, 2007).

Conclusion

Developing whole student for personal and societal needs is a global call in response to
competitive market economy. But spiritual element of holistic development still needs
to be explored in a way that is well responded, interlized, and practiced through wider
consultation and acceptance, which is a challenging task for systematic development
and operation. However, Buddhist practice, originated in Nepal, has gaining worldwide
popularity, might be appropriate avenue to begin with to see the possibilities of inclusion
of spiritual elements in development and delivery of education services in order to have
holistic development of a student.
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Value-Based Education and Its implementation in
Neplease Education System

Dr Chintamani Yogi and Shalikram Bhusal
Principal of Hindu Vidyapith Under Secretary, Ministry of Education
Vidyaya-amritam-ashnute (Wisdom provides immortality)

Abstret
The elements of a value-based education can be found not only in the subject matter, but in
the learning styles, scheduling of the classroom, extra-curricular activities, and parental
involvement. VBE is therefore organized so as to secure the fullest possible development
of body, mind and heart; and a fruitful channelization of the life-energy in pursuits of
growth of both internal and external personality. It offers a sufficient training of the mental
faculties in the fields of various humanities and social sciences. It ultimately provides the
requisite help through a powerful spiritual atmosphere, for the soul to come forward and
gradually begin to govern a balanced, peaceful and spiritually awakened life. Therefore,
the value based-education is instrumental to unfold and nurture the ideals of life. Education
that does not help promote human virtues will not do any good to the society; it will rather
mislead the entirety of humanity. So, value based education plays a vital role to achieve
the required national goal, level wise objective, parental expectation as well as children's
timely need. For these purpose, VBE and its training should be directly included in national
curriculum, training curriculum as well as text book, teacher guide, training packages,
newsletter, journal and other academic and professional development prgrammes.

Introduction

General education opens up our mind, but Value-Based Education (VBE here after) gives
us purity of heart too. General education provides us with skills, but VBE provides us
sincerity. General education extends our relationship with the world, but VBE links us
with our own family members. General education makes our living better, but the VBE
makes our life better too. General education teaches us to compete with others, but VBE
encourages us to be complete. General education makes us a good professional, but VBE
makes us a whole human. General education takes us to the top, but VBE takes the whole
society to the top. General education gives us capacity of better learning, but VBE gives
us the tool for a deeper understanding too. General education gives us Anna but VBE
provides us Bastavik Ananda; general education may bring limitations but the VBE is for
liberation. After all, right education means- "Sa Vidya Ya Vimuktaye™(real peace). It means
that knowledge is what helps us to attain liberation.

We, the people of South Asia are very rich in value education. Our great and good past
people had developed high level of value based education. Here are some statements which
may help to understand something about VBE (Value Based Education).

(@) "The real difficulty is that people have no idea of what education truly is. We assess
the value of education in the same manner as we assess the value of land or of shares
in the stock-exchange market. We want to provide only such education as would
enable the student to earn more. We hardly give any thought to the improvement of the
character of the educated. The girls, we say, do not have to earn; so why should they
be educated? As long as such ideas persist, there is no hope of our ever knowing the
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true value of education”.-Mahatma Gandhi

(b) "There is a part of a child's soul that has always been unknown but which must be
known. With a spirit of sacrifice and enthusiasm we must go in search like those who
travel to foreign lands and tear up mountains in their search for hidden gold. This is
what the adults must do who seek the unknown factor that lies hidden in the depth of a
child's soul. This is a labor in which all must share, without distinction of nation, race,
or social standing since it means the bringing forth of an indispensable element for the
moral progress of mankind." - Maria Montessori

(c) "The kind of seed sown will produce that kind of fruit. Those who do good will reap
good results. Those who do evil will reap evil results. If you carefully plant a good
seed, you will joyfully gather good fruit." - Dhammapada

(d) Teach this triple truth to all: A generous heart, kind speech, and a life of service and
compassion are the things which renew humanity.

(e) ““No one has yet realized the wealth of sympathy, the kindness and generosity hidden
in the soul of a child. The effort of every true education should be to unlock that
treasure.” - Emma Goldman

(f) ““The central task of education is to implant a will and facility for learning; it should
produce not learned but learning people. The truly human society is a learning society,
where grandparents, parents, and children are students together.”” - Eric Hoffer

(9) "We have an obligation and a responsibility to be investing in our students and our
schools. We must make sure that people who have the grades, the desire and the will,
but not the money, can still get the best education possible.” - Barack Obama

(h) "Tat Viddhi Pranipaten Pariprasnena Sevaya, Upadekshyanti Te Gyanam Gyanins-
tatwadarsinh™ (Know the ultimate reality by being close to the wisest people; to attain
knowledge from them be very humble, ask questions sincerely and serve these great
masters with high respect.) - The Geeta

(i) "Ati Sundar Manav Jeevan Yo, Ajha Sundar Parnu Kaso Gari Ho
Gari karya Sudha Raspaan Are, Gara Manav Jeevan Sarthak Re"! - Dharani Dhar
Koirala

Need of VBE

VBE is highly needed in our modern society because our life is becoming more miserable.
The quantity of education has considerably increased, but the quality has decreased. Why
? the number of educated people has reached at a high level, but murder, hatred, and
selfishness have spread out like wildfire everywhere. Why ? many institutions are opened,
but only few civilized people are produced. Why ? degrees are available for all, but the
dignity has gone down. Why? trained people are produced from many institutions, but
sincere people are very few. Why? many books are written; much research is done; many
professional achievements are attained, but humanity is threatened. Why? therefore, we
need VBE.

The rate of suicide is going up in our society day by day. One of the very common factors
responsible for this is over pressure on students to get high marks in their exams. It is
happening due to the result of unhealthy and unethical competition. Similarly, it is not
only limited to a school level education, several suicide cases are taking place even at the
top level of academic institutions worldwide. The highest purpose of education is now
either disregarded or may be forgotten. The Vedas say - "Etat Desh Prasutasya Sakasat
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Agrajanman, Swam Swam Charitram Shiksheran Prithivyam Sarva Manava..." It means
that people who are born in this part of the earth should enlighten the entire world by
presenting the example of their own character.

History of the VBE in

The history of 's education is not so old; it may go back around 100 years only. In addition,
it was mainly influenced by the Indian education system. In the past, most of the educators
were brought from in , mainly. And, only a few wealthy people from the upper class
community had access to the opportunity of getting education from the Indian educators.

According to the past history of 's education system, it was basically based on the Gurukul
system. Balaguru Shadananda, Swargadwari Mahaprabhu, Galeshwar Baba, Saint
Gyandildas etc. offered several contributions to the Gurukul system in . Beside this, there
was not any formal education system in. Similarly, many other Pandits and Gurus also
provided Gurukul based education in the local communities as per their proficiency level.

During the Rana regime, it was quite strict to achieve education for ordinary citizens. Even
at the time of such a fearful regime, Gurukul based education system was available formally
or informally at the local level. Indeed, this system had also contributed to preserve our
culture and tradition supporting the light of Vidya.

Universal value of education

Education is not only for news but also for views; it is not only for information but also
for inspiration; it is not only educating but also enlightening. It is quite an integrated
process. An educated person should have all kind of qualities. Education and training
should make every individual capable physically, mentally, intellectually, emotionally,
socially, creatively and spiritually. Therefore, some universal values ideals of “love, peace,
respect, tolerance, forgiveness, co-existence and non-violence” should be accepted by
all the educators worldwide. Theses values are truly indispensable, devoid of which, our
society cannot sustain itself and people will forget humanity. And, we can easily imagine
the future ahead and fore-see what our future will be like. No matter what our religious
beliefs are, what our practices are, but there are ultimate goals which one has to achieve in
life. Everyone always aspires to love, peace and happiness, and that includes a spiritually
balanced life. Even a person who may not be spiritual should also believe and practice the
ideals of love, peace, tolerance and service.

National and Cultural Values

One should recognize his/her nation and culture. Knowing about the world is quite good,
but knowing about our own culture, history and traditions is more important. How can
education cut off us from our own roots ? How can education impart only information
but give no positive feelings for our own country ? Education which cannot develop any
respect and love for our own family, society, country and humanity will produce selfish
individuals, and selfish people can be violent and dangerous for humankind. Therefore, we
need VBE which can impart a true, scientific, holistic and positive knowledge of culture,
tradition, society and spirituality. In 's perspective, VBE can include festivals, Sanskaras,
family systems, art, language, music, life style, diversity in unity, local archeology, temples,
Gumbs and Bihars.

Through value-based education and training, we can flourish the eternal truth like “Sarba
Dharma Sambhab”. Equal respect towards all the great world religions and faiths is the dire
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need of the today’s world. This will help eliminate all forms of discriminations prevailing in
our society. Value-based education provides a strong foundation for getting rid of century-
old discriminations based on language, caste, gender, class, region and religion. The society
will then be harmonious.

International Practices of the VBE

The realization of VBE has become quite strong in last few decades on a global level.
The negative forces like selfishness, hatred, terrorism, individualism, violence, intolerance,
etc. have now become day-to-day problems in the world. The phenomena such as family
breakdown, increasing of negative attitude and spread of health hazards like drugs and HIV/
AIDS seem to be escalating worldwide, which have now terrified humanity. These are, of
course, very threatening challenges to the peaceful existence of humankind. It seems that
our future is dismayed and horrified now not because of anything else other than our own
deeds, achievements and productions. However, some good activities and practices for the
promotion of the VBE are going on all around the world. Some of the famous institutions
working for the VBE are - The —, - —, Brisbane Independent School-Australia, Brockwood
Park Educational Centre-UK, Democratic School of Hedera -Isracl, Hope Flowers
Secondary School- Palestine, Osho Ko Hsuan School-UK, Shanti Niketan- India, School
of Thinking, School of Total Education, Sri Aurobindo International Centre of Education-
India, Rishi Valley School-India, Robert Muller Centre for Living Ethics-UN, School
of Philosophy-UK, Alternative Education Resource Organization (AERQO), International
Democratic Education Conference (IDEC) etc.

Implementation VBE

Talking about VBE is quite an easy job, but implementing it is a daunting task, which
needs the strongest determination. Presently, ’s education means just achieving around 80
% in academic exams and then going abroad in the name of further education. Actually,
unless we can create a very healthy and pleasant educational environment, VBE cannot be
implemented at academic institutions. First of all, we should all fully agree that without VBE
we cannot have a safe society, a developed country and a harmonious family environment.
Therefore, we need to find out some practical ways to apply VBE, e.g. starting VBE from
junior classes, developing a strong commitment of all academic institutions, encouraging
parents for their persistent support, producing more trained, dedicated and teachers, trainers,
educators, students and volunteers establishing supportive administrative teams and so on.
A well organized library equipped with relevant reference books and audio-visual cassettes
of course helps as an additional and supportive means and resource to inculcate the value
based education in the children.

Method of Teaching VBE

General education can be transferred, but VBE should be transformed. VBE is more
teacher-based than text books. It is more awakening, not only informing. It is life-oriented,
not exam-oriented. Therefore, we need to create a special environment in institutions to
transform VBE in students. First of all, we need trained, committed and spiritually motivated
teachers for VBE. The pedagogical methods for implementing VBE may be stories,
poems, prayers, songs, mantras and bhajans. Similarly, special camps can be organized.
Likewise, special Satsangas can be helpful. It is apparent that all the festivals hold several
values such as environmental, social, scientific and spiritual. It is therefore imperative to
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integrate festivals into teaching /learning process so as to make children realize importance
and values of the festivals. The whole process should be very peaceful, harmonious and
motivational. One should get answers by asking himself or herself. The whole environment
should be free from stress, fear and confusion. Extreme materialistic attachment has made
our life very narrow; therefore, one should be able to open up the mind and heart freely and
infinitely. Actually, VBE does not require any set text books; rather than that, the whole
institution should be based on VBE. It should be applied through various methods in order
that everyone can understand it and follow it automatically and positively.

Practices of VBE in

Although it is quite challenging to apply VBE at present in , a few schools and colleges
have been working on the promotion and implementation of VBE formally or informally.
A few major obstacles to the application of VBE are lack of good governance, unhealthy
education environments, pressure of private money-making institutions, and unstable
political situations. However, few institutions are coming up slowly with a deep realization
of VBE. At present in Nepal, some educational institutions namely Hindu Viddya Pith
(HVP) Nepal, Sai Education foundation, Chetana Vidyashram, Alok Vidyashram,
Budhaneelkantha Ashram school, DAV, , Pranavananda Ashram school, St. Xavier's, St.
Mary's, etc. seem to be working towards this direction. Perhaps these institutions might
be struggling with several constrains. Nevertheless, they are working determinedly for the
promotion and application of VBE at their level.

Informal Contribution for VBE in

There are many other institutions in which are working informally for VBE. These
institutions are still not recognized or noticed by the government, but their contribution
for VBE at the local level is really praiseworthy. On the one hand, the private schools
are selling the dreams of going abroad; and on the other hand, the government schools,
with highly politically-motivated teachers, are good for nothing and are the centers for
the slogans of political parties. Who will then take the responsibility for VBE? Therefore,
some institutions have come up with a strong zeal for saving and implementing the VBE.
They are committed to promoting the ancient Gurukul education system through informal
packages even in this modern materialistic time. These institutions are Satya Sai Bal Viakas
Kendra, Bal Vihar of Chinmaya Mission, Children’s Study Club of Shanti Sewa Ashram,
Centers of Om Shanti, Krishna Pranami Sewa Samiti, Art of Living, Gayatri Pariwar, etc.
They have been working constantly for VBE to restore values in society and impart good
lessons of humanity.

Consequences of the Current Education System in

The present Education system of has, no doubt, produced a number of students. Similarly,
many challenging and competitive subjects have been introduced that have increased
the level of education. Many demanding subjects are now taught in; many good and
competitive universities and colleges are now formally established in different parts of the
country. This is what we can regard as good future. Nonetheless, the main question about
VBE is still not addressed by any modern universities, colleges and schools. Why is such
an essential and fundamental education ignored? Is it because parents are uninterested or
because of unhealthy financial competition amongst academic institutions? Is it because
the government does not have any policy, guidance and control ? Therefore, modern
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education is producing more selfish youths. Brain drain is massively increasing; negativity
is expressed at every level. Violence, hatred, crime and enmity are now like common
problems; civic sense is disregarded at every level; human rights are completely violated.
Social and cultural values are forgotten and love for nation and nationality sounds like a
joke. So, the big question is here— "where are we heading to?"

Likewise, the present political situation in Nepal has damaged the spirit and sensitivity
of VBE. Everyday activities such as strike, destruction etc. have formed very negative
attitudes in the mind of our children. Truly speaking, they do not see any future in their
country. They are grown with despair and hopelessness and are raised with the pollution of
burning tyres.

Commitment and the way forward

It is quite essential to take necessary steps for VBE on time. Just patching up problems will
not ensure us a safe and peaceful future. We have realized very clearly that brain drain is a
serious problem for. Violence has now reached even our personal life. Frustration amongst
youths is very common, and negativity and suicide are now common. The family system is
getting weaker day by day; the children are crazy for violent movies. The cases of sexual
harassments are increasing. So, the government should take bold steps; educators should
come forward with very pure hearts and intentions; schools and colleges should work on
it collectively; parents must decide now what they want for their children and we should
know what we hope from our own children.

Conclusion

There is a famous saying : "better late than never". So, we must start now. Educators
worldwide are now quite worried; therefore they have started various packages and
discussions at their level. Names could be any- Holistic Approach to Education, Global
Education, Democratic Education and Home Schooling System (USA), Alternative
Education etc. They are all working for VBE directly or indirectly, formally or informally.
So, we must awake and work now. It will also be helpful to establish the concept of New
, if we foster VBE. In fact, the bright future of our nation depends on the children as there
is a saying : "If you plan for one year, plant rice. If you plan for ten years, plant trees. If
you plan for 100 years, educate children". Our ancestors gave us the highest message of
VBE - "Satyam Gyanam Anantam Brahman”. Therefore, after the completion of education
at Gurukul, the Gurus finally used to sermonize their students in the graduation ceremony
- Satyam Vad, Dharmam Char, Swadhyayan-ma Pramad, Matridevo Bhav, Pitridevo Bhav,
Aachryadevo Bhav etc. Consequently, the time has again come to revive and restore our
ancient knowledge based on VBE in this modern age without being biased, extremist,
prejudiced and orthodox. It is only ancient knowledge and Vidya which will change the
attitudes of our children making them complete human beings. And, in return they will
change the entire human society.

"Vidya Dadati Vinyam, Vinayat Yati Patratam; Patratwat Dhanama-pnoti, Dhanat Dharma
Tat Sukham"
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Constructivist Approaches in Science Teaching
and Learning

Prof. Dr. C.N. Pandit
Faculty of Education, Tribhuvan University, Kirtipur

Abstract

Constructivism is a recent applicable approach among the different methods of teaching,
which was developed to improve the teaching learning activities. The instruction of these
days is based on teacher centre learning whereas constructivism look for better things
for children to do and will learn by doing. How a learner's existing or prior knowledge
to incorporate new knowledge based on their learning experiences and the theory based
on the principle that knowledge is not discovered but constructed in the mind of learner.
The resulting perception and effects in the classroom is evident in students’ recognition
that is legitimate on involving questions. Most of the teaching strategies are found to be
autocratic and traditional. It is too difficult to choose appropriate methods of teaching so
as to meet to students’ need and interest. The learning of science in Nepal is facing many
problems due to lack of qualified and untrained teaching, teacher materials, laboratory
facilities. To overcome these problems, constructivist methods should be used spices to
develop the scientific ideas, concepts and active participation of students in classroom
activities.

Introduction

Constructivism is a learning theory in which learning is seen as an active process in where
learner constructs new ideas or concepts based on their prior knowledge. Constructivism
is the view in which active role of the learner in building understanding and making
sense of information. Constructivist believes on the construct of meanings based upon
air interactions surroundings. So, it is a model or metaphor of how learning takes place
actively. It can only be understood through two roots.

i.  Ontology: to issues concerning the nature of being and seeks to answer the question.
ii. Epistemology: related to the origin, foundation, limit and validity of knowledge central
question of epistemology.

The constructivist perspectives are grounded in the research of Piaget, Vygotsky, Brunner,
Gestalist, Bartlett as well as educational philosophy of John Deway. There are various
types of constructivism.

i.  Cultural constructivism

ii. Radical constructivism

iii. Critical constructivism

iv. Social constructivism

v. Genetic epistemology

vi. Cybernetics constructivism

According to Jean Piaget, human beings develop increasingly more complex level of
thinking in definite stages. Teaching is the creation of environments in which students'
cognitive structure can emerge and change. The learner constantly creates and recreates his
own model of reality.
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In another way, L.S. Vygotsky was the founder of social constructivism. An important
concept for social constructivists is that of scaffolding which is the process of guiding the
learner from what is presenting known to what is to be known.

In the Vigotky’s view, child learns from the society. Children solve practical work with the
help of their speech as well as their eyes and hands which have social origins. They learn
through interaction with others. According to Vigotsky (1978), learner problem solving
skills fall into the three categories.

i.  Student cannot perform
ii. May be able to perform
iii. Can perform with help

In most of theories in cognitive science include some kind of constructivism because these
theories assume that individual construct their own cognitive structure as they interpret their
experiences in particular situation. The basic assumptions constructivism are as follows :

® Focus as on knowledge construction/ All knowledge is constructed.

® [ carning is an active process.

® Individual make meaning through the interaction with each other and with the
environment they live in.

Knowledge is not merely a commodity to be transmitted, encoded, retained and
reapplied but a personal experience to be constructed through a previous knowledge.
Learner is a unique individual.

Social and cultural background of student is significant.

Instructor is taken as a scaffolder.

Collaboration among learners.

It is focused on contextualization.

It is focused on whole learning.

Each learning is meaningful.

Flexible learning is significant

There is zone of proximal development.

Learning is an active process of constructs rather than acquiring knowledge.
Instruction is a process of supporting that construction rather than communicating
knowledge.

® All knowledge construct through the process of reflective abstraction.

® [ earner’s cognitive structures facilitate the learning process.

® An individual’s cognitive structures is constantly developing.

As discussed previously, in constructivism, all learning needs to construct their own
knowledge and understanding. According to Malone and Taylor (1993), human knowledge
is a process of personal cognitive construction, or invention undertaken by the individual
who is trying to make sense of his social or natural environment.”

Constructivist Curriculum

Constructivism focuses on the student-centered curriculum which is comprehensive and
highly subjective.

“While it should seem fairly obvious that students are not “blank states’ and that some form
of construction process takes place in the development of learning.” (as cited in Sharma &
Sharma 2011). In the constructivist curriculum, following aspects are focused.
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Child-centerness

Subjectivity

Challenge and stretch learner’s competence

Focused on more knowledgeable order (MKO)

Authentic activity connected to real life environment

Interaction between learner and learning task

Social experience; embedded learning

Encourage next of ownership and voice of student in the learning process

In the gist, should not be divided into different subjects or compartments but should be
discovered as an integrated practices that consideres learner as a whole rather than a passive
part of it.

Constructivist Learning Design

Learning is not a process that takes place inside our mind, nor it is
a passive development of our behaviours that is shaped by external
forces the meaningful learning occurs when individual are engaged
in social activities (McMohan 1997, as cited in Dhakal and Koirala
2009). The most important element in the process of teaching and
learning tables as on the right side:

[Developing a situation |

Exhibiting

According to the biological science curriculum studies (BSCS),
date, Roger Bybee developed the ‘Five Es’ model. They are :

Engage
Explore
Explain
Elaborate
Evaluate

Constructivist learning environment

In the constructivism the student/learner constructs a new knowledge/ideas so a certain
type of environment is created, i.e. real world environment which provides a variety of
experience to the child. According to Jonasgen (1994) as cited in Radha Mohan, following
are the characters of the constructivist learning:

Provide multiple representation of reality

Represent that complexity of the real world

Emphasise on knowledge construction

Stress authentic task in meaningful context

Provide real life settings

Encourage reflection on experience

Enable content- and context-dependent knowledge construction

Support collaboration and social negotiation among learners

Some teaching strategies of constructivist approach

There are many strategies in the field of teaching but construction of knowledge is one
of the most important metaphors. So, in this epistemology some certain strategies are
necessary. Some important teaching strategies of constructivism are:

® Dialogue and instructional conservations
® Co-operative learning
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Problem-based learning

Inquiry learning

Cognitive apprenticeship

Collaborative learning

Interpersonal and intrapersonal interaction

Instructional analogies

Developing higher mental process, i.e. high critical thinking

Constructivist Classroom

In the constructivist classroom, a teacher need to create an atmosphere in which students
discuss one another, share ideas with peer groups and have in a healthy environment.
According to the Duschi and Gitomer (1991), constructivist classroom a developed in
‘Portfolio culture’. The term portfolio culture refers to convey an image of a classroom
learning environment that reflects a comprehensive interplay between teacher, student and
curriculum. The constructivist classroom has following features.

Heterogenous classroom

Develop must ‘portfolio culture’ in classroom environment

Interaction between teacher-learner and learner-learner

Real-world situation

Participatory classroom environment learn without fear classroom environment
Classroom environment is non-threatening to allow free discussion and meaningful
dialogues

Shared knowledge with more knowledgeable others

It hand-on-experience to learners

Inclusive educational provisions

‘knowledge sharing’ rather than ‘knowledge imparting’

A Constructivist Teacher

In this model, it is most important to know the prior knowledge and understanding of
students. Learners use prior knowledge to help to make sense of the new knowledge being
constructed. This helps learners think critically and make informed decisions. The teacher
should be perfect in the skill of

® Testing prior knowledge
® Eliciting students’ thought process
® Bringing their misconception on the surface

In the constructivist theory, teacher should become a ‘prime resource centre’ but not be the
only primary source of information. The epistemology is the teacher is a facilitator, coach
and scaffolder, i.e. supporter to construct the knowledge.

Learner in Constructivism

Knowledge construction is the active learning process in which learner is not only knowledge
receiver, but he/she is active participant to construct knowledgeable ideas. Students/learners

challenge each other’s conceptualization of ideas in a very healthy environment and with
the attitude of learning to learn more.

Learner is very important to construct knowledge in constructivism because child has
the ability to create the ideas and sharing with their peers so that the role of learner is
not unhealthy competitor. It converts to the peer from competitor to a resource. In this
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metaphor, learner is :

Active learner

Creator of new ideas or concept

User of various method to construct knowledge
Interactor

Reflection of experience

Develop zone of proximal development

Evaluation System in Constructivist Approach

In the constructivist approach, teacher could develop the checklist in which the lists of
responses are a matter of ‘fact’ not of judgment. Constructivist advocates ongoing evaluation
rather than one-time evaluation at the end of the different course. There are many strategies
of the evaluation but in the field of project work, activities centered action checklist is the
one proper guideline for evaluation. Some strategies used in evaluation of constructivist
classroom are:

Portfolios

Checklist

Presentation

Learner-learner (peer) feedback and assessment
Project report

Interaction of learner

Authentic assessment/ Examination

Conclusion and Suggestion

Science is a practical subject which includes various scientific skills (observation,
classification, grouping, prediction, reasoning, interpretation, conclusion, drawing,
reporting, handling apparatus, record keeping, etc.). For developing such scientific skill as
well as scientific attitude, the constructivist approach is suitable and most effective method
for science teaching. It concludes that ‘learner is active’ and teacher as ‘scaffolder’.
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Effectivenss of Teachers' Training Programme in
Mathematics at Secondary Level

Basudev Dawadi & Shalikram Bhusal
Mathematics Teacher/Roster Trainer Under Secretary/Master Trainer

Abstract

This is a research and experience based article. The research was carried out in
Kathmandu district. The major objective of the study was to find the degree of the
effectiveness of teachers training in teaching of mathematics in secondary level. This
research was mainly carried out on the two null and alternative hypotheses. They were
(a) there is no significant difference between the results from trained and untrained
teachers, and (b) the result from trained teachers is better than untrained teachers.

The study was both quantitative and qualitative in nature. The T-test was applied to
compare the mathematical achievement of the students taught by trained and untrained
teachers. In the test, the mean and the Standard Deviation (SD) were calculated and
shown diagrammatic reprehensive in the analytical part. One hundred and 28 students
and four teachers were selected as sample of the study. The researcher found that the
teacher's language and appearance in the classroom, use of board and command over
the subject matter were found satisfactory where as the aspects of teachers' preparation
and the use of instructional material were found poor in mathematics . Similarly, in
the initiation of lesson, sequence of subject matter, students' participation, teacher's
activities and conclusion of the lesson were not found satisfactory.

Abbreviations used

Key Words: achievement, public schools, privet schools, trained teacher, untrained teacher,
secondary level, effectiveness, investigation.

Introduction

Training can be defined in different ways. Training is a process to impart special skill to a
person through practice. Teacher training is a programme in which they are trained to teach
their students using scientific techniques and methods. "Training is to prepare or be prepared
for a job, activity or sport, by learning skills or by mental or physical exercise." (Cambridge
International Dictionary of English, 1995: p1548). It is an occasion of practicing skills and
doing exercise. According to Oxford Advanced Learner's Dictionary Training is "process
of preparing or being prepared for a sport or job."

Accepting the need and implication of mathematics in daily life, Roger Bacon said:
Mathematics is the gate and key of the science. Neglect of mathematics work injury to all
knowledge, since he who is ignorant of it cannot know the other sciences or it can not know
the other sciences or the things of world. And, what is worse, men who are thus ignorant
are unable to perceive their own ignorance and so do not seek a remedy. (Eves, 1983: p.65)

In the context of Nepal, the subject mathematics has been accepted as one of the
components of education system since the time of Vedic Period. During the period of
Vedas, the sacred writings of the Hindus were composed one of these "treats mathematics".
Formerly, mathematics had been included as a subject of instruction in every level with the
establishment of Durbar High School in 1854 AD during the Rana regime. Till 1950 AD,
the progress of education in Nepal was taking place neither at sufficiently quick take place
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nor in a really systematic manner. Since the dawn of democracy in 1951 AD, an awareness
of the value of education swept through the country. New schools started to established
and school enrolment increased on an unprecedented scale. In 1971 AD, the NESP was
introduced with aim of systematic development in the country. The National Educational
System Plan (NESP) declared the national, levelwise and classwise objectives and
developed new curriculum for every level of schools. The NESP mathematics curriculum
(1971 AD) has stated the role of mathematics in every life.

A well grounded understanding of mathematics is essential for everyday life as well as for
higher study in the field of science and technology. Students apply mathematical concept,
skill, logical reasoning to many different kind of problems not only as student but also as
adult. No matter, what occupation student choose in his adult life, a mastery of mathematical
concept, skill and processes will certainly increase his efficiency and effectiveness. (Sidhu,
1997). The NESP has also emphasized to make mathematics life oriented. Mathematics
has been taught as a compulsory subject in each level of school education system in Nepal.
Now, National Centre for Educational Development (NCED) is an apex body for school
level in service training. All university has responsibility for pre-service training. According
to the School Sector Reform Program (SSRP), the NCED lunched Teacher Professional
Development Programme (TPD) some years ago. According to the TPD, every community
school teacher is supposed to complete 3 modules of the programme in five-year period. A
module consists of three segments. One full course of the TPD consists of three segments
: Module I, II and III. One module is of 10-day period. Similarly, the 10-day period of a
module has been segmented into 3 parts as: Training Workshop (TW), Self-Study Exercise
(SSE) and Instructional Councelling (IC). The TPD is also called teachers' need based
training. For the successful implementation of the progamme, the NCED mainly conducts
several support programmes like Master Training of Trainer (MTOT), trainer packages
development and follow up support, etc. Similarly, other supporting programmes like
Trainer of Training (TOT), packages development and follow up support are also conducted
by Educational Training Centres (ETC) in regional level and Lead Resource Centre (LRC)
in local level. Finally, basic but core programmes like teacher training, need collections,
modules development and follow up support programs are implemented by LRCs and RCs.

In the background given above, this study has made an attempt to investigate the
effectiveness of teachers training program in mathematics at secondary level on the basis
of students achievements and to explore the teaching strategies followed by trained and

ROR untrained teacher in mathematics.
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Chart 1

|Tota| School of Kathmandu District|
|

Public School

) 1
[orr=zs]  [rT=a1]

Private School

Where, TT = Trained Teacher and Untrained T = Untrained Teacher.
The present study entitled “Effectiveness of teachers training program in mathematics
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at secondary level” was quantitative as well as qualitative in nature. It was designed to
examine the effectiveness of the teacher training programme at mathematics in secondary
level. The present research has been conducted in the eastern side of Kathmandu district.
For quantitative data, researcher has been selected the result of grade ten students from
four schools. Among them two involved trained teachers and other two involved untrained
teachers. A short description has made in strategies and process adopted by teachers at the
time of teaching in class room. Data has been collected statically from the second term
examination record of class ten students of the year 2068 B.S.

Analysis and interpretation of data

Data were tabulated and analyzed using mean variance and one tailed t-test at the 5%level
of significance.

Table 1
Distribution of Mean Scores and Standard Deviation
SN Group Result Total no. of students | Mean | S.D.
1 | Public school (A) | Trained teacher 40 54.80 | 19.09
2 | Private school (B) | Trained teacher 41 65.01 | 11.02
3 | Public school (C) | Untrained teacher 25 49.84 | 18.14
4 | Private school (D) | Untrained teacher 22 37.68 | 8.03

The data were analyzed among the following group and bar-graph also drawn to show the
comparative study.

1. Comparison of mean scores and standard deviation between public school trained and
public school untrained teacher.

2. Comparison of mean scores and standard deviation between privet school trained and
privet school untrained teacher.

The comparison of mean scores between public school trained and public school untrained
teacher and privet school trained and privet school untrained teacher have been presented
in table in Table 2, and 3 respectively.

Table 2
Comparison between public trained and public untrained teacher
Groups No. of students Mean S.D. | t-value Level of
Public Trained (A) 40 5480 | 19.09 Significance one
Public Untrained (C) 25 49.84 18.14 1.71 tailed at 5%

One-tailed t-test; t =1.645

0.05,42
In the Table 3, above the summary statistics of the achievement scores of the two groups'
public trained and public untrained are presented. The table also presents the mean and
the standard deviation of both groups with their t-value in the sample No. 40 and 25. The
mean score obtained from public trained was 54.80 and the S.D. 19.09. Similarly the means
scores obtained from public untrained was 49.84 and the S.D. is 18.14. In the table, we can
see that the mean score of public trained was higher than the mean score of public untrained
and the S.D. of public trained was also higher than the S.D. of public untrained. From
Table 3, t-value (calculated) was 1.71 and t-value (tabulated) was 1.645 at the 5% level
of significance and 42 degree of freedom. This shows that t-value (calculated) is greater
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than t-value (tabulated). It indicates that there is significance difference between the mean
scores of result from trained teacher and the mean score of result from untrained teacher.
Hence, the null hypothesis H :p, = u, was rejected and the alternative hypothesis p >, was
accepted i.e. the result from trained teacher is better than the result from untrained teacher.

Table 3
Comparison between private trained and private untrained

No. of t-value |Level of Significance

Groups students | Mean [ S.D. one tailed at 5%

Private Trained (B) 41 65.01 11.02
Private Untrained (D) 22 37.68 8.03
One-tailed t-test; t =1.645

0.05,42

In the above Table 4 given above the summary statistics of the achievement scores of the
two groups privet trained and privet untrained teachers are presented. The table also present
the mean standard deviation of the both groups with their t-value in the sample No. 41 and
22. The mean score obtained from privet trained teacher was 65.01and the S.D. was 11.02.
Similarly, the means scores obtained from privet untrained teachers was 37.68 and the S.D.
is 8.03. Here, we can see that the mean score of private trained teacher was higher than the
mean score of private untrained and the S.D. of privet untrained was also higher than the
S.D of privet trained.

From the Table 4, t-value (calculated) was 11.29 and t-value (tabulated) was 1.645 at the
5% level of significance and 42 degree of freedom. This shows that t-value (calculated) is
greater than t-value (tabulated). It indicates that there is significance difference between the
mean scores of result from teacher involved in teacher training program and the mean score
of result from teacher who did not participated in teacher training program. Hence, the null
hypothesis H :u, = n, was rejected and the alternative hypothesis u,>u, was accepted. i.e.
the result from trained teacher is better than the result from untrained teacher.

11.29

Findings, recommendation and future direction

a. Comparison between trained and untrained mathematics teacher

The present study found that the teacher training programme in mathematics at secondary
level mostly effective but not sufficient. On the other hand, trained secondary level
mathematics teachers had positive attitude than untrained mathematics teachers.

Q0% b. Teacher preparedness
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The study showed that some trained teacher depended upon the mentally prepared lessons
because they were smart enough to plan the classroom activities in written form. On the
other hand, teachers, who were not rained, could not have better plan about the lesson.
They were also not able to perform better in the teaching of mathematics at secondary
level. It was also seen that their classes were less practicable. So, the lesson plan and its
implementation should be compulsory developed and implemented in future.

c. Use of teaching materials

Most of the schools are using teaching materials like textbook, teachers guide, teaching
aids and other instructional aids. Teaching materials prepared for the average suburban
child do not meet the need of a vast number of secondary children. In the context of present
study, both trained teachers had knowledge about teaching materials and seen that they

R R¥re1p Bram 2009 8



rarely use those materials but on the other hand, untrained teacher also had the little idea
about different teaching materials but they did not use any kind of material, mostly they
used lecture method in the explaining section. So, this types of lecture method should be
replaced with practical and child-centered methods.

d. Teaching process

Secondary level mathematics teachers expected to use different methods of teaching
while teaching different topics of mathematics. Both trained and untrained teachers used
lecture method. Sometimes, the teachers used more than one teaching method in the same
class and more of the untrained teachers believed traditional teaching methods. So, Child
friendly and child friendly methodology should use to replace the traditional approach in
their teaching learning process.

e. Child learning practice

Learning in our rural secondary schools takes place mostly thought rote learning and
memorization, but thinking to learn through problem solving and creative activity is not
yet in practice. Most of the children in the secondary classroom spend their time in non-
learning activities because of the distraction caused by poor physical facilities, absence
of teachers and lack of proper enthusiasm. So, the child learning process should be based
on child-friendly. Similarly, by maintaining the regularity of the teachers in mathematics
classes, assignment of project work and other practical work according to the curriculum
should also be given.

f. Homework assigned

Homework is one of the several instructional factors which should be taken into account
which is substantial. The practice of doing homework leads the students to have better
result. It is only possible when teacher encourages his/her students for practicing lesson/
exercise. In this regard, this field observation showed that most of the children were not
found so sincere about their homework, although the trained teacher had assigned home-
works. It was also found that the main reason of not doing homework was due to the
teacher's negligence of correction, as the response given by the students. Similarly, it was
also seen that the most of the works were carried out by the teachers themselves.

g. Teaching activities of teachers in classroom

Most of the secondary teachers were not found satisfactorily aware of aims and instructional
method of teaching in secondary level. The use of knowledge and skills acquired from the
training were found reflected in the range of teaching activities of teachers in the classroom.
Student motivation, variety in teaching methods, use of educational materials, interaction
between teachers and students, teachers mobility in the classroom presentation style of
instruction, students efficiency, student discipline and student evaluation etc reflected by
trained teacher were found much better than untrained teacher.

h. Interest, motivation and attitude

Mathematics teachers generally have positive attitude toward training because they think
positive attitude is important in teaching learning process. But the mathematics trainings
are not satisfactorily developing fully interest, motivation and positive attitude toward
mathematics. So, the training should develop interest, motivation and positive attitude
towards training. For this, training should be need-based, research and project based,
computer and technology based, involving games, puzzle, etc. Similarly, it should be

)

oY

Teacher Education 2071

R R¥re1p Bz 2009 @




daily life orientated, historical, addressing the ethnic society, 21" century's mathematics,
applied, practical, based and addressing of crosscutting issues. In other area, the ministry of
education and their related organization can develop and implement the training curriculum
based on some newly developed approach to teaching like Value-based Education (VBE),
Yoga, Dhyan, meditation, life cycle management, positive thinking, creativeness, spiritual
development etc.

i.  Policy and implementation level

The training conducted by NCED, ETCs and LRCs/RCs is semi practical based. The NCED
had no mathematics lab in the past. From the fiscal year 2070/071 BS, the NCED has been
establishing mathematics and science lab. The ETCs have general science lab and some
mathematics related materials but not frequently used. So, the NCED needs a national
level mathematics lab with the collaboration with other educational bodies and institutions
like CDC, HSEB, DOE, OCE, universities etc. Some national and international agencies
like Japan International collaboration Agency (JICA), AIT (Asian Institute of technology
(AIT), international mathematics organizations, etc can be other potential organizations
to work in collaboration in this field. All the ETCs and the LRCs/RCs need well equipped
mathematics lab, because they conduct the training programmes in local level. Not only
this, all the schools also need mathematics corner in the class and a separate mathematics
lab for all the classes. Such programme of establishment of math corner and the lab can be
implemented through the NCED collaboratively with national and centre level organization
like CDC, OCE, DOE and other related national and international professional and donor
organizations. In future, NCED, ETCs, LRCs/RCs as well as the schools are suggested to
establish a separate mathematics lab to make mathematics easy, interesting and practical.
Similarly, subject-wise lab can also be established as prescribed by curriculum.

j.  Curriculum and evaluation

According to the national curriculum, the evaluation system is fully paper-pencil based in
mathematics subjects from Grade 1 to 12. So, the bodies like Curriculum Development
centre (CDC), Higher secondary Board (HSCB) and universities must include internal
assessment 20 to 50% with project work, materials development, ethnic mathematics,
historical mathematics and their research, applied mathematics, etc. For examples historical
mathematics like Ghadi, Pala, Bipala, use of traditional Nepali calendar (Patro), Sever
(work of land measurement), making materials, mathematical arts and crafts, historical
and modern mathematical patterns and measurements (muthi, mana, pathi, ana, ropani,

RO%  biga,etc) can also be appropriate content areas.
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Conclusion

The effectiveness of teachers’ training program is a matter of the extent of transformation
of training skill in the classroom instruction. It mainly depends up on the positive attitude
of the teacher. If the teachers have good and positive attitude they can bring variety to
the teaching by incorporating several concepts of mathematics like Value-based Education
(VBE), Yoga, Dhyan, meditation, life cycle management, positive thinking, creativeness,
spiritual development etc. Then only, the teaching of mathematics can be made need-based,
research and project based, computer and technology based. Similarly, the act of teaching
mathematics in school should be daily life orientated, historical, addressing the ethnic
society, 21" century's mathematics, applied, practical, based and addressing of crosscutting
issues. For doing all these, only the teachers are not alone, but also the government body like
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Ministry of Education and other implementing bodies are also seeking the potential area to
support the mathematics teachers by launching several teacher development programmes
and material construction, development and distribution programmes through the system.
Main thing is to have positive attitude and desire to learn in the teachers.

[ADB: Asian Development Bank, BPED: Basic and Primary Education Project, CERID:
Research Centre for Educational Innovation and Development, CERD: Centre for research
Education and Development, FGD: Focus Group Discussion, ICS: Institute of Community
Service, MOES: Ministry of Education and Sports, NESP: National Educational System Plan,
ODA: Overseas Development Administration, SEDP: Secondary Education Development
Project, TTP: Teacher Training Programme, ETC: Educational Training Centre. SSRP:
School Sector Reform Program, TPD: Teacher Professional Development Program, MTOT:
Master Training of Trainer, TOT: Trainer of Training, LRC: Lead Resource Centre (LRC),

RC: Resource Centre.]
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Curriculum Review of Compulsory English- Il for
Grade XII

Annata Kumar Paudyal
Deputy-director, Regional Education Directorate, Far-west, Dipayal

Abstract

This review has been carried out in relation to the Compulsory English — Il course
prescribed for Class XII as a Core English under HSEB. The course is an integrated
general English course. To state the general description of the curriculum referred to
the class XII as a core course and to point out the strengths and weaknesses of the
curriculum to be improved are two major objective of this review.

The curriculum is an introductory and integrated course for the upper-intermediate
students, those things which are mixed and included here are needed to be a good and
an efficient curriculum. It has tried its best to connect the SLC, Class XI and diploma
levels by supplying enough grammar and literature. It is full of interesting and beneficial
topics for the teen-agers that are the positive aspects. In spite of those strengths, there
is lack of division of sections or parts, marks allotment, instructional strategies, detail
evolutional schemes and period distribution per sections which makes this curriculum
much traditional and less scientific.

Introduction to the study

The plus two (+2) level course is designed to bridge the school and university levels.
Compulsory English-II of Class XII is for a continuation of Class XI English building on to
the language skills and communicative competence introduced in the previous year.

This study has been carried out in accordance to the Compulsory English — II (English-51)
course prescribed for Class XII as a Core English under HSEB. The course is an integrated
general English course which treats English as a continuation of Class XI English.

Objectives of the study
a. To state the general description of the curriculum referred to the class XII as a core
course.

b. To point out the strengths and the things of the curriculum to be improved.

To give some recommendations for the further improvement and betterment of the
course.

Need of the study

Suitability of course contents, teaching approaches methods and techniques, and evaluation
procedures with analyzing the level of students are fundamentals to achieve the objectives,
goals, and aims of curriculum, course of study and nation respectively. Therefore, we can
say that frequent analysis of curriculum helps to add the important and recent things and
remove the irrelevant and old. On the other hand, this study report will equally be helpful
for not only the students, teachers, syllabus designers, and other many related personnel but
also those educators, who are engaged in Teacher Professional Development Programme
(TPD) course as participants, facilitator and course designers.

Introduction of the course
Compulsory English-II (ENG-51) is an integrated general English course which treats
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English as a continuation of Class XI English. This course content of this paper is divided
into two interrelated components. 1. Core English and 2. Extensive Reading and Writing

The first component of this course is core English. The texts in this component primarily
aim at teaching various language skills in an integrated manner. The emphasis is given
on providing tools for using language for communicative purposes, and for receiving as
well as imparting information effectively All the targeted subject matters of this section is
included by 'Meaning into Words-Upper Intermediate: Student's Book and Work Book' by
Adrian Doff, Christopher Jones and Keith Mitchell; CUP..

The second section is 'Extensive Reading and Writing'. The prescribed materials for
this component expose students to various interesting and informative topics of global
interests and common human concern. These various interests of the section are taken
into consideration by 'The Heritage of Words' (a collection of poetry, prose and drama)
Kathmandu, 1998.

Nature of the course

The course entitled Compulsory English — II is a continuation of Class XI English which
builds on to the language skills and communicative competence introduced in the previous
year. It comprises altogether two components i.e. 1. Core English and 2, Extensive Reading
and Writing. The Core English deals with various language skills in an integrated manner
and the later deals with more examples of language in context and more fruitful readings.

The Core English is much functional, notional and grammatical whereas the Extensive
Reading and Writing is decorated with contextual, pleasure and fruitful reading materials.
This course helps the students to widen their concepts of structural concept of grammar as
well as some initial flavour of English literature.

Analysis of general objectives

The general objectives of this course looks like a dynamic course. It shows that this course
has made an effort to provide English education for both academic and communicative
purposes. This course has tried its best not only to provide practical knowledge on
functional and grammatical areas but also to build the capacity of analyzing relationship
between structure and meaning. The last general objective suggests teaching structures in
context rather than in isolation.

Analysis of specific objectives

The specific objectives of this curriculum are clear, short and attainable within the prescribed
period. The number of the specific objectives is equal to the general ones but the specific
objectives are not presented according to the sequence of general objectives.

Analysis of units of the Core English

The core course has 15 units and each of which is based on a major functional or notional
areas of English. Each unit includes presentation materials which introduce key language
items and intensive controlled practice. Each unit has communicative practice and writing
activities. A language summary which lists the main points covered in the unit is another
strong aspect if this component.

After each unit there is an activities page. These activities pages give an opportunity to
combine and extend the language learned in earlier units. If there were placement of tenses
(whatever presented in the course) at the same place i.e. nearby placement it would be even
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better than that of the present.

Analysis of Extensive reading and writing

This component includes 5 poems, 6 essays, 6 stories and one play (drama) written by well-
known authors. The intention of this section is to provide the students extensive reading and
writing for academic and communicative reading and writings with a fruitful reading and
information. The intended intention of the course is exactly met by the above mentioned
contents by listing the different varieties in deferent genres i.e. under poems, stories, essays
and play.

The book prescribed for this section is 'The Heritage of Words-, Lohani, Adhikari, & Subedi,
Kathmandu, 1998' which is the collection of above mentioned varieties of literature. If the
book included any elaborations of pedagogical instructions for the teachers, it would be
easier to maintain uniformity and quality in content delivery in schools.

Assessment technique mentioned in the curriculum

Written examination of 100% full marks is prescribed for the course. The curriculum has
mentioned the types of test items that can be used to assess students' achievement in their
studies. The curriculum has also mentioned the intention of the questions in this way, "
Questions will be set to test students;' knowledge of the content of the textbooks as well as
their ability to use the linguistic tools and skills outside the prescribed textbooks."

General characteristics of the curriculum
The course of Compulsory English-1I comprises two components which has got these
features in general:

1. Sections or parts are distributed in good hierarchy i.e. Component I — 60% marks and
Component II -40% marks. And his curriculum has further given the break-down of
the skill-wise weight-age i.e. 40% on reading and writing each and 20% on grammar
and language use.

2. Contents of the course have been organized chronologically in logical order.

3. 'Simple to complex' theory has been adopted for formulating the course.

4. Relevant points and information are motioned in the curriculum.

5. As it is a continuation of Class XI English, it builds on to the language skills and
communicative competence introduced in the previous year.

6. Since it is an integrated curriculum, it has the proper combination of all the skills.

7. The curriculum has clearly stated both general and specific objectives in clear-cut
language.

8. Evaluation scheme with component wise break-down of full marks is given under a
heading 'Evaluation Scheme'. It has also mentioned the types of test items that are used
to assess students' achievement in their studies.

9. Time allotment as the total period is also provided as an ease for students and teachers.

10. Grammatical chapters are also connected with Class XI.

11. Listening, reading and writing skills are focused much in compared with speaking one.

12. The stories and style of presentation are matched to the teen-aged students.

Strengths of the course

This course is designed as an integrative way. Strengths of the curriculum can be stated as
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follows:

1.

kv

o

7.
8.

It has included two components which include enough contents, relevant points and
information as efficiency of it.

Contents of the course are organized chronologically in logical order.
Simple to complex theory has been adopted as the better formulation of the course.
Inclusion of literature is adopted as fruitful and academic reading for the students.

Connection of the course of Class XII as a continuation of Class XI is one of the best
aspects of it.

Duration determinism in a total period is positive point.
Mentioning of prescribed and reference books is its important feature.
Interesting stories and love affairs are suited to the teenagers.

Weaknesses of the course
This course has mentioned enough contents, relevant point and information. However,
some limitations have also been realized as follows:

1. It lacks instructional techniques of the course.

2. Speaking skill has completely been ignored among the four skills.

3. Clear component-wise break-down of total time allotment or periods have not been
given.

4. Fully paper-pencil based annual examination system is not good.

5. Evaluation scheme is not found clearly mentioned.

6. Practical aspects have not been found anywhere.

7. Role of the Work book 'Meaning into Words' is not mentioned distinctly in the
curriculum.

Recommendations

1. It would be better to mention three sections or parts as three books represent.

2. Not only listening, reading, and writing but speaking skill should also be focused
equally for effective oral presentation skill.

3. Ifthere were time or period allotment section-wise, it would be much beneficial for the
students to plan for extensive reading.

4. It would be better to mention marks distribution section-wise.

5. Instructional techniques should clearly be included for teachers.

6. Assessment techniques and evaluation schemes should be mentioned in the curriculum
to facilitate the learners for positive wash-back effect.

7. List of the references and prescribed books can be increased for the extensive reading
for pleasure.

8. It would be much better if practical checking and self-evaluation sections were added
at end of the lessons.

9. The whole curriculum should be revised by adding instructional techniques with
appropriate periods and marks distributions.

Conclusion

As this curriculum is an introductory and integrated course for the upper-intermediate
students, those things which are mixed and included here are needed to be a good and an
efficient curriculum. It has tried its best to connect the SLC, Class XI and diploma levels
by supplying enough grammar and literature. It is full of interesting and beneficial topics

1
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for the teen-agers that are the positive aspects. However, there is found some weaknesses
of this curriculum as mentioned earlier.

There is not provided any division of sections or parts, marks allotment, instructional
strategies, detail evaluation schemes and period distribution per sections which makes this
curriculum much traditional and less scientific.

The curriculum as an integrated course is good, no doubt, but would be the best and modern
one if the points highlighted under recommended section would be addressed.
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